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Studying Spoken Language: 
Variations, choices, change in spoken language 

 



This document has been compiled from the GCSE English Language Specification, material 
previously published in the Teacher Guide and material distributed at INSET (also available 
on the secure website). It includes candidate responses in draft form with Principal Examiner 
commentaries.  
 
This document is intended to offer guidance and support to teachers in preparing students 
for the controlled assessment of Unit 4 S tudying Spoken Language (for first submission 
Summer 2012). 
 
It must be emphasised that the advice which follows is exactly that: it is not prescriptive 
and where approaches are mentioned these are not the only possible or recommended 
choices. As you make your decisions and des ign teaching programmes, please remind 
yourselves of the most important factors to be taken into account as detailed in the ‘Key 
Information’ section of this guide and in the ‘Controlled Assessment’ booklet which must be 
downloaded from the secure website.  
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Key Information 
 
Candidates will be required to study an aspect of spoken language. The 
assignment will be a sustained response to their own or others’ uses of 
spoken language presented by recording, transcript or recollection. 
 
From the Specification, page 6 
 
“In studying spoken language it [the course] must require learners to: 

• reflect and comment critically on their own and others’ use of language in difference 
contexts and how  they adapt language to different listeners and t asks, exploring 
these experiences in the contexts of wider language use and variation 

• understand attitudes towards standard and non-standard forms of language and how 
they vary over time and place 

• analyse the characteristics and influences on spoken language.” 
 
 
 
Relevant Assessment Objective: 
 
AO2 Studying Spoken Language 
 
 Understand variations in spoken language, explaining why language changes in 

relation to contexts 
 Evaluate the impact of spoken language choices in their own and others’ use. 

 
 



Advice on Approaches 
 

“speakers and writers are operating in fundamentally different communicative 
situations1” 

 
 

“Writing is sometimes thought to be little more than ‘speech written down’.  Speech 
correspondingly is often judged by its closeness to writing. Neither position is valid2.” 
 
 
 
 What this means for your students: 
 

1. Don’t waste your time applying the rules of writing to speech i.e. don’t criticise 
speech for not having paragraphs, sentences, commas or full stops. Spontaneous 
speech has no paragraphs, no sentences, no commas, no full stops. 

2. Speech tends to be vaguer than writing because facial expression, gesture, shared 
understanding and context aid meaning. 

3. Speakers often rethink what they are saying while they are speaking, and may start 
again or re-word what they have just said. This is entirely normal. 

4. Above all take an observational rather than a judgemental approach, accounting for 
what the speakers say and analysing what is influencing and shaping their speech.  

5. People lose fluency in their speech, especially when under pressure. Few people can 
deliver perfectly formed speeches without hesitations, fillers, re-starts and other 
‘errors’ – if they do then start suspecting rehearsals, autocue , editing and other ways 
of deceiving the listener.  

6. Avoid a prescriptive approach i.e. don’t waste time picking out ‘mistakes’. Speech is 
a lot more loosely constructed than writing and can only be said to fail when 
misunderstanding occurs.  

7. As speech is time-bound, short-lived and temporary its so-called errors (repetition, 
rephrasing, and vagueness) are really intelligent ways of dealing with the spontaneity 
and speed of speech.  

8. Don’t begin with a list of ‘features’ to spot, that doesn’t work very well. Much better to 
start from the transcript and the question, analysing spoken language features as 
and when they arise. 

9. A controlled assessment response in this area has much in common with other 
controlled assessments. Quotation should be more than the odd word, and your 
candidates should focus on showing what they know about their text, looking for 
connections and patterns, in their annotated transcript.  

                                                 
1 Professor David Crystal: The Cambridge Encyclopedia of the English Language p. 291 
2 ibid 



Frequently Asked Questions 
Administering the CA 
 
Where can the Controlled Assessment Tasks be located? 
On the WJEC Secure Website (www.wjecservices.co.uk). Select ‘Resources for PDF 
Download’ from the menu on the left. Then select ‘Controlled Assessment’ and then ‘English 
Language Unit 4’ from the options on the right of the screen.  
 
Is there a time limit for teaching and learning when preparing for the spoken language 
study unit? No. 
 
What is the suggested preparation time for this assignment? 
Up to eight hours can be used for preparatory work (teaching about spoken language, 
teaching a limited technical vocabulary, watching video of spoken language, annotating 
transcripts, 

 
Can students consult their notes and any other relevant material during the planning 
stages? 
Yes. However, worksheets and scaffolding (writing frames for example) are not permitted. 
 
How long will the final assessment take? 
Candidates will have a maximum of 2 hours. This time can be organised as the centre sees 
fit. 
 
Can students take notes into their final assessment? 
Yes, research notes and any copies of spoken texts are permitted.  
 
What are the timings and the marks? 
The controlled assessment must be completed in two hours. This can be split into sections 
(e.g. 3x40 mins) to suit the teacher, the students and the timetable.  

How long should the final assessment be? 
The target length for the controlled assessment is 800-1000 words. 
 
What is the assessment marked out of? 
This is marked out of a total of 20 and is worth 10% of the GCSE. 
 
Do candidates have to complete the whole assessment in one attempt? 
No, you can divide the two hours to meet your own needs and timetable. (e.g. 3x40mins, 
4x30 mins) but incomplete answers and transcripts must be collected in at the end of each 
session and handed out again at the start of the next one.  

Notes 
 
What can my candidates take in to the assessment? 
They can take in an annotated transcript and pens and answer paper. The specification 
allows for a sheet of A4 notepaper with appropriate notes but increasingly we, and the 
helpful teachers running sample assessments for us, are finding this A4 sheet unnecessary 
as the annotation can cover all the contextual information needed. 

 
Can my students take in an essay plan or scaffolding? No. 

http://www.wjecservices.co.uk/


Content 
 
What sort of speech should my students study? 
The study must be of spontaneous spoken language, or a combination of spontaneous 
spoken language and planned speech. 

 
Whose speech should it be? 
It can be their own spontaneous speech/ dialogue, or it can be taken from the board’s 
exemplar speaking and listening DVD or material available online. Transcripts are available 
on the secure website. Above all it should be the speech of people your students find 
interesting and familiar. Popular culture seems to offer the most engaging and interesting 
examples. E.g. interviews with people they admire or respect such as J.K.Rowling, Lady 
Gaga or Alan Sugar. 
 
Do I have to make my own transcript? 
Not if you don’t want to, tried and tested materials are available on the secure website. 
 
Can they work from a transcript alone? 
Experience shows that this does not produce the best responses. We strongly recommend 
that your students see and hear the spontaneous spoken language several times in the 
preparation phase and annotate the scripts themselves. This means having the material 
available on dvd or on a video website such as Youtube. 
 
Can I use a common task with the whole class or even the whole entry? 
Yes and we would recommend that you do so particularly in the early years of the new 
specification. You are allowed to vary the sample questions on the website to suit your own 
students’ abilities if you wish as long as the title is clearly indicated on the assessments that 
you send to your moderator. 
 
Terminology 
 
What level of terminology might be expected?  
Some technical language pertinent to this field may be useful in exploring spoken language 
but a comprehensive knowledge of terminology is not required.  A list of useful terminology 
can be found on page ??? of this guide. 
 
Will my students get more marks if they use lots of complicated terminology ? 
No, we recommend the same list as before – fillers, turn-taking, interruptions, emphasis or 
stress, overlapping, accent, dialect, jargon, slang, context, pause and small talk. These are 
defined in the 2010 Spoken Language study (booklet 1) which is available on the secure 
website. 
 
Is  reference to named spoken language theorists relevant to the GCSE spec [for 
example, Grice’s maxims, Giles’s accommodation theory, etc]? 
No. This is something that should be reserved for AS/A2 level.  
 
Accent and dialect is mentioned as a possible focus: would describing the differences 
students find be sufficient to give examples of different pronunciations, and talk of 
‘strong / weak accents’, or would specific accent features be expected, [for example, 
glottal stops, or h-dropping, etc]? 
Describing the differences would be sufficient at GCSE level. It is not expected that students 
will require a knowledge of the International Phonetic Alphabet nor are they expected to 
show detailed knowledge of phonetics and phonology. 
 



Controlled Assessment Checklist 
 
 
Essential 
 
 Evidence-based (e.g. on a transcript/recording/notes) 
 A study on m ostly spontaneous spoken language; a c omparison of scripted and 

spontaneous speech could also be fruitful. 
 Annotated transcript and other notes must be sent to the moderator 
 ‘Controlled Assessment’ generic/specific tasks must be used from the secure website 
 A final ‘essay’ outcome  

 
 
Desirable 
 
 Material to reflect students’ interests/experience 
 Transcript-based evidence which has been seen and heard. 
 800-1000 words outcome 
 Task based on a question rather than a general ‘analyse’ type 

 
 
Possible 
 
 Links could be made with Speaking and Listening activities 
 Utilise recordings of language and notes made through observation 
 Comparative task  
 Common task  
 Individual tasks  

 
 
Avoid  
 
 Scaffolding 
 Over use of techinical language and feature spotting or complicated use of linguistic 

terminology



Using transcriptions, recordings, recollections & terminology 
 
Transcriptions do no t need to be t echnical at this level: conventional punctuation and 
spelling can be us ed to indicate where pauses in speech occur. It is not expected that 
students will have knowledge of intonation patterns and other prosodic features as this 
would be more suitable for AS level of study. However, students may wish to comment on 
volume or pace for example. These could be indicated with a simple key. 
 
The quality of the transcription is not an assessment issue, and a simple written record of 
speech may serve the same purposes as a more formal transcription. However, the 
conventions of transcription may be helpful in some circumstances. There is no one 
standard approach which is why a key is important if symbols are to be used. 
 
The following is a simple key which could be adopt ed or adapted when creating 
transcriptions or scripts of spoken language.  
 
 

Symbol What the symbol 
means What the symbol tells us 

(.) Pause Usually less 
than half a s econd 
long. 

We use them in our speech to 
punctuate what we say and to give 
ourselves time to think Oh (.) right 
(.) ok then (.) 

(2) Pause in seconds Check the longer pauses. Usually 
they mean something is going on 
such as waiting for a r eply or 
thinking 

Underlined word(s) Emphasis Have a c lose look at why these 
words have been g iven extra 
emphasis 

M - Can you get the phone? 
 
C -                    Sorry really busy. 

Overlaps - a vertical 
line shows the words 
said at the same time 
 

This can be r ude – when it’s an 
interruption, or more often just a 
result of talking (or wanting to 
answer) very 
quickly 

(coughs) Other noises Other contextual details 
(? ) Unidentifiable speech Used when you really can’t make 

out what was said 
M,  Initial of speaker In the example above, M for 

mother, C for child 
 
Some students may wish to use an emboldened font to show emphasis or stress. This is fine 
as there is no one set code for these conventions.  
Colour coding can also be helpful if students wish to ‘highlight’ words and phrases which 
may be spoken at an accelerated or decelerated pace, for example. 
 
 
N.B. THESE ARE SIMPLY OPTIONS AVAILABLE TO STUDENTS AND 
TEACHERS. THERE IS NO NECESSITY TO USE COMPLEX TRANSCRIPTIONS. 
 



  
Terminology 
 
Linguistic terminology is not expected, and certainly not jargon. However, the following more 
simple concepts might prove useful as a list of terms students might use to enable them to 
describe and analyse the speech they will be writing about: 
 
 

TERM DESCRIPTION 

Accent 
The ways in which words are pronounced. There will usually be pat terns in 
the way that consonants are pronounced (or dropped) and t he way vowel 
sounds are made. Accent can also vary according to the region or social class 
of a speaker. 

Context 
The situation or circumstances in which speech takes place. This will impact 
greatly on the speech encounter and the way that speakers will vary their 
speech according to the recipients and the environment. 

Dialect 

The distinctive grammar and vocabulary which is associated with a specific 
geographical. This relates to the words and phrases themselves and should 
not be confused with the way in which the words and phrases sound. For 
example, a dialectical variation of the word ‘cuddle’ in South Wales would be 
‘cwtch’. 

Emphasis or 
stress 

This is often shown by underlining or emboldening to show that a word, or 
part of a word, has been said in a particular way (i.e. probably louder and with 
more force than other words the speech to make a point for example). 

Filler 
These are words which do not  carry conventional meaning but which are 
inserted in speech to allow time to think, to create a pause or to hold a turn in 
conversation. Examples are ‘er’, ‘um’, ‘ah’, ‘OK’, ‘kinda’. 

Interruption 
This occurs where one speaker jumps in and seizes the topic, overriding 
another speaker. This can be done out  of enthusiasm, or indignation rather 
than rudeness. 

Jargon Specific technical vocabulary related to a specific task or occupation. So for 
teachers it is SATS, lesson plans, SOWs, Inset, etc 

Overlapping 

This occurs where more than one speaker speaks at the same time. This 
could be for a range of reasons and i s not always a s ign of disagreement, 
though it could be. More often in speech it shows that speakers are on the 
same wavelength and they may complete each other’s sentence or to show 
that one supports the other.  

Pauses 
These are breaks in speech and can be very short (micro pauses) or much 
longer (timed pauses, in seconds) and are used for a range of effects: thinking 
time, hesitation, waiting for a r esponse, to indicate that a t urn in the 
conversation is complete for example. 

Turntaking 
This is the basic structure of speech. Participants in a conversation take turns 
to speak. A turn is a time during which a s ingle participant speaks, within a 
typical, orderly arrangement in which participants speak with minimal overlap 
and gap between them.  

 
 
 



Assessment Criteria: Unit 4 Spoken Language Study 
 
 

Band/ 
Marks 

Understanding of variations in 
spoken language 

 

Evaluating the impact of spoken 
language choices 

 
0 Nothing attempted, or totally irrelevant or not worthy of credit. 

Band 1 
1-3 
marks 

 

Candidates show: 
• Limited awareness of how spoken 
language is used 
• Limited understanding of influences 
on speakers’ language choices 
 

Candidates show: 
• Limited ability to analyse and evaluate 
variations and c hanges in spoken 
language 
• Limited ability to identify effects of 
speech variations 
 

Band 2 
4-7 
marks 

 

Candidates show: 
• Some awareness of how spoken 
language is used 
• Some understanding of influences 
on speakers’ language choices 
 

Candidates show: 
• Some ability to analyse and ev aluate 
variations and c hanges in spoken 
language 
• Some ability to identify effects of 
speech variations 
 

Band 3 
8-11 
marks 

 

Candidates show: 
• Clear awareness of how spoken 
language is used and adapted 
• Clear understanding of influences 
on speakers’ language choices 
 

Candidates show: 
• Clear ability to analyse and ev aluate 
variations and changes in spoken 
language 
• Clear ability to identify and understand 
effects of speech variations 
 

Band 4 
12-15 
marks 

 

Candidates show: 
• Confident awareness of how spoken 
language is used and adapted 
• Confident understanding of 
influences on speakers’ language 
choices 
 

Candidates show: 
• Confident ability to analyse and 
evaluate variations and changes in 
spoken language 
• Confident ability to identify, understand 
and explain effects of speech variations 
 

Band 5 
16-20 
marks 

 

Candidates show: 
• Sustained awareness of how 
spoken language is used, selected 
and adapted 
• Sustained understanding of 
influences on speakers’ language 
choices 

Candidates show: 
• Sustained ability to analyse and 
evaluate variations and changes in 
spoken language 
• Sustained ability to identify, 
understand, explain and evaluate effects 
of speech variations 

 



Candidate Responses with Principal Moderator Comments 
  
Resources:  
Non-technical transcripts of two interviews with J.K. Rowling on 60 Minutes and Blue 
Peter 
  
60 Minutes interview 
“Childhood” 
 
JKR: I have no nostalgia whatsoever for childhood. I – I mean erm I wouldn’t go back 
if you paid me. Ever. And I c-can remember moments of joy in childhood such as you 
can’t recapture because you are totally weightless aren’t you? You have no 
responsibilities. So when you’re happy, boy are you happy? You’re not – there’s 
nothing in the back of your mind as there is now right now doing this interview 
saying: you didn’t pay the gas bill and they’re gonna cut you off while you’re being 
interviewed. Erm so you have that but you – you you forget or well I don’t forget but 
adults surprise me by appearing to forget how powerless you feel as a child even a 
happy child – 
INT: And how cruel the other kids can be. 
JKR: They can be vicious and I – I was bullied and erm I hated it erm I had great 
friends which got me through that no problem. But err I can remember yeah going 
home in tears yeah I can remember not wearing the right clothes you know… 
INT: You were an unhappy child. 
JKR: Not re- no I don’t think I was an unhappy child. I wouldn’t look back and say I 
was an unhappy child but I – there were times when I was unhappy. I think th-the 
point I am making is that I can remember how unhappy I was unlike many adults 
who will look back and will have been just as … unhappy as I was but will go (?) oh it 
was a golden time, was a golden time forgetting (and yet?) if you really talk to them 
yeah there was a boy who used to wait for me on the corner of our street everyday 
with a cricket bat yeah that sounds delightful you must’ve you must’ve just loved that. 
But people forget. 
INT: But isn’t the mind a wonderful thing to let you erase that? 
JKR: Mine clearly isn’t because it won’t let me erase it! 
INT: So it’s poured into the books but you give this to the rest of us it’s great. 
 

[Location changes] 
 
“Plotting Potter” 
 
JKR: Now this would be a grid this is the grid of – for the book I’m working on at the 
moment but we don’t wanna go too close on this cos this gives stuff away. 
INT: All right but without being able –  
JKR: I’ve gotta hide that – 
INT: No no-one can read that that far away but tell us what each column is exactly 
(?) 



JKR@ So erm this is what I mean about pace I have to know exactly even though 
the reader might know when when everything happens so you have this month that 
it’s happening so I’m getting the weather right and everything. The chapter title – 
some of them still need to be decided and – oh dear – I’m so worried about – 
INT: I don’t think anybody can see. 
JKR: This is this is one one strand of the story the kind of stuff that has to happen in 
each chapter. And on the back you have more lines for other sub-plots so you know 
what’s going on. As – you see what I mean I have to fill in some of this as I go 
because as I’m writing it occurs to me how and when things will have to happen. 
INT: So this is one year? 
JKR: Err yeah it’sone year in Harry’s in Harry’s life yeah. 
  
[New question thread starts] 
  
“Writing on Welfare” 
 
INT: So you used to come here – 
JKR: Yeah 
INT: to this café 
JKR: Mm-mm 
INT: And write? 
JKR: Yes. 
INT: Now why would you come here? What was the point? 
JKR: Why here particularly was because I worked out which cafes in Edinburgh 
would allow me to sit in the corner of a café and write for hours on end and order 
maybe two coffees. 
INT: You got only two cups of coffee cos you really couldn’t afford – 
JKR: I was a bit broke at the time 
INT: You were on welfare? 
JKR: I was yeah. 
INT: How d’you get that low? 
JKR: Well, in a nutshell, my marriage had (?) split up – split up. I’d been l iving in 
Portugal and working in Portugal and when my marriage split up I cam e back here 
to Britain and I had nowhere to live. 
INT: With a baby on the way (?) – 
JKR: With a baby with a four month old baby. 
INT: So with the baby. 
JKR: Uh-huh. 
INT: You would come here. 
JKR: I’d walk around Edinburgh pushing her in the in the erm push-chair and wait till 
she fell asleep and then I would literally run to the nearest café and write for as long 
as she stayed asleep.  
 



Blue Peter interview 
 
PRESENTER: Good to have you back on Blue Peter. 
JKR: It’s wonderful to be here, thank you. 
P: We’ve got loads of questions for you. (JKR: OK) We’re going to sart with Harry 
because he’s got the most appropriate name and it’s his birthday today! 
JKR: Oh happy birthday! 
P: What’s your question? 
HARRY: Why did you decide to kill Dumbledore in the sixth Harry Potter book? 
JKR: Not because I’m horrible…but because it’s an important part of the story. And 
he is dead. 
P: Is he really dead? 
JKR: He’s dead. 
P: Is he really dead? 
JKR: He’s very dead. 
P: Are you sure? 
JKR: Yes, I should know shouldn’t I? If anyone should know I should know. 
 
NATASHA: Will I cry when I read book seven? 
JKR: Have you ever cried before at a sad book? 
NATASHA: Well, I cried when Dumbledore died. 
JKR: I think you’ll probably cry at this book. 
[GROANS] 
P: Sarah I think you’re next. 
SARAH: If you were my mum I’d be pestering you to find out what happens in your 
next Harry Potter book. Do your children pester you? 
JKR: Well, my two year old definitely doesn’t know that I write Harry Potter and 
doesn’t know what Harry Potter is, and my … my four year old if you say what does 
Mummy do he says HARRY POTTER and then that’s it, there’s nothing more. But 
my nearly fourteen year old, it’s better for her not to know because it’s a i t’s a big 
weight for her to bear if she knows what other people don’t. 
P: Who’s right and who’s wrong and who’s completely off the mark? 
JKR: Errmm … a few people are are quite near and a few people are wildly wrong 
P: All right James, you’ve got a question 
JAMES: Which book did you like writing most? 
JKR: 3, 6 and 7 have been the best to write so that’s Askhaban, Half-Blood Prince 
and Deathly Hallows and of them all definitely my favourite is Deathly Hallows. 
P: OK Hayley you’re up next. 
HAYLEY: Now that you’ve finished the Harry Potter series, what new exciting 
projects can your millions of fans look forward to? 
JKR: I’m not gonna to promise anything I think at the moment because U really do 
want to take some time off. I’ve loved the writing of Harry Potter but I think it’s 
healthy for me probably to take a bit of a holiday now. 



P: Liam you’re up first. 
LIAM: When the new Harry Potter theme park is ready will you open it yourself or be 
first to try all the rides? 
JKR: I hope so. I don’t know about opening it but I’ve told them I want to be first on. I 
know what’s coming and honestly it will be brilliant. I’d never have said they could do 
it if I didn’t think it was going to be amazing. 
P: Eleanor what’s your question? 
ELEANOR: If you were the Sorting Hat, which house would you choose for Gordon 
Brown and David Cameron? 
[LAUGHTER] 
JKR: Oohhh … I suppose because Griffindor is the red house, then Gordon Brown 
would have to go into Griffindor, and by that logic we’ll have to put David Cameron 
into Ravenclaw because it’s the blue house. 
P: Good answer. James Dexter what is your question? 
JAMES: What do you do when you don’t know what to write? 
JKR: Sometimes I’ll go for a walk…erm sometimes I’ll go into the kitchen and if my 
husband’s there I’ll say I can’t do it this book’s terrible and he’ll say that you always 
say that around chapter 15 and he’s quite right, I do.  And once on Deathly Hallows I 
took a trip to see Dan and Rupert and Emma and mid-flight on my way to London, it 
broke …   
 



J K Rowling Interview Responses: Ellie 
 
How does J K Rowling adapt her language for older and younger listeners? 
 
How does the interviewer in ’60 Minutes’ prompt and encourage J K Rowling to 
communicate her thoughts to the listeners? 
 
In this essay I will talk about two different interviews of the author of the Harry Potter books, 
J K Rowling (JK). In each interview her language is very different, adapted for older and 
younger audiences. In one she is moody and reflective, however on a children’s TV show 
she is enthusiastic and keen to answer the questions she is asked. 
 
In ’60 Minutes’ JK uses many fillers. Fillers occur particularly in the first section of the 
interview, as well as some false starts and stammers. “Erm so you have that but you – you 
forgot….”. This suggests that she is remeniscing as she reflects on her youth. The 
hesitations and false starts also show that she is being slightly self-analytical and mulling 
over her past, “Not re- no I don’t think I was an unhappy child.”  
 
JK is quite grim and frank with her language in the first section of ’60 Minutes’. Her face is 
dark and she doesn’t use much body language. She seems to communicate her thoughts 
across the interviewer mainly just verbally rather than para-linguistically. Instead she 
emphasises her points. For example, “I have no nostalgia whatever….” Here she uses 
“whatsoever” to highlight and back up her statement. Another example of this is when JK 
says “…I wouldn’t go back if you paid me. Ever.” She uses “Ever” as just one sharp word 
separated from here statement to emphasise her point. 
 
In the second section of the ’60 Minutes’ interview, JK is more enthusiastic because she is 
being asked about her books and how she writes them. However, she is also more secretive 
as she is trying not to give anything away about the plot of the book she is writing. This 
causes JK to hesitate and stammer a lot, “This is one strand of the story…” This could also 
be because in her enthusiasm she is talking quite fast and informally, which can cause her to 
use false starts a lot and ramble on slightly, “The chapter title – some of them still have to be 
decided and – oh dear….” 
 
In this section JK starts to be more relaxed despite her worries about the story being seen. 
She not only conveys her thoughts verbally, but also uses gestures as she’s keen to share 
her passion for writing with the interviewer and the audience. Because she is relaxed her 
language is informal and less controlled, and she uses contracted forms: “….for the book I’m 
working on at the moment but we don’t wanna go too close on this cos this gives stuff away”. 
She also has quite long sentences apart from when the interviewer interjects. 
 
Finally in the third section of the ’60 Minutes’ interview, JK seems to be less eager to talk 
and slightly tired. This is possibly because the interviewer is asking her about her previous, 
failed marriage and when she was writing her books with a 4-month-old baby and not much 
money. JK is moody again and slightly bitter as she talks about the past. This shows as she 
gives short answers and when she does give longer answers she’s not very fluent, “I’d walk 
around Edinburgh pushing her in the erm push-chair”. Here JK’s tiredness shows as she 
stammers and repeats herself before struggling for the words “push-chair”. 
 
In the Blue Peter interview, JK is much cheerier as she is surrounded by quite young 
children on a TV show for kids. JK seems eager to answer questions and communicate with 
the children. She adapts her language by using simpler words for them, “my four year old if 
you say what does mummy do he says HARRY POTTER”. Here she uses the word 
“mummy” as oppose to “mum” or “mother” as it is most likely what her audience would use. 



She is also more childish in that sentence, imitating her toddler saying “HARRY POTTER” to 
entertain the children. 
 
In this interview JK also seems to be more fluent when she speaks. This is perhaps because 
she feels under less pressure than in’60 Minutes’ and is talking about her books more which 
she is very passionate about. She is also probably trying to make her language easier to 
understand and explaining things more. For example when she is asked which book she 
enjoyed writing the most, she replies, “3, 6 and 7 have been the best to write so that’s 
Askhaban, Half-Blood Prince and Deathly Hallows”. When she says this she clarifies which 
books she is talking about for the children by saying the names as well as the numbers. 
 
Also in this interview JK communicates para-linguistically a lot more than in ‘60 Minutes’. For 
example, because she is listening so intently and so keen to answer the children’s 
questions, she leans forward in her seat. Also, she is always trying to smile. Although at one 
point she is asked what house David Cameron and Gordon Brown should go in, she leans 
back and has to think as she wasn’t expecting the question. 
 
Overall, I think that JK adapts her language a lot more in the Blue Peter interview as she has 
to simplify her language and put on a smile for the children. I also think that her language is 
slightly less natural in the Blue Peter interview because most of the children’s questions 
were quite predicable and probably prepared before the show, so JK would have probably 
known her answers before the interview. However in the ’60 Minutes’ interview, although 
slightly grim, JK seems to be more natural as she reflects on her past and she almost 
doesn’t adapt her language at all. 
 
In the ’60 Minutes’ interview, the interviewer has to encourage and prompt JK to answer her 
questions, especially in the final part of the interview. I will write about how this is done. 
 
In the first section, the interviewer seems to use a couple of techniques to encourage JK to 
talk. For example, she uses statements such as “ And how cruel the other kids can be” but 
says it almost as a question, trying to provoke a response. Also, the interviewer doesn’t 
usually interrupt very much and just lets JK talk a lot and go into detail about her past. The 
interviewer also uses short sentences, making sure that JK is talking instead of her. 
 
Again in the second section, on the whole, the interviewer allows JK to talk for a long time, 
knowing that at this point they are discussing something that JK is passionate about and will 
be eager to talk about: how she writes her books. Apart from the one question “So this is one 
year?” and when she reassures JK that no-one can see the book, the interviewer doesn’t 
speak once and lest JK explain about her book. 
 
However, in the third section of ’60 Minutes’, the interviewer is entirely different. At this point 
JK is reluctant to give away information about the time following her failed marriage, and is 
slightly begrudging the interviewer. Because of JK’s short answers the interviewer asks 
many questions to prompt her into answering. The interviewer starts off asking closed 
questions like “ And write?”, but seeing that she wasn’t getting very good answers, she 
started to ask open questions, “Why would you come here? What was the point?”. This 
technique got much better, longer answers. Towards the end, the interviewer reverted to 
using statements and saying them as questions to prompt a response, “You would come 
her”. 
 
Overall, although the interviewer tried a few techniques to provoke good response from JK, 
she quickly realised that the best ones were asking open questions and using statements, 
but saying them as questions. These techniques encouraged JK into giving long and 
detailed answers about her past and self- analysis. 
 



Moderator Comments 
 
Ellie begins by setting out her purpose clearly and provides a brief but informative overview. 
Language features are identified, exemplified and linked to the overall context and purpose 
of the language. Ellie characteristically moves from the general to the specific and back 
again, so fillers and false starts are linked to Ellie ‘reminiscing’ and ‘mulling over her past’. 
Ellie is perceptive in her analysis of tone and how it changes. She focuses in on emphasised 
words, ‘whatsoever’ and ‘ever’, showing an understanding of paralinguistic features but also 
identifying clearly the purpose of these speech variations. 
There is a bet ter balance in this answer between the two texts and E llie moves on to the 
second section of the ’60 minutes’ interview where JKR speaks with greater enthusiasm and 
energy. Conclusions are duly tentative, ‘this could be’ and exemplification continues to be 
well chosen and frequent. Evaluative comments are made frequently,’ she’s keen to share 
her passion for writing’ relating her relaxed tone to the appearance of contracted forms, 
‘wanna’, ‘cos’ . Again that movement from overview to detail. 
In the ‘Blue Peter’ material Ellie shows her sensitivity to variations in spoken language 
choices e.g. her discussion of the use of ‘mummy’ tather than ‘mother’ or ‘mum’. Paragraphs 
nine and ten analyse paralinguistic features and explicit linking of language use to context 
and audience. 
At paragraph twelve Ellie changes to the 2nd part of the question but Ellie has already 
completed a ‘sustained’ response and the material on the interviewer’s questioning 
technique is not as assured as her discussion of JK Rowling’s responses. Ellie does show 
throughout an ability to read the sub-text of the interview. 
 
Mark: 19/20 Band 5 
 
 



J K Rowling Interview Responses: Jacob 
 
What features of J K Rowling’s speech do you find interesting in the ’60 Minutes’ 
interview? 
 
JKR begins her interview by saying “ I have no nostalgia whatever for childhood.” The word 
nostalgia is used for emotive effect, and “whatsoever” is used to stress her point. Throughout 
her interview she uses emotive vocabulary like this. In the next sentence she uses the word 
“joy”, another emotive word that is rarely used in everyday speech, but is used here for 
effect. She then uses the word “weightless” as a metaphor, perhaps just for the poetic sound 
of it; as a nicer alternative for “lacking responsibilities”. She then stresses this point again 
with a short joke, that somewhat lifts the mood that was previously quite gloomy. She also 
verges on a laugh at the beginning of the joke – perhaps to subliminally tell the interviewer 
that what she is about to say will be funny. 
 
When she begins the next sentence, she repeatedly misstarts and complex clauses suggest 
she hasn’t properly though about what she is about to say: “Erm so you have that but you – 
you you forgot or well I don’t forget but adults surprise me by appearing to forget how 
powerless you feel as a child…” The last few words of this bit, her tone goes up – almost like 
a question – this could suggest that she is unsure and looking for backing from the 
interviewer or she was not completely sure how to word what she was about to say, and so 
said it quite carefully, almost tentatively. 
 
She then uses the word “despairing” – an emotive bit of vocabulary, and possibly an over-
statement, and again with “enormous” – another over-statement. She ends the sentence 
with some emotive imagery – “ a happy child” creates a mental stereotypical image that 
contrasts with “despairing” and “enormous”. 
 
At this point, the interviewer overlaps JKR, politely prompting her to move on to something 
else. JKR takes the hint and continues in a new direction. She begins her response by 
agreeing with the interviewer, then describes her personal experience. “Vicious”, “Bullied” 
and “hated” is all emotive vocabulary, as is “great”, used in contrast to these as if to balance 
the point. The word “tears” in the next sentence is also used for emotive effect, as well as 
dramatic. 
 
The interviewer then states: “You were an unhappy child” – not even adding a tag question 
on the end – going completely against what JKR had just been trying to say. This probably 
irritates her slightly, and she makes this clear in her response: “No I don’t think I was 
unhappy child”. Later on in this section she says “it was a golden time, was a golden time”. 
She uses an emotive idiom to describe this, and repeats it to enforce the point. 
 
She then proceeds to tell a black-humoured sarcastic joke, that also helps carry her point 
better, possibly to move the conversation on from the rather depressing subject-matter. 
 
Then, the interviewer asks her a short question and JKR’s response is very unusual, she 
seems to burst out whilst shouting, at the same time as using a contorted facial expression 
that leads to a quite powerful effect. “Mine clearly isn’t because it won’t let me erase it!”. This 
“explosion” in her tone could be because she wants her point to be heard, but is using some 
humour in her answer so that she does not break the flow of conversation by getting angry at 
the interviewer. 
 
Then the scene changes. JKR is showing the interviewer a “diary of Harry’s life”. She seems 
to be very anxious – almost paranoid – that none of it is shown on the camera. “We don’t 
wanna go too close on this as this gives stuff away….I’ve gotta hide that….oh dear I’m so 
worried about.” However, eventually she stops worrying about it, probably because of the 



interviewer’s reassurances: “no-one can read that far away….I don’t think anyone can see.” 
She also tries to move the conversation back on track and away from JKR’s worries. 
 
As with the beginning of the previous interview, JKR starts off quite nervously and 
awkwardly. This is shown by the amount of false-starts, pauses and stutters. She also uses 
a metaphorical word – “strand of the story” – for literary effect. After the series of questions 
about her planning book has taken its course, the interviewer moves on to a new subject 
matter to keep the interview “fresh”. However, in this section, her answers are extremely 
short mostly, possibly implying that she is not completely interested or fond of the subject 
matter: “Yeah….mm – mm…yes” Also the dynamics of the conversation changed as well. 
Rather than a series of answers and questions, the interviewer says a lot of statements 
about JKR, and JKR is overlapping and prompting the interviewer a lot, as oppose to the 
other way around. 
 
The interviewer then prompts JKR to talk about her lack of income; “You only got two cups of 
coffee as you really couldn’t afford – “. JKR words her response carefully: “I was a bit broke 
at the time”. “Broke” is a euphemism. Although it does not make sense, she says “a bit 
broke”, using “ a bit” to lessen the impact. 
 
The interviewer then asks “ You were on welfare?”. She stresses the word “welfare” like a 
taboo word: the interview is targeted at an American audience, and in America “ welfare” has 
negative connotations whereas in England welfare – or the equivalent – is relatively 
common-place and accepted. JKR then tries to sum up what happened: “Well, in a 
nutshell…”, using “nutshell” probably as amore poetic alternative to common words like “sum 
up”. As she moves onto the more sensitive subject of her marriage splitting up, she false-
starts and repeats herself a few times as well: “my marriage had split-up – split-up…my 
marriage split-up”. 
 
The interviewer then mentions “the baby”, to prompt a “fresher” topic, as the previous one – 
JKR’s marriage splitting up – was sensitive and she probably have been more comfortable 
talking about something else. After this, the interview ends. 
 
 
How does she adapt her speech for a different audience on Blue Peter? 
 
JKR starts the interview with: “its wonderful to be here thank you.” In this extract – and 
throughout the entire interview – she uses lots of overstatements, which would be well-suited 
to a child or informal audience, and would not be needed (and would give an unwanted 
impression) among a formal audience such as ’60 Minutes’. 
 
The interviewer then begins the questions. When JKR is told that one of the children has a 
birthday that day, she exclaims: “Oh happy birthday!”. Although she probably doesn’t really 
care that it is his birthday, she pretends to be excited to create a happy atmosphere and 
make herself appear kind and caring to the audience. In response to the boys question she 
says “Not because I’m horrible….”, making the subject lighter, and making the boys question 
seem not quite as serious. Then the interviewer asks a question – as a joke – that he 
repeats (presumably for comical effect), which annoys JKR and raises her temper: “Yes, I 
should know, shouldn’t I? If anyone should know I should know.” There is an interlude next, 
so you do not see how the conversation is recovered afterwards. 
 
Further on in the interview, JKR is asked wether her children pester her and she replies with 
a relatively long answer. She refers to all of her children and, interestingly, specifies each of 
their ages, perhaps to show the children there that she like children and is okay with children 
from the age of 2 to 14 – possibly increasing the audience. When she refers to her “nearly 
fourteen year old” – an interesting choice of words in itself – she uses the kind of “gossipy” 



vocabulary that peer group might use: “a big weight…to bear…secrets”. This choice of 
words could stretch her audience to teenagers. 
 
Throughout the rest of the interview, JKR uses overstatements such as “definitely my 
favourite”, “I really do”, “I’ve loved”, “Brilliant”, “Amazing” etc. By using this sort of vocabulary 
she seems more enthusiastic and an altogether happier person. However, if she had used 
these tactics in the previous interview, then she would probably have given the impression of 
immaturity and a patronising attitude. 
 
In both interviews, JKR seems to laugh out of politeness, as opposed to actual amusement 
and this is more exaggerated in the Blue Peter interview – where a positive mood is a 
necessity, because of the child audience. 
 
 
 
Moderator Comments 
 
Good attention to detail and paralanguage e.g. ‘she also verges on a laugh at the beginning 
of the joke – perhaps to tell the interviewer that what she is about to say will be funny’. 
‘Repeated mis-starts and complex clauses’ is good use of terminology and identification of 
grammar but the conclusion that JKRowling ‘hasn’t properly thought about what she is about 
to say’ misses the idea that she is thinking and speaking spontaneously while exploring her 
feelings and complex emotions. The analysis of tone that follows is good, very good, 
“despairing” and “enormous” are highlighted and discussed out of context, firstly from the 
child’s perspective and in the case of ‘enormous’  detached from ‘pressure’.  
Implicit in Jacob’s discussion of the 60 minutes interviewer is an appreciation of some 
insensitivity and poor questions. Well done Jacob for identifying that “You were an unhappy 
child” is “going completely against what JK Rowling had just been trying to say.” A ‘black-
humoured sarcastic joke’ is not identified but Jacob’s discussion of tone is evaluative and 
sensitive.  
From this point Jacob seems to lose some focus and the writing becomes more descriptive 
and feature-spotting. In the Blue Peter interview there is some misreading of tone and 
intention and I did wonder if he had seen this part of the interview. However he sums up the 
variations in language choices very well. 
Good focus, detail, selection and discussion. The emphasis on emotive language is 
overdone and ‘the effect’ 
 
 
Mark: 17/20 Band 5 



Technical Transcript (1) – Louis’ presentation to the ‘Dragons’ Den’  
(activity 8 of the S&L DVD) 
 
Transcript Key 
 
Underlined words – extra emphasis on the underlined words 
 
(.) – a micropause (half a second or less) 
 
(1) – a timed pause, approximately one second or (2) – two seconds, etc 
 
Hello} – simultaneous speech 
Hello}  
 
 
 
 
 
Dragon: Louis (.) pleasure to meet you} 

Louis:                    nice to meet you (.)} 

Dragon:                                     Kirsten (.) thinking about investing in your company 

erm tell me all about your product and how it (.) comes to look the way it does  
Louis:   
umm (.) well(.) the name of it’s called (.) magnetic (1) and (.) we’ve got (.) erm (.) a 

slogan Magnetic trainers stick to the streets (.) yeh and that kinda means like (.) it’ll 

always stick to the streets not like literally obviously but like it’ll always be i n the 

streets like a street sort of style(.) like for kids(.) umm (.) or (.) it’ll ride the rainbow 

style(.)um cos it’s quite a colourful trainer with all different ranges of colours (.) like (.) 

um(.) well you can see there (pointing to the poster) there’s sort of blue multicoloured 

soles and they’re quite tough soles as well (.) and(.)er(.) there’s like all tough 

materials like leather um(.) like(.) um(1) forgot what it’s called now (1) er (1) like (.) 

material like sort of stuff like fabric and um laces and all dis (.) different colours so 

there’s bright colours as well 

Dragon: so why should people buy your product 

Louis: um (.) cos (.) like I said before it’s colourful (.) it’s like what kids want as we 

did (.) we did erm(.)a survey(.) and most kids like bright colours(.) erm(.) aluminous 

colours and something that’s like comfortable obviously(.) so (.) and we came up 

with this idea as from the sur (.) survey 

Dragon: and that product will offer all of those things will it 



Louis: yeah. 

Dragon: excellent (.) so (1) looking at your advert there (.) can you explain the 

choices you made when you were producing this 

Louis: um (1) choices (1) well we have had t he choice whether to (.) like what 

colours we should deal and how we should go about like(.) how we can choose the 

colours (.) and we (.) finally got the idea of (.) um (.) having a website that you can 

like do it yourself like multicoloured yourself and click on and choose what colour you 

want and do w hat design you want (.) like um website Nike ID (.) and you can put 

your name on the back and all dis (.) umm (.) design it yourself (.) design your own 

shoe but like same base a-as the shoe like model but (.) different colours different 

patterns anything you want really (1) yeah 

Dragon: and is this your own graphic work or have you passed that on to another 

company (.) to produce the adverts? 

Louis: um (.) no this is my own graphic work that I’ve done so far as we don’t have 

(1) that much money but we have got some shoes like selling like little companies 

like selling like little shops like (.) we got some High Street shops selling ‘em like for 

testers and things like that(.) so 

Dragon: and how did you come to make the decisions on um key features that 

you’ve got in your adverts(.) cos you mention about the products and the key 

features there like the coloured sole and that coming from market research(1) what 

helped (1) produce the advert? 

Louis: umm (2) errr (1) not too sure really(.) it’s like um quite dull colours in the 

background ‘for some of them (1)so the trainer stands out more and (.) it’s got a 

black background so it stands out more (.) even more and like bold writing  um like 

um sort of like comic book sort of writing sort of in boxes and stuff (2) so 

Dragon: that’s excellent.(.) and (1)er (.) how do you plan on expanding the brand 

that you’ve created there? so will } 
Louis:                                     errm         } 

Dragon:                                     it be beyond training shoes? 

Louis: erm well (.) we’re hoping to er get it on the side of buses (.) billboards (.) and 

like advertising on ra (.)radios like you got like um  make up a song or something a a 

rhyme or you go on TVs or like well as wide as we can spread really like media and 

all that sort of stuff (1) um (1) yeah 
Dragon: and do you plan on introducing other products into the range of Magnetic  



Louis:                                                                                                       umm 

Dragon:                                                                                                           or are 

you just going to stay with shoes? 

Louis: 
yeah (1) was er well (1) we’re thinking about that later on ‘cos like that’s like the 

brand magnetic shoes could get a bit boring after like first couple of years(.) so well 

we can’t guarantee this is going to be amazing and i t might wear down as most 

things do (.) so we will end up making new things (.) we’re just not sure what yet (.) 

maybe hats 

Dragon: that’s great(.) that’s very informative (.) thank you very much for your time 

Louis 

Louis: thank you 
 
 
 
 
Technical Transcript (2) - Louis’ Question and Answer session with peers 
 
 
Mies: Err so Louis the question I’d like to ask is er what sort of price range you going 

for and what’s your target audience 

 

Louis: erm well the Magnetic price range (.) er we were hoping to go from start up (.) 

first coupla months thirty to forty pounds (.) and then if it’s successful then we should 

be going up to about thirty- five to fif (.) forty-five  that’s all (.) bit more only a bit but 

every little ‘elps (.) erm target audience (.) erm not too old like (.) kids say thirteen to 

sssssay sssseventeen so like teenage basically  

 

Seren : erm you mentioned Nike ID so like a major competitor and like custom 

converse how is your trainer different to them 

 

Louis: erm(.) well(.) cos we got more colours and they can’t blend their colours on 

their shoes together erm we but we can (.) because we’re like multicoloured (.) we 

got different designs to them (.) we got (.) erm Nike isn’t supposed to be like a very 

strong material and we took a survey (.) erm and most people think that Nikes like 

break the most cos they obviously want them to break so you buy more so you get 



more money but we ain’t we aint that sort of company (1) so ours are very strong (.) 

got good grip (.) everything you need on a shoe 

 

Arjan: erm so for advertising (.) will you stick to the sort of comic style 

 

Louis: erm yeah because it’s more like (.) uh a teenager sort of thing (.) comic and 
like shooting in fast motion and stuff 

 

Arjan: so the shoes basically are going to be for teenagers 

 

Louis: (nods) right 

 

Zoe: er are the shoes meant to be a sort of er fashion statement (1) or will you sort 

of er go into a more practical sort of trainer for sport 

 

Louis: erm well at the moment this shoe that we’re advertising here is more like(1) a 

style sort of thing it’s not really to do with sports (.) as you could wear them for sports 

but later on when we see if this company gets successful we will be making sports 

trainers (1) erm extreme sports (.) skateboarding trainers(.) BMX trainers(.) anything 

(.) like else that you can think of really 

 
 
 



 Dragon’s Den Responses: George 
 
Moderator Comments 
 
George is able to identify some aspects of the context and the demands on Louis as a 
speaker. George identifies that Louis is role playing and that his purpose is to impress the 
Dragon and receive investment towards his range of trainers, ‘Magnetix’. George identifies 
Kirsten’s questions as ‘spontaneous’ but not the more important (given the question) 
spontaneity and continuously creative and inventive task facing Louis. George identifies 
Louis ‘excessive’ use of fillers and links this idea loosely to the idea, ‘that he needed time to 
answer a big question’. 
George identifies that Louis’ language ‘wasn’t very professional’ but more positively identifies 
his use of jargon with examples, ‘slogan’ and ‘survey’. George identifies the extra pressure 
on Louis that comes from being filmed and attempts to analyse the magnetix slogan, ‘they 
stick to the street’ without quite bringing out the cleverness and dual meaning of the slogan 
that Louis is aware of when he says, ‘not literally obviously’.  Some rather muddled 
discussion of non-verbal features follows as well as other non-language features such as the 
quality of his ideas. George’s attention has clearly wandered from the topic here as he 
discusses Louis’s graphic ability and knowledge of the training shoe market. The conclusion 
summarises Louis’ qualities and again is part language-based and part focussed on other 
qualities. 
George’s ability is best characterised by band 3 and he can be placed confidently 
there  as he is quite clear about the role and purpose of Louis’ speech and he sees clearly 
the contextual  influences and pressures on what Louis says. A mark of 10/20 is appropriate. 
 
Mark 10/20 Band 3 
 
The Principal Moderator’s in-script comments are in red.













Dragon’s Den Responses: Alex 
 
Moderator Comments 
 
Alex begins with the assertion that Louis is confident because he shakes hands. However he 
then writes well about Louis’ ‘unproffesional’ (sic) use of ‘like’ seven times in one sentence, a 
good point well made. Alex spends a lot of time in this response writing about gestures and 
their effectiveness. Discussion of paralanguage can be useful as long as there is sufficient 
discussion of language to accompany it. Unfortunately Alex discusses what Alex says (the 
topics) rather than ‘variations in spoken language’ or ‘the impact of spoken language 
choices’. 
Alex does better on Louis’ repetition of ‘soles’ to buy himself time but then rather blurs the 
point by stating that the word ‘soles’ is technical jargon.  The rest of the answer concentrates 
on what he says not how says it then summarises the main language points. 
 Alex’s answer is only intermittently about spoken language so could be put into band 
2. However we would put it at the very top of band 2 but more comfortably just into 
band 3.   
 
Mark: 8/20 Band 3- 
 
 
The Principal Moderator’s in-script comments are in red.













Junior Apprentice Non-Technical Transcript: Episode One 
 
Lord Sugar: Right gentlemen. Bit of a disaster eh? No excuse for losing the amount of 
money that you lost? What went wrong? 
 
Adam: I feel the location wasn’t the best place to be... 
 
Lord Sugar: (Interrupts) (Firmly) The location was one of the things. 
 
Arjun: I think that there was poor delegation on part of the Project Manager... 
 
Lord Sugar: (Interrupts) (Firmly) Poor delegation. 
 
Rhys: We were wasting too much time as well... 
 
Lord Sugar: (Interrupts) (Firmly) Wasted too much time. Okay, let’s start with the location 
shall we. So who do you think was responsible for that do you think? 
 
Arjun: I think for the location Rhys initially put the idea forward for that market. 
 
Jordan: I think that Rhys pushed it a little too much. 
 
Rhys: (Defensively) I don’t feel that I pushed it too much. I actually said it out in the open 
that I don’t have a great knowledge of the area, but on paper that looked like the place to go. 
 
Jordan: You were the person who pushed through that through... 
 
Rhys:  (Interrupts) Yes, but we all agreed, we all took the responsibility on to take on White 
Cross, if you didn’t feel happy with that as Project Manager you should have said ‘No, let’s 
go to...’ 
 
Jordan:  (Interrupts) I was just trying to listen to what everybody else was saying... 
 
Lord Sugar: (Interrupts) You’re defending your location? Even though it was the wrong 
one?...      
   
Rhys: (Interrupts) Yes, it was the wrong one no doubt but there was the opportunity there to 
sell more cheese. 
 
Lord Sugar: Hmmmm. 
 
Jordan: I still don’t believe that there were enough people there. 
 
Lord Sugar: There must have been a reason why all the other traders were there. 
 
Adam: There were a lot of people there. There were business men on their breaks.  They 
come, they get their food for their lunch and they go. A lot of people probably weren’t even 
interested in cheese. Some were... 
 
Lord Sugar: (Interrupts) They might have been interested in his packs over there 
                       (He points at Tim) 
 
Adam: I understand that, yep 
 



Lord Sugar: They might have been i nterested when you take the additional items like 
crackers… 
 
Adam: (Interrupts) I said we should take a lot more. 
 
Lord Sugar: …and make them up into something. Make it worthy of a lunchtime snack or 
something like that. Y’know, you (Directed at Adam), as a man who does the markets, 
knows, better than anyone else that there is a window of time. From what I’ve heard you 
were all running around like headless chickens.  
 
Rhys: (Nods in agreement) 
 
Tim: We were confused and didn’t know what to do because we were chopping and 
changing jobs and just seeing whatever needs to be done, we were doing that. 
 
Lord Sugar: What are you saying then? Are you saying that the team leader, Jordan, wasn’t 
delegating responsibility to you properly? 
 
Tim: Yep, basically. If we had we had been given set jobs to get on with… 
 
Lord Sugar: (Interrupts) You were given a set job. The Credit Crunch Lunch gave you your 
own remit. Get on with it! 
 
Tim: I was doing the packed lunches but then, er, there were customers waiting so I thought 
it was more important to get them. 
 
Lord Sugar: But you were selling them as soon as you made them? 
 
Tim: Yep, they were going like hot cakes. 
 
Lord sugar: Well then? Why didn’t you make any more then? 
 
Tim: I wanted to make more... 
 
Lord Sugar: (Interrupts) So who stopped you? 
 
Tim: With the customers being there, there weren’t enough… 
 
Lord Sugar: (Interrupts) Oh? Not the wind now then? (smirks) 
 
Tim: Oh, and, yeah, and the wind (Stuttering) 
 
Lord Sugar: And the wind is it? 
 
Tim: Wind is my least favourite weather type and it was just blowing anything 
anywhere. It made things really difficult. 
 
Lord Sugar: The wind is a pathetic excuse to be honest with you. 
 
Rhys: (sniggers to himself on hearing this) 
 
Lord sugar: You’re a man who spends his life on farms yes?... 
 
Tim: (Interrupts) Yep. To you it sounds a pathetic excuse… 
 



Lord Sugar: …and you’re talking about windy conditions. C’mon! A pathetic excuse.  Really. 
 
Karen: From where I was you had some fantastic ideas Tim. But you didn’t have the energy 
or desire to see them through. 
 
             (Tim looks blankly at her) 
 
Lord Sugar: It breaks down that, actually, the whole day that you spent at the marketplace 
you actually took about thirty odd quid. And the other two hundred and f ifty quid when you 
dumped the cheese. And you dumped the cheese (Pointing at Tim) at a price, my people tell 
me afterwards, was worth four hundred and fifty quid. 
 
 (Rhys laughs and puts his head in his hand in exasperation) 
 
Lord Sugar: The fella you dumped it on – he thought he’d won the lottery and gone to 
heaven. Whose decision was it to sell for two hundred and fifty quid? 
 
Tim: Well um, me and Rhys in the car on the way over discussed how much we thought  it 
was worth… 
 
Rhys: (Interrupts) I don’t feel that I put a figure out there (panicking and squirms in his seat). 
I don’t feel that there was enough of a discussion in the car to make a decision. We only 
decided when we got there that we were even going to attempt to sell it in bulk… 
 
Tim: (Interrupts) No (Stutters) No, no…we decided when we left the market… 
 
Rhys: That’s what happened. 
 
Tim: …That we were going to dump it…no (Realises what he has said and corrects himself) 
Try and get rid of it… 
 
Lord Sugar: (Interrupts) Dump it? Dump it? I get the underlying feeling Tim that there was a 
kind of, like a, sell at any cost really. 
 
Tim: Oh there was. 
 
Lord Sugar: (Incredulously) Why? 
 
Tim: We should have sold most of the cheese at the marketplace. To have all that cheese to 
get rid of, that wasn’t an ideal situation. 
 
Karen: You never interjected at any point that I saw. In fact, I didn’t see any of you say to 
Jordan ‘We need to try something else, we need to try a different strategy’. 
 
Adam: When myself, Arjun and Jordan were selling out to the public I think we done a very 
very good job just to generate erm… more revenue. 
 
Lord Sugar: The simple facts are that the two hundred and eighty nine pound, two hundred 
and fifty was sold to the restaurant. So that leaves thirty nine pounds for a whole day’s work. 
Is that what you do on a Sunday? 
                    (looking at Adam) 

 
Adam: Definitely not Sir… (Corrects himself) Lord. 
 
Lord Sugar: Definitely not. So what do you mean you were doing a great job when you were 



out there selling to the public? 
 
Adam: We sold the majority of what we had to sell. I think that how we sold… 
 
Lord Sugar: (Interrupts) Could you have given it away for nothing? 
 
Arjun: Most of the cheese was on a 120% profit margin. 
 
Karen: Arjun, what did you sell the final usherette tray of cheese for? 
 
Arjun: That was £1 
 
Karen: (Shocked) The whole lot? 
 

(Lord Sugar laughs to himself) 
 
Lord Sugar: To say that cheese gives you nightmares is certainly working here isn’t it? So 
Adam, who should get fired? 
 
Adam: Um…I feel…for…um…delegation reasons, I think it should be Jordan and possibly 
for making the last deal it could be Tim. 
 

(Tim looks down confused) 
 
Lord Sugar: What do you think Jordan? 
 
Jordan: Well, I, er, think Rhys and Tim were the people responsible primarily. I certainly 
think that the majority of errors besides… 
 
Lord Sugar: (Interrupts) Who are you bringing back into the board room? 
 
Jordan: Rhys and Tim. 
 
Lord Sugar: Ok listen Adam, this was a selling task. 
 
Adam: Yep. 
 
Lord Sugar: You sell in the markets. 
 
Adam: I do. I feel there’s so much more to see from me y’know… 
 
Lord Sugar: (Interrupts) Yeah, yeah. Well you’re off the hook now. 
 
Adam: I won’t let you down in the future. 
 
Lord Sugar: Hmmmm. 
 
Adam: I won’t, and that’s a promise from me to you. 
 
Lord Sugar: Okay, you two, back off to the house. 
                                              (Adam and Arjun exit the room) 
 You three go wait out there and we’ll call you in, and one of you will be fired. 



Ellie watched the first episode of Junior Apprentice and answered the question:  
 

How do the boys reflect on the events of the programme? 
 
 
 
Lord Sugar greets the boys by saying "Right gentlemen". This shows us that Lord Sugar 
respects the boys but Lord Sugar is very blunt and he gets straight to the point by saying 
one sentence, which is "Right gentlemen. Bit of a disaster, eh? N o excuse for losing the 
amount of money that you lost? What went wrong?" Lord Sugar does not speak formally to 
the boys, but he speaks casually to them. 
 
When Adam explains that the location "wasn't the best place to be" he tends to stutter and 
he is also blaming Rhys. Lord Sugar interrupts Adam firmly and he repeats what Adam had 
said. Arjun was on the spot to deflect anything that Lord Sugar says. Arjun explained that 
"There was poor delegation on part of the project manager (Jordan). Lord Sugar interrupts 
firmly again to repeat what Arjun had to say but Lord Sugar only wanted the first three facts 
on why the team had a l oss. Rhys tells Lord Sugar that they "were wasting too much time" 
and as usual Lord Sugar had i nterrupted firmly and r epeated what Rhys had s aid but he 
added "Okay, let's start with the location shall we? So who do you think was responsible for 
that do you think?" Lord Sugar had used the information that the boys had given him for their 
excuses. Arjun had blamed Rhys for choosing the location but only because "Rhys initially 
put the idea forward", but Jordan had went too far and Rhys retaliated defensively saying 
that he "did not push the idea too much". 
 
Jordan kept blaming Rhys and R hys was getting very nervous because everyone was 
blaming him and he did not want to get fired. Jordan had said that Rhys was the person who 
had pushed the idea through although Rhys interrupts and he states they are all a team and 
they are supposed to work together. 
 
Jordan had started panicking and they both were blaming each other but Jordan had said "I 
was just trying to listen to what everybody else was saying" but Jordan had c ut his own 
throat because he is project manager and he has more power over the team and he should 
have chosen. 
 
Lord Sugar interrupted Jordan and s aid to Rhys "You're defending your location? Even 
though it was the wrong one?". Rhys interrupted and he was slightly aggressive, but Rhys 
knew that they are to blame. 
 
Lord Sugar ends the argument with "Hmmm" which suggests that he is not convinced. 
Jordan is still blaming Rhys for a mistake the group did together. 
 
Tim and Arjun does not take part until Adam brings Tim in, although Adam does not mention 
his name. Lord Sugar interrupts and points at Tim blaming him for not making more of the 
'credit crunch' lunch packs. 
 
Adam tries to impress Lord Sugar, who says "From what I've heard you were all running 
around like headless chickens" which shows his power and he s tates that he has people to 
do his work for him. As Rhys nods in agreement he is showing that he looks at everything 
negatively and as Rhys nods Tim starts to blame Jordan for apparently changing jobs. Lord 
Sugar replies with "Are you saying that the team leader, Jordan, wasn't delegating 
responsibility to you properly?" He states a fact and lets everyone know. 
 
Lord Sugar targets Tim and says "The 'credit crunch lunch' gave you your own remit, get on 
with it!" After this Tim gets worried and s tarts to panic and said, "I was doing the packed 



lunches, but then, er, there were customers waiting so I thought it was more important to get 
them." 
 
Even though the nature of the programme the people who work with the crew edit the 
program to make it more interesting than it actually is. 
 
Tim creates another excuse saying "with the customers being there, there weren't 
enough...", but Lord Sugar interrupts and he  was being sarcastic by saying "Oh? Not the 
wind now then",and he smirks. Tim knows that he is in trouble ad he gets nervous and wants 
the briefing to demise. 
 
Tim starts to panic and he gets very nervous which stops him from thinking properly. You 
can tell this from the line "Wind is my least favourite weather type and it was just blowing 
anything anywhere. It made things really difficult." Because of what Tim had s aid, Lord 
Sugar was disgusted because it is a "pathetic" excuse. Rhys sniggered to himself when he 
had heard this which shows us that he is sly and he was being cocky. Tim began to be rude 
to Lord Sugar for saying "Yep, to you it sounds a pathetic excuse..." but Lord Sugar shows 
Tim who is right. 
 
Karen said to Tim "You had s ome fantastic ideas Tim. But you didn't have the energy to 
carry them through." Tim did not have anything to say, but he just looked at her blankly 
because he could not defend himself. 
 
When Lord Sugar said the word dump he does not care and he does  not feel as if they did 
not sell it properly. Lord Sugar  was summing up the whole argument and as he says "My 
people" it makes it seem as if he is royal, although Lord Sugar is true to his roots and he 
does not speak posh like the royals do. 
 
The man who Tim had sold the cheese to in Lord Sugar's words "thought he'd won the 
lottery and gone to heaven", which is saying that the man had a bargain of two hundred and 
fifty pounds when the cheese should have gone for four hundred and fifty. 
 
Tim was not eloquent at all and he al so brought Rhys back into the argument and R hys 
readjusted himself and sat up properly to make him the same height and he squirms in his 
seat because he is nervous and he s tarts to panic. Because Tim gets nervous he starts to 
panic and he cannot think correctly and says "We were going to dump it..." but then he 
corrects himself by saying, "...no, try and get rid of it...". 
 
At one poi nt Adam had tried to overplay on how  well they had done also he w as not 
eloquent and Lo rd Sugar disregards what Adam had said but Adam had to correct his 
mistake which was "Definitely not Sir...Lord Sugar." 
 
Arjun had finally spoke but he did not stutter nor change his voice but he had used his 
intellect to impress Lord Sugar. After all of the arguing Lord Sugar tried to be m ore light-
hearted with a simple sentence which is "To say cheese gives you nightmares is certainly 
working here, isn't it? So Adam, who should get fired?" 
 
At the end of the conversation Lord Sugar spoke to Adam directly and A dam had s aid "I 
won't let you down in the future" but with Lord Sugar's "Hmmmm", he did not seem sure but 
Adam told him that "It's a promise from me to you" but Lord Sugar ends the conversation 
and tells Arjun and Adam to go back to the house. Jordan, the team leader, chose to take 
Tim and Rhys back into the boardroom to see which one of them will get fired. 
 



Moderator Comments 
 
Ellie focuses on detail right from the beginning, but her description of Lord Sugar’s opening 
words struggles to identify the tone, veering from ‘very blunt’ to ‘he speaks casually’. A 
consideration of context and audience would have helped here. The youth of the apprentices 
and the television audience clearly affect Lord Sugar’s language choices. Some 
contextualising of the ‘location’ issue in the transcript would have helped understanding and 
clarity. Ellie tracks through the transcript, paraphrasing and commenting chronologically. The 
question “How do t he boys reflect on the events of the programme?” does allow for a 
response that discusses each apprentice in turn and i s more selective. Too much of this 
response is simply a running commentary on the transcript with much attention given to the 
interventions of Lord Sugar which is not the question. Greater focus would undoubtedly help 
here. However, the discussion, though delivered in broad brush strokes, is clear and often 
confident and is aware of the impact of different language choices. This is sufficiently clear 
and confident to be put in the mid to lower end of Band 4. 

 
 

 
 
 
Ffion watched the first episode of Junior Apprentice, then focused on the boardroom 
scene. She took notes from the programme, but did not have access to a formal 
transcript and answered the following question: 
 

How does Alan Sugar behave in the boardroom? 
 
Look closely at what he says and the way that he says it 
 
 At the beginning of the Junior Apprentice Lord Sugar comes in all bold and sits on his 
big leather chair and waits for the 10 young apprentices. When the ten young apprentices 
come into the board room, Lord Sugar looks at them and says ‘Well, good morning’. Lord 
Sugar has a v ery strong London ac cent which makes you shiver at each word. At the 
beginning in the board room, Lord Sugar is trying to make the 10 young apprentices feel at 
ease by joking with them: ‘Grumpy old git’. This says some level of relationship with the 10 
young apprentices. The prize that Lord Sugar is giving out is £25,000. Lord Sugar has a 
‘passion’ to help young people succeed. Lord Sugar is very bold and forward to the ten 
youngsters. He dresses very smart, which shows that he wants to make you scared, and 
worried about displeasing him. Lord Sugar had given the 10 y oung apprentices their first 
task which is to sell cheese.  
 
 Around the end of this program when they have just finished the task and they are 
back in the board room where one group will win and one gr oup will lose. As the 10 young 
apprentices sit down in the board room, Lord Sugar walks through the glass doors all bold 
and important looking comes and sits back down in his big leather chair and looks them all in 
the face and says ‘well’ as he normally does.  
 
At first he talks to the girls and says that they did good and that it was a fairly hard task. His 
mood has changed since the first time they saw him in the room when he was using comedy 
to settle them down the kids When Lord Sugar has told them who won and why the group 
won, the group that won was the girl’s team which is called Revolution and the boy team 
which is called Instinct who lost. When Lord Sugar lets the girl’s team go and have dinner at 
the restaurant and Zoe says ‘to us’.  
 



 Back in the board room Lord Sugar and the boy’s team are trying to figure out what 
happened, the only thing he says that shows how disappointed he is, is ‘No excuse!’ 
 
 The way Lord Sugar describes how the boy team had worked was ‘running around 
like five headless chickens’ which made me laugh. The one thing that stands out to me the 
most is the way Lord Sugar makes a joke about the cheese ‘they say that cheese gives you 
nightmares, it’s working here’……… 
 
 Back to where Lord Sugar is describing the boys learn work and how there were not 
good working together. Lord Sugar speaks to Jordan and s ays "a group of people out of 
control" which describes how well Jordan used his leadership. The way Lord Sugar shows 
how disappointed he is with the boy team is written all over his face. The way Lord Sugar 
asks Jordan "Why?" to bringing both lads back in, and when the three boys Jordan, Tim and 
Rhys are arguing, Lord Sugar copies them by saying "I'll be happy ", which shows how 
disappointed he i s with them. At the end Lord Sugar puts on a s traight face and l ooks at 
Jordan and says "You're fired" and that's how he ends them arguing and puts them out of 
their misery. 
 
Lord Sugar is different in the three scenes we see him in. 
 
The first scene he was saying something informal and he does n't speak to them how he 
normally speaks. He says that his name is not 'Al' and says he is 'like your headteacher' and 
he will be 'fair and firm' and he will be someone 'they love to hate'. 
 
The next time we see him is the briefing. Here he is demanding something of them and also 
speaks to them differently again, more like he normally does. 
 
Lastly we see him in the firing stage. Here he is mostly firm with them and also not as joky. 
When he finally sacks Jordan, he reminds him that he was selected out of thousands to take 
part in the programme, so even though he has been sacked he has done well and is special, 
while his fellow pupils at school 'couldn't even be bothered to get out of their armchairs'. 
 
 
Moderator Comments 
 
Ffion did not have access to a transcript. Instead she watched the episode and took notes. 
This response does underline the importance of the transcript + video approach to a 
detailed, considered response. The key features of this response are that it is quite general, 
mainly descriptive and onl y intermittently focussed on l anguage. To be fair to Ffion she 
focuses on the first part of the question, “How does Alan Sugar behave in the boardroom?” 
and not on the second part, “Look closely at what he says and the way that he says it.” Ffion 
does recognize when Alan Sugar is joking and sometimes why he is. There is some general 
commentary on the language of Alan Sugar and some useful discussion of his three different 
approaches in three different ‘scenes’. Supporting quotation is generally good but discussion 
of language features thought clear is mostly general.  Middle Band 3. 
 
 
 
 
 
 
 



 

Useful websites 
 
BBC Voices website – lots of recordings of people around the U.K., the Word map, and more 
resources: http://www.bbc.co.uk/voices/recordings/ 
The main BBC website allows access to television programmes through iplayer, and through 
the ‘Listen again’ facility on the radio channels: www.bbc.co.uk 
Whoohoo – translates your text into Cockney, Geordie, Scouse, Yorkshire, Posh and other 
varieties: http://whoohoo.co.uk/ 
Youtube – for speeches, instructions (how to videos), interviews http://www.youtube.com/ 
Videojug - a huge variety of ‘how to’ videos. Some of these are scripted but many are 
impromptu and so have interesting spoken language features: 
http://www.videojug.com/ 
BT All Talk - This site has lots of interactive resources including online video clips. It also has 
a free downloadable workbook to support classroom activities: 

 http://www.btplc.com/Responsiblebusiness/Supportingourcommunities/Learningandskills/Free
resources/AllTalk/ 
 

 
 

Other Resources 
 
The JK Rowling interview clips can be found at: 

 

 
Blue Peter interview - J.K.Rowling deathly hallows Q&A interview 
http://www.youtube.com/watch?v=JOxJ3j_58EI 

 
60 minutes interview - J.K.Rowling interview childhood 
http://www.youtube.com/watch?v=ydQ5uP1o4AI 

 
An alternative website for JK Rowling Interview aired on 3rd October 2002 is given below. 
Please note that this site splits the programme into sections. 

 
1. “Childhood” - http://video.the-leaky-cauldron.org/video/503 
2. “Plotting Potter” - http://video.the-leaky-cauldron.org/video/502 
3. “Writing on Welfare” - http://video.the-leaky-cauldron.org/video/500 

 
 
The Junior Apprentice clips can be found at: 

 
Junior Apprentice - episode 1 part 5, 
http://www.youtube.com/watch?v=J-bG_158HxY 
starts about 4 minutes and 10 seconds in. 

 

 
 
The Dragon’s Den resource is located on the GCSE S & L DVD 

http://www.bbc.co.uk/voices/recordings/
http://www.bbc.co.uk/
http://whoohoo.co.uk/
http://www.youtube.com/
http://www.youtube.com/
http://www.videojug.com/
http://www.btplc.com/Responsiblebusiness/Supportingourcommunities/Learningandskills/Freeresources/AllTalk/
http://www.btplc.com/Responsiblebusiness/Supportingourcommunities/Learningandskills/Freeresources/AllTalk/
http://www.youtube.com/watch?v=JOxJ3j_58EI
http://www.youtube.com/watch?v=ydQ5uP1o4AI
http://video.the-leaky-cauldron.org/video/503
http://video.the-leaky-cauldron.org/video/502
http://video.the-leaky-cauldron.org/video/500
http://www.youtube.com/watch?v=J-bG_158HxY
http://www.youtube.com/watch?v=J-bG_158HxY
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