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FOUNDATION TIER 
 

Unit 1 (Reading) 
 

The two texts used in this paper focused on two entrepreneurs, Alan Sugar, who built his huge 
business empire from humble beginnings, and Robbie Twigg, a twelve-year old schoolboy, 
who saw a way of making money by selling snacks and sweets to his school friends.  Most 
candidates will have been familiar with Alan Sugar from his involvement with the television 
programme ‘The Apprentice’, or his involvement as a business adviser to the previous 
government, and there have been a number of recent newspaper reports of schoolchildren 
involved in money-making schemes that have brought them into conflict with school policies.  
Taken together I felt the texts provided interest and engagement for candidates and the 
questions provided opportunities to show the range of reading skills appropriate for this tier.  
There were no surprises in the questions and responses were often detailed and thorough.  
The huge majority of candidates completed all questions, though in some cases more careful 
reading of the questions would have led to more precision in responses. 
 
Q.1 This question asked candidates to read the newspaper article about schoolboy Robbie 

Twigg.  It was split into four parts and required a careful reading of the whole text.  The 
questions were of the familiar ‘search and find’ type that simply required candidates to 
locate and select relevant information and use this in their answer.  The first part of the 
question asked candidates to find the two programmes that had given Robbie his idea 
for earning money.  Most were able to locate ‘The Apprentice’ and ‘Dragon’s Den’ 
without difficulty, but there were too many that simply identified one programme rather 
than two.   

 

 The second part of the question asked for four ways that Robbie had been punished 
for his business activities and whilst straightforward, did require some careful reading 
and selection.  Some candidates focused only on the sanctions the school put into 
place, such as they had first sent Robbie home from school for a day with a warning 
not to continue selling his snacks in school, but when he persisted he had ended up 
with ten days of suspension from school.  It was important to have some degree of 
precision here and candidates who merely noted ‘he was suspended’ gained no 
reward.  Robbie had also been punished by his parents who had taken positive action 
in response to the school’s sanctions.  They had ‘grounded him’ and also taken his 
phone from him as a further punishment and both of these points gained reward for 
candidates.  Some candidates suggested that ‘checking his bag’ was a punishment as 
well but as this could be seen as more of a preventative, pre-emptive strike on the part 
of the parents, this was not rewarded.  Most candidates had no difficulty in locating the 
correct information, but there were those who only offered one or two details, thereby 
forfeiting some relatively easy marks.   
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 The third part of the question asked candidates to list two things the school sells to its 
pupils and again, this proved straightforward to the majority of candidates, and most 
were able to offer a choice of answers that included ‘healthy snacks’, ‘meals’ ‘water’ 
and ‘dinners’.  Some candidates though, had clearly not read the question with 
sufficient care, as their answers told markers what Robbie sold rather than what the 
school sold.  As with all previous reading papers, there is no intention to ‘catch out 
candidates’ or confuse them, but reading the question carefully is important and 
simple errors can lead to marks being lost.   

 
 The final part of the question asked candidates for two reasons the school had given 

for punishing Robbie.  Most were able to see that Robbie’s activities went against the 
school’s strict healthy-eating policy and therefore could not be tolerated, and in part 
of a response given by the school’s headteacher, he also made it clear that “the 
private selling of goods on school premises is not permitted”.  Many candidates 
simply selected the appropriate quotations and were rewarded, although some pared 
this down to such a minimal response that it lacked clarity.  Responses such as 
‘healthy eating’ and ‘selling’ were not rewarded, and whilst it is not necessary to 
always write full sentence responses to these kinds of questions, there is a danger 
that one-word or very brief answers do not sufficiently cover the point that is required.  
Many candidates found this question straightforward and scored the full ten marks 
but where this was not the case, it was often less careful reading of the question or 
passage that led to lower marks. 

 
Q.2 Having read the passage with some care in order to answer question 1, candidates 

were then invited to explore ‘what sort of person is Robbie Twigg’.  The two bullet 
points were intended to help candidates into their responses, by first exploring what 
we are told about Robbie and his activities and then by considering the views of the 
people mentioned in the article.  This question was a key discriminator and good 
candidates explored his character, his motivation and how he was viewed with 
sensible comments and inferences, and usually supported by appropriate textual 
references.   

 
Most candidates were able to see that Robbie was an ambitious young man who 
wanted to be a businessman and there were a number of references to this, both 
from Robbie himself and from other people who had a view about him.  He talks 
about having a “good business brain” and there was plenty of evidence to draw upon 
that supported this assertion.  Many also saw that as well as having the ambition to 
be successful, he was also quick-thinking, a ‘sharp operator’ as one candidate 
succinctly put it.  He could see the opportunity that presented itself in school and 
bought £30 worth of sweets and snacks, selling them to his fellow school-friends at a 
higher price, and making up to £200 a day.  He talks about the influence on him of TV 
programmes such as ‘The Apprentice’ and ‘Dragon’s Den’ and we are told he had 
been inspired by one episode of ‘The Apprentice’ that showed how goods were 
bought and then sold on at a profit.  Some candidates were able to select appropriate 
details about what Robbie did, or how he operated, but were unable to make the next 
step into explaining what this showed about him as a person, and it was the more 
inferential readers who pushed on to achieve the higher band marks.  It became clear 
from the article that not only was Robbie able to see an opportunity when it presented 
itself, he was also highly successful.  He tells us he was “selling out” of everything he 
bought and the profit margins were often highlighted by candidates.   
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Many were able to see that Robbie also had a determined streak in him; he was not 
deterred by threats from his teachers and even when he had been sent home and 
warned, he continued to trade.  Although his persistence led to longer suspensions 
from school and intervention by his parents, Robbie’s determination to buy and sell 
continued.  This led some candidates to see him not just as a determined schoolboy, 
but rebellious too.  Some decided he was a “bad boy” or “naughty”,  although others 
felt he had almost become a victim of the school’s rather draconian policies, his ten 
days of suspensions suggesting that he might be viewed as a student with “serious 
behaviour issues”,  when the reality was that his ‘offences’ were really only minor 
transgressions. 
 

The second bullet-point provided candidates with the opportunity to use the views of 
other people mentioned in the article, to provide further evidence or substance to the 
kind of person Robbie is.  Most candidates were able to see the rather ambivalent 
attitude of Robbie’s parents.  On one hand they want to show they support the school 
and its ‘no selling’ rules and they do this by punishing him for his suspension from 
school and try to prevent him from smuggling in the banned goods; on the other 
hand, they feel the punishment is harsh, that the school has over-reacted, and that 
Robbie is now “missing out on his education”.  Some used Robbie’s father’s view to 
support their assertion that Robbie is just an enterprising schoolboy who will go far 
but has become a victim of tough school rules.  Others focused on the 
uncompromising view of the headteacher that disobeying the rules “cannot be 
tolerated” to support their view that Robbie was either a victim or getting deserved 
treatment for being a rebel.  The view of Charlie Mullins was also useful for some 
candidates as it provided further support for Robbie’s sharp business skills, as well 
as condemnation of the school’s attitude to someone who will be “creating jobs and 
employing his fellow pupils” in the future. 
 

The key divide in this question for markers was whether candidates could move from 
‘spotting’ details about Robbie and push on into comments and inferences about him.  
Weaker candidates found this question testing but where candidates tracked the text 
carefully and were also able to offer a view or a comment, responses pushed into the 
higher levels of response, and there were some very good answers from more 
assured readers.  

 

Q.3 This question focused on the extract from Alan Sugar’s autobiography and invited 
candidates to explain what he did to start up and then develop his own business.  
The text was in four paragraphs and showed how Sugar started with very little but 
used his business acumen and ability to spot an opportunity as key ingredients in his 
route to success.  Candidates who tracked the text carefully through each of the 
paragraphs were able to see how Sugar operated and the best selected the 
important details to telling effect.   

 

In the opening paragraph Sugar explains how he went about setting up his own 
business, and most candidates were able to see that by using some of his savings to 
equip himself with a van, he was in a position to begin trading.  Some candidates 
wanted to make more extensive use of quotation than was necessary or became 
bogged down in the minutiae of detail and wrote at greater length than needed but 
most gained some reward for appropriate selection of detail and then saw that his 
first venture, to buy car aerials from a wholesaler and then sell them at a higher price 
brought him instant success and a hefty profit.  Like many good businessmen and 
women, he saw the importance of having targets to aspire to each week to know that 
sales were healthy and having made his mark on sales of car aerials, he moved into 
a wider range of products, explaining to the reader that he began to buy and sell 
transistor radios.  For some candidates, the process of tracking seemed to become 
problematic and markers noted that some candidates got little further than this point 
in the text.
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More assured readers then had to wrestle with the details of how Sugar overcame the 
difficulty of wanting to expand more rapidly but only having a limited amount of money.  
Sugar explains that his supplier would only accept cash from him at first, thus limiting the 
quantity of goods he could buy – “I could only afford to buy one box at a time which 
might contain twenty radios”. Because he was a regular customer and returned to buy 
more stock every few days, his supplier eventually accepted Sugar’s cheques and then 
later on, allowed him to buy goods on credit.  Sugar writes that this happened because 
he gained the trust of those with whom he did business and he never let them down. 
This marked the point where he began to sell in “larger quantities and make even more 
money”.   

 

He also recalls a visit he made to his old boss and the incident showed his keen eye for 
a business opportunity. He noticed a pile of record-players that needed repairing but 
recognised that with a little work, they could quickly be made saleable.  He agreed the 
sale of these for what he called “a ridiculous price” and after replacing valves and 
cleaning the cabinets, sold the lot within a week, making a handsome 125% profit. 
Realising that he could now make even larger profits, Sugar began to look for “a product 
nobody else had” from which he could make more money. 

 

Some candidates failed to give specific details of exactly how Sugar operated, made only 
vague references to the way he developed the business or omitted those parts of the text 
that proved to be a little more complex. However, many candidates with reading stamina 
and the ability to track and select gained very good marks for this question.   

 

Q.4 As in previous examinations across both higher and foundation tier, candidates are 
required to make comparisons or collate information from different sources. In this paper, 
candidates were asked to write about specific aspects of the work of Alan Sugar and 
Robbie Twigg.   

 

The first aspect they had to write about was to say what each of them sold. This was a 
straightforward collation of textual detail and most candidates, having answered the 
previous questions, had a pretty detailed knowledge of the text and often gained full 
marks. However, some candidates gave themselves problems by not sticking to the 
question or drifting into a different question entirely.  For example, there were candidates 
who responded to the question by exploring how the two entrepreneurs were similar and 
how they were different, which appeared to be a throwback to the Foundation Tier June 
2012 question 4.  For those who were more sharply focused, marks were gained for 
noting that Robbie sold chocolate, crisps, snacks, sweets and fizzy drinks. Alan Sugar 
sold car aerials, transistor radios and record-players. Markers awarded up to three marks 
for correct responses for each person, up to a maximum of 5 marks for this part of the 
question. Although this was straightforward, some candidates lacked precision in their 
answers, for example, saying that Robbie sold ‘drinks’ or that Sugar sold ‘car parts’.  

 

 For the second part of the question, candidates needed to identify the problems each of 
them had.  For Robbie, the key point was that the school did not allow him to sell goods 
in school.  Some candidates wrote that the problem was the healthy-eating policy that 
was in place, but it was clear that whether Robbie sold sweets or tried to sell `healthy 
foods`, it would still not have been permitted.  A further problem for him was that he was 
suspended from school, which obviously affected his ability to sell to fellow 
schoolchildren.  To add to his problems, his parents also tried to prevent him selling 
goods and punished him by not allowing him to have a phone and by keeping him 
indoors.  Alan Sugar’s problems were of a different order, in that when he set out, he 
lacked credit-worthiness; his suppliers refused to take a cheque or give him credit to buy 
goods and this meant his early problem was that he could not afford to buy large 
quantities of goods; he writes about only being able to buy “one box” of radios at a time.  
Some candidates wrote that he didn’t have any money but this was not the case; it was 
more that he was limited in what he could buy
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This was not a particularly difficult question but it did require some clarity of approach 
and responding to exactly what the question asked.  Some candidates over-
complicated things for themselves and ended up in a tangle of unnecessary detail, 
whilst others cut through to the essential detail and gained high marks. 

 
Unit 2 (Writing) 
 
Although tackled in a different order from candidates on the Higher Tier, the two tasks were 
broadly similar across the tiers, and the messages in the Higher Tier report apply equally to 
candidates who took the Foundation Tier examination. 
 
Q.1 The first task asked candidates to write in reply to an extract from a letter in a newspaper 

on the subject of raising the legal age for driving.  The extract included some strong 
views, accusing young drivers of a variety of dangerous and anti-social behaviours and 
concluding with the comment that “I didn’t drive until I was 25 and it didn’t do me any 
harm”.  The extract from the letter purported to be from a pensioner.  Candidates were 
then invited to write to the newspaper, giving their views on the subject.  Most candidates 
chose to write their reply in the form of a letter, but the instructions made it clear that it 
was equally acceptable to write a response in a different format; some chose to write 
articles, others wrote in the format of a blog and markers also saw responses that took 
the form of a report.  What was more important was that the response needed to 
recognise the appropriate purpose and audience for the writing.  

 

As the Higher Tier report makes clear, the subject-matter seemed to engage candidates 
and many responses explored the issues in considerable detail and with no lack of 
passion.  Candidates had thirty minutes to produce their response and many had 
sensibly spent a few minutes gathering their thoughts about how to proceed and had 
jotted down ideas that would be developed in their writing.  I wrote in the last report 
(January 2013) that markers had seen candidates trying to use acronyms such as 
AFORREST as a way of including specific language features to enhance their writing, 
but in many cases this had led to them appearing to spend more time trying to remember 
what each letter was supposed to represent than they had spent on developing the 
actual ideas or arguments that would form the content of their work.  This has continued 
to be the pattern seen too often in responses to this task, and these responses were 
rarely the strongest seen.  It frequently led to these candidates trying to ‘shoehorn’ 
techniques or features into the letter and as in previous examinations, this was often 
done at the expense of clarity and precision in the writing.  
 

Better responses seemed to be those where the planning had focused on the arguments 
the candidates wanted to put forward, so that as they got down to the writing, they 
already knew the line of argument they wanted to take and could develop each of these 
in separate paragraphs.  Many of the best pieces took the points raised in the extract and 
dealt with them one at a time, building and developing their viewpoint through the 
paragraph.  These responses often used the opening sentence or two to explain exactly 
what they were writing about and what their overall viewpoint was, and then went on to 
develop their arguments through four to six paragraphs and then concluding with a final 
paragraph that summed up their opinions.   
 

Where candidates chose to use the format of a letter, it was sensible to demonstrate 
their grasp of the formal letter format.  However, there are still candidates who are 
unsure how to set out addresses correctly in a letter and a little time getting this right 
would have set them on their way rather more securely.  There were also some issues 
around the audience for the letter, with some candidates either writing directly to the 
pensioner or making the assumption that the newspaper editor was going to be 
responsible for changing the legal age for driving.   
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The decision to defend the current legal age for driving or to agree with the pensioner 
seemed fairly evenly split amongst candidates and there were good arguments 
advanced for each viewpoint.  Those who believed the pensioner was correct in 
his/her opinion were able to build upon the points raised, often with appropriate 
anecdotes in support, though at times some candidates resorted to some rather 
unconvincing statistics in an attempt to convince the reader.  Most markers would 
probably feel the more sparingly these are used the better, and even more 
importantly, that the statistic is believable.  Being asked to believe that 40% of all 17 
year-olds die in car accidents, as one candidate tried to have me believe, is simply 
not sensible.   
 

Where candidates chose to disagree with the pensioner’s suggestion, it was 
important that the arguments were well-focused and developed convincingly.  Those 
who argued that safe driving was closely linked to experience and that raising the 
age would mean that more accidents would simply occur at the new, higher age limit 
often developed this line of argument well.  Others pursued the argument that 17 
year olds were mature and “it wouldn’t be fair” to not allow them the opportunity that 
had been available to previous generations, and some invoked the lower age limit in 
force in other countries as evidence that 17 year-olds could manage perfectly well.  
Others took to attacking the pensioner for “stereotyping all young people”, when in 
fact it was older people who were the real menace on the roads.  For some, anyone 
over the age of forty was likely to have failing eyesight, slower reaction times and 
rarely able to drive above 30mph.  In some cases, the discussion about raising the 
legal age for driving became rather secondary to the importance of yearly medicals 
and driving tests for the over-forties.   
 

Whichever line of argument candidates chose to follow, most had lots to say and 
there were many sustained responses that showed a real engagement with the task.   

 
Q.2 The second writing task was to write an article for the school or college magazine in 

response to a campaign to improve health and fitness among staff and students.  The 
best responses were well-focused on their intended audience and tried to cajole 
rather than lecture.  The tone was often informal and touches of humour often worked 
well: those who wrote about developing the ‘six pack’ to attract the girls and 
developing a shapely, toned body to get the attention of the boys were always more 
successful than the responses that wrote rather darkly about the myriad of diseases 
and certainty of an early demise that would result if a rigorous regime of exercise 
were not to be followed.  Similarly, the effect of telling readers that it was permissible 
to indulge occasionally in a chocolate bar or a portion of chips as a reward for a 
generally more healthy diet was always more winning than those candidates who 
forbade any indulgence whatsoever with a kind of authoritarian zeal.  

 

Most candidates sensibly organised their work into sections or paragraphs that dealt 
with a specific aspect of the campaign, such as healthy eating, increasing exercise 
and physical activity and the new opportunities offered through the campaign.  As 
with the first task, where candidates worked to develop and expand on the ideas in 
each paragraph or section of text, the result was often good. This was also the place 
where the rhetorical question, perhaps directed specifically at teachers or a specific 
gender, worked well and often gave a neat structure to the work. Some candidates 
used the ‘question and answer’ structure very well indeed.  
 

Occasionally, weaker writers sought refuge in compiling lists of activities or healthy 
foods rather than developing paragraphs or sections of writing and these responses 
were invariably at the lower end of the mark range.  However, more assured writers 
had plenty to say and there were many responses where the mix of information and 
advice was well managed and when combined with an encouraging and supportive 
tone, the results were lively and engaging.    
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Overall, these two tasks produced many good, sustained responses and the content 
and organisation mark was frequently commented upon by markers as a strength.  
However, the issue of basic accuracy remains problematic and the mark for this 
aspect of the work was often the reason for a disappointing overall mark.  Basic 
spelling and punctuation continues to be a limiting factor for many candidates. As 
reported in January and also in this year’s Higher Tier report, markers are seeing 
candidates increasingly scattering semi-colons over their work, with little 
understanding of how they should be used correctly, at the same time as being 
unable to use full stops and commas in the right places.  In what seems a desperate 
attempt to use every punctuation mark available, markers have reported exclamation 
marks and question marks appearing in the middle of sentences and scripts where 
candidates are jotting down all punctuation marks before they begin writing and then 
ticking them off to prove they have made use of all of them.  More time spent on 
improving basic accuracy in spelling and punctuation would help many candidates on 
this tier and the evidence seen in this and previous years’ writing units suggests that 
venturing into more sophisticated punctuation is inadvisable until the basics have 
been mastered. 

 
HIGHER TIER 
 

Unit 1 (Reading) 
 
I hoped that this material would engage the interest of the candidates and I was not 
disappointed. The combination of music and mud proved irresistible and Glastonbury 
Festival provoked a lot of thoughtful, and often lengthy, responses. 
 

The material itself was not too daunting in length and the clear contrast in viewpoint between 
the two writers also probably helped. There were no surprises in the package of questions 
and those who were well organised and disciplined in their management of time and who 
read the questions carefully approached this paper with confidence. Many of the candidates 
found plenty to say about the passages and there was no lack of engagement with the 
material. There are always some incomplete scripts but is good to be able to report that very 
few candidates seemed to be in any real trouble with time. 
 

Q.1 This question was based on a complete but fairly short text and required the 
candidates to show that they could follow an argument and construct an answer 
which was coherent and selective. However, it was not a particularly difficult 
argument to follow and those who made a good selection of appropriate textual 
detail scored well. This was an opportunity to get off to a solid start and there were 
a lot of good answers. Tracking methodically through the text harmed no-one. 

 

Some candidates did not see that the first paragraph merely expressed Joe Wade’s 
hatred of Glastonbury and did not explain why he felt that way. It was not true that 
he disliked it because of the mud or the weather. On the contrary, he fervently 
wished for a ‘biblical downpour’ and would no doubt have revelled in the utter 
misery of the festival-goers in their inadequate shelters. 
 

Joe Wade did go on to explain his hostility and he made it clear that at least part of 
his hatred of Glastonbury was because he felt resentment at its success. He 
illustrated his point with statistics showing how popular it is and how much money is 
taken from ticket sales. He also claimed that the festival is ‘like the Wild West’, a 
lawless, chaotic place, and the people are like ‘a plague of locusts’, stealing tents 
and their contents. It was obvious that quite a lot of the candidates did not really 
understand the references to the Wild West and the plague of locusts but most at 
least mentioned them. Joe Wade also complained about the delays in the car park 
when leaving the festival, although some candidates were rather confused here and 
thought the delays were at the airport.  
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He went on to make it clear that he was infuriated by the people who attend the 
festival and in particular by the fact that they have a ‘terrible time’ but cannot admit 
it to themselves, or anyone else. Some thought that ending with ‘terrible time’ was 
sufficient but the real cause of his hatred was the fact that they could not admit that 
they were having an awful time. Wade developed this point by claiming that people 
just go to Glastonbury to talk about it later or to get ‘happy’ images of themselves to 
post on Facebook. He suggested that going to the festival was really just a form of 
showing off or posing. 
 
He also argued that it is boring as people simply wander from one place to the next 
and can hardly see or hear the bands. He disliked the crush of people which 
prevents any movement, except for the ‘neck-stretch’. This point was conflated with 
the point about not being able to see or hear the band. He wanted to burn the flags 
which show where people come from or what football team they support. 
 
He suggested that it is even difficult to ease the misery by getting drunk as there 
are massive queues at the bars and the beer is expensive, watery and, above all 
perhaps, in a plastic glass. 
 
The cost of going to Glastonbury was another reason to hate it and he claimed that 
people return looking like combatants from a warzone and feeling tired and 
bedraggled rather than well-rested and tanned. 
 
Weaker answers tended to be thin and unselective in their use of the text but the 
better responses were thorough and coherent as well as concise. Many answers 
were very thorough but excessive length was sometimes a weakness as the 
answers became unfocused. 

 
Q.2 This question switched attention to the much more positive response to Glastonbury 

by Alex Boyce and it invited the candidates to explore the writer’s thoughts and 
feelings about the festival. Positioning was vital here but a methodical approach 
with attention to detail brought its reward. There were some ‘twists and turns’ in his 
sequence of thoughts and feelings but really this was not too difficult and tracking 
the text was the ideal approach. Many candidates scored very well here and there 
were a lot of thorough, methodical answers to the question. However, a 
disappointing number failed to heed the instruction to confine their answer to the 
first page. 

 
It was obvious enough that, unlike Joe Wade, Alex Boyce loved Glastonbury, 
although he had a few reservations. He admitted that it was noisy and muddy and 
that the sanitation left a lot to be desired but he thought it was a wonderful 
opportunity to get away from the routine and demands of normal life and experience 
the beautiful countryside. He listed various aspects of ‘normality’ such as parents, 
workmates, television and childcare responsibilities from which the festival offered 
an escape. He thought it was a chance to have a party under the stars, dancing, 
drinking and listening to great music from the biggest and most exciting bill of 
performing arts in the world. This text really did try to capture the excitement of the 
event and the thrill of being caught up in such a gathering. 
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He thought that people have to leave their cynicism behind to embrace the 
Glastonbury experience and he also thought it was unique as there is ‘still no 
festival like it.’ However, he thought that, contrary to his hopes and expectations, it 
had become a ‘commercial juggernaut’ (the point about over commercialisation was 
imperfectly understood by many) and, although he thought the admission price was 
reasonable, he felt less than thrilled about the food and drink, suggesting it was 
expensive and ‘overpriced tat’. Nevertheless, he still thought that Glastonbury had 
‘soul’ and he clearly loved the exciting atmosphere of the festival. He claimed that 
you could not invent it if it did not exist and the section concluded with his claim that 
‘it’s a national treasure’, an invaluable part of our culture. The better answers 
captured the sense of the festival being special and different and a lot depended 
here on the candidate’s ability to assemble the material into a coherent whole. 
 
Some answers were thin or strayed into the second page of the article but for many 
this was their most successful response. Certainly this was one of the most 
successful ‘thoughts and feelings’ questions. 

 
Q.3 This question was predictable enough and invited some close analysis of a relatively 

short section of text and the pictures which accompanied the written text. These 
questions are key discriminators but, as I mentioned in last year’s report on a similar 
question, candidates could make good progress by looking closely at the detail of 
what he said about Glastonbury and even more if they took at least some 
opportunities to explain or comment on those details. Any attempt to influence or 
persuade relies to a greater or lesser extent on what the writer chooses to tell the 
reader and this factual detail is usually what gives substance to an argument. 
Inevitably, there were some candidates who claimed that they would be persuaded to 
travel to Glastonbury, and pay the £185 admission price, because of ‘short, snappy 
sentences’ but they were in a minority. For the majority, there was a wealth of 
material here and a lot of it was fairly obvious. 

 
The best answers also responded to his choice of language and made some attempt 
to address the issue of ‘how’, showing some understanding of authorial method.  
Weak answers see this merely as an opportunity to indulge in a relentless hunt for 
technical jargon and remain vague and unconvincingly assertive as they just spot 
devices (often not understood really) rather than genuinely explore persuasive 
technique. This approach is no doubt well-intentioned but is misguided and in the 
hands of less able candidates it can prove to be disastrous. The best answers look 
closely and thoughtfully at the detail of the text and show overview of the author’s 
approach and method. 
 
The first point made by Alex Boyce was that the music on offer at Glastonbury is 
‘fantastic’ and he went on to emphasise that there is something for everyone as it is 
of ‘absolutely every variety’. The description of watching Leonard Cohen at sunset 
painted a romantic picture of people listening to music at Glastonbury and he claimed 
that it makes him ‘shiver with joy’ at the thought of it. 
 
He suggested that the memories of musicians he has seen will ‘stay forever’ and 
there was some emphasis in the text on the way Glastonbury provides lasting 
memories for those who attend. He described a variety of performances by a range 
of musicians as ‘magical’. He reminded his readers that the ‘big names’ do appear at 
the festival but also that ‘the band I enjoy most is never the one I came to see.’ The 
‘really interesting stuff’ is unpredictable, the moment of magic that is not expected. In 
effect, he held out the promise of new, unexpected musical experiences. 
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He then focused on the effect of Glastonbury on the individual, suggesting you can 
‘lose yourself’ in what is a ‘huge temporary city’ and experience a range of unusual, 
liberating events. He listed some of these experiences and also gave examples of the 
weird and wonderful things he had done, using personal experience. Many 
candidates mentioned the ‘crazy’ things you could do at Glastonbury and I 
particularly liked the answer from the candidate who suggested it was a place where 
‘wacky’ experiences were available. 
 
Boyce went on to stress the wide appeal of the festival by claiming it has ‘something 
for everyone’. He repeated the idea that Glastonbury has a ‘magic formula’ and 
stressed its significance by claiming it is a ‘global phenomenon’. Attempts to explain 
often showed how well this point had been really understood. Many candidates 
noticed the deliberate use of phrases such as ‘the big one’ or ‘the original and the 
best’ to show that Glastonbury is special while its musical significance was 
emphasised in the claim that it is ‘a rite of passage’ for all bands, the one they simply 
all have to play, although some candidates needed to be reminded that emphasis is 
not the same as exaggeration. A lot found this a difficult point to make. 
 
The final point Alex Boyce made was about the ‘Glastonbury effect’ and he 
suggested that even when you get home it seems to make you nicer and calmer and 
more willing not to shout at Jo Whiley. This was a slightly slippery piece of text and 
many candidates could not get beyond simply quoting ‘you should try it some time.’ 
However, there were some brave attempts to grapple with this. Some did argue that 
watching it all again on television suggested how good it must be. The pictures 
showed the scale and colour of the event but also the atmosphere of young people 
enjoying themselves. The overwhelming impressions conveyed by the pictures were 
of fun and excitement. Many missed an open goal by ignoring this aspect which was 
specifically asked for in the question. 
 
This question was a key discriminator and it was often where the really good 
candidates emerged from the pack. 

 
Q.4 As I mentioned in last year’s report, it is a requirement to ask a question to test the 

candidates’ ability to make comparisons / collate information from different sources. 
This question does not usually require a lengthy answer but it does require clear 
presentation and thinking and some conceptual grasp of two texts. It helped that the 
two texts clearly took very different views of Glastonbury but the question did ask for 
a specific focus on two aspects of the festival and those candidates who produced a 
chaotic jumble of information did themselves no favours. 

 
Joe Wade clearly thought that the cost of going to Glastonbury was extortionate in 
every way. He suggested that the tickets were expensive (which needed to be said) 
at £185 and he also complained that the beer was ‘over the odds’, although some 
answers did not specify that it was the beer which he was complaining about. 
According to Joe Wade, to attend Glastonbury costs as much as a week’s holiday. 
 
However, Alex Boyce took a more balanced view, suggesting that the cost of 
admission was ‘reasonable’ but agreeing with Joe Wade in some ways. He felt that 
the drinks were expensive with a Pepsi costing £4 and he also suggested that food 
was overpriced with burgers at £6 each and £3.50 for a bacon roll. Even an ice-
cream cost £2.50. The suggestion that both thought that food and drink were 
expensive was wrong as Joe Wade did not mention food at all. 
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The contrast of views about watching the bands and artists was very sharp indeed. 
Joe Wade dismissed it as boring and claimed it was difficult to see or hear. He also 
suggested it was desperately uncomfortable being crushed in a large crowd and 
hardly able to move. On the other hand, Alex Boyce was unequivocally positive about 
the experience, claiming that it was ‘fantastic’ and can make you ‘shiver with joy’. 
Unlike Joe Wade, Boyce felt that it was a memorable experience and, above all, 
‘magical’. 
 
This was not particularly difficult as an exercise in comparison but it required some 
organisation and clarity. Too many answers were far too long and simply unselective 
in their use of the text. This question could be answered succinctly but a lot of 
responses were of epic proportions. 

 
UNIT 2 (Writing) 
 
The choice of these tasks, an article for a school or college magazine to encourage health 
and fitness and a formal letter to a newspaper on the subject of raising the legal age for 
driving, should not have presented any insurmountable difficulties for candidates. 
 
Time is not such a pressing issue in this unit and it makes sense for the candidates to take a 
few minutes to plan their writing before plunging into the tasks. The organisation of ideas 
requires some planning and there is no need to rush headlong into these tasks or to try to 
make them a speed handwriting test. The assessment takes into account the ability to 
‘engage the reader’ and rewards ‘cohesion and overall coherence’ and more thought and 
planning might have improved the outcomes significantly. 
 
The rubric made it very clear that they should think about purpose, audience and format but 
care must also be taken with sentence construction, spelling and punctuation and the 
candidates should remember that one third of the available credit is allocated to this part of 
the assessment objective. This is perhaps also the place to mention the rash of semi-colons 
which has erupted in the candidates’ writing. There is no need to force this particular form of 
punctuation into a piece of writing and it is unwise to do so inaccurately. The semi-colon is 
certainly not the ideal way to organise a list. Used appropriately, the sophisticated 
punctuation is impressive; used inappropriately, it just looks foolish. 
 
I would also put in a plea for candidates to avoid using implausible statistics, or surveys, at 
every opportunity. They do not convince anyone and can look ridiculous. The very mention 
of the word survey usually suggests a paucity of real ideas. 
 
Q.1  The purpose of this task was to produce an article for a school/college magazine as 

part of a campaign to encourage health and fitness in staff and students. The obvious 
implication was that the article would promote ideas to improve health and fitness but 
there was also a hint in the question and the word ‘lively’ suggested that this piece of 
writing did not necessarily have to be solemn in content or too earnest in approach. It 
was possible to take a rather sceptical or ironic stance or offer a critique of the whole 
campaign. The handful of candidates who approached the task in a rebellious mood 
were refreshing and entertaining, although it took some confidence and ability to go 
for the ‘alternative’ angle. The best response I saw was from a candidate who took 
the line that he was at school and had not joined the military so he did not see why 
he was to be subjected to this harsh regime. 

 
The audience for the writing was clearly defined and the best answers kept in mind 
that this article was aimed at staff as well as students. They established a sense of 
engagement with their intended audience. Weaker answers had no particular 
audience in mind. 
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There was no particular format for this task as a journalist would actually only be 
required to produce written text which could be put into an appropriate format by an 
editor or a graphic designer. However, many candidates like to enter into the spirit of 
the task and enjoy using the conventions of articles such as columns or headings. 
This was not a major assessment issue here but it gave some of the work an 
appearance of authenticity and perhaps encouraged an appropriate journalistic style 
in the writing. 
 
The title of this article gave the candidates some scope to develop their ideas about 
improving health and fitness as they could range over various aspects of the topic. 
The best answers were developed in some detail and the content was well-judged 
and pertinent, although the preachy approach became, at times, counterproductive. 
These answers also had some shape and structure, using paragraphs effectively to 
give the writing a sense of sequence and coherence. The best answers also showed 
a wide range of appropriate and ambitious vocabulary. 
 
Most candidates had plenty to say on this topic but some acknowledged immediately 
that their audience was likely to have had enough lecturing about health and fitness 
to last them a lifetime. Nevertheless, they often did try to find an approach which 
would convince even the most reluctant pupils or teachers to improve their lifestyle. 
Touches of humour and/or asides enlivened some responses as the able candidates 
really attempted to bring some energy to their writing. 

 
Q.2 This task invited the candidates to respond to an extract from a letter in a newspaper 

on the subject of raising the legal age for driving. I did wonder before the event how 
the candidates would react to this topic but the overwhelming majority seemed to be 
really interested in the issue and they had plenty to say about it. The candidates 
could take a measured, perhaps balanced approach but it was perfectly acceptable 
to express a strong view with no concessions to the opposing side of the argument. 
However, it was important to establish a coherent viewpoint and avoid muddle and 
contradiction. 

 
Good answers had relevant and coherent ideas and the best responses had 
substance and genuine sophistication. Good use was made by many of the points 
raised in the extract provided in the question and they took them on one by one. They 
were developed convincingly with some assurance in argument. It was often sensible 
to use personal experience to illustrate or justify an argument and the telling 
anecdote could be used to good effect.  
 
Some thought and planning helped to give a sense of direction to the writing and the 
purposeful use of paragraphs brought organisation and structure and sense of logical 
sequence. However, work could profitably be done on openings and closures. The 
latter proved to be a particular problem with students suggesting, unrealistically and 
naively, that the editor contact them by letter or telephone. One concluded ‘Please 
take my thoughts into account as I feel I speak the truth’. Another said ‘I hope my 
opinion on the matter is appreciated.’ This is probably also the place to mention the 
issue of audience. A number of candidates were unclear and sounded off directly to 
the pensioner. 
 
The format of a formal letter should not be a hurdle really and I mentioned last year 
that, although it is not the most important issue, it is a useful skill to be able to set out 
a letter properly. Careless errors in setting out a letter do not impress. 
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The fact that the letter was from a pensioner was perhaps even more provocative for 
some of the candidates and they took the opportunity to make their feelings clear 
about elderly drivers, accusing them of driving too slowly, lacking concentration and 
sometimes the ability to see! Quite a few wanted driving tests for the elderly to be 
introduced immediately. I did have some sympathy with the candidate who pointed 
out that she had to pay an adult fare on the bus but was not considered adult enough 
to drive and, to add insult to injury, she did not get a free bus pass either.  
 
Most young people probably look forward with some enthusiasm and excitement to 
the day they can learn to drive and the suggestion that this opportunity should be 
snatched away from them was never likely to win majority support or approval. It was 
always predictable that most young people would want the chance to experience the 
freedom of having their own transport. It was not very convincing to argue that 
individual convenience was more important than the number of lives lost in road 
accidents. A significant number also complained about the cost of public transport 
and seemed to think that cars were somehow free or ran on fresh air.  
 
However, a most effective point, often made, was that raising the age would simply 
move the problem to a different age group. The argument was that it is not age but 
inexperience that causes problems for young drivers. 
  
I had expected the outrage at the suggestion of raising the age for driving but a 
surprising number did agree with the suggestion and this approach often worked very 
well indeed. 
 
I thought that this task was a real discriminator as some candidates struggled to 
construct a coherent argument. However, the quality of argument was often very 
good indeed and the better candidates showed real awareness of the issues 
involved. Some of them really seemed to come to life in this task and there were a lot 
of responses which had substance and subtlety. In general, I was pleased and 
impressed by the outcomes. 

 
CONTROLLED ASSESSMENT 

 
General Comments 
 
Most centres managed to send their samples to the moderators by or around the appropriate 
dates and the online Internal Assessment Mark Input System (IAMIS) was more familiar 
which made life simpler for everybody. It was clear that the ‘Checklist for Controlled 
Assessment samples’ document, available on the WJEC website was used by the majority 
of centres to ensure that the samples arrived with the moderators in a form suitable for easy 
access. Virtually all centres have now adopted the preferred treasury tag approach for 
securing the work although some still use staples in addition and this can cause problems 
when trying to read work written on reverse sides of the paper. Treasury tags without staples 
are the best way of presenting the work. A number of moderators commented on the time it 
took to de-staple work. Also it is unnecessary to put the work into envelope folders or plastic 
poly-packets. The former adds to the postage costs and the latter take up time, which could 
more profitably be used moderating. 
 
The entry of incorrect marks on IAMIS is still a worry to moderators. When inaccurate entries 
were spotted, they were reported to WJEC for correction but there is still a considerable 
concern that many such inaccuracies go unnoticed in the folders not submitted for 
moderation. Although it is acknowledged to be a burdensome business, centres have a 
responsibility to enter marks accurately since it is rather late on results’ day to question a 
surprising grade. Centres must ensure that internal moderation has taken place before 
entering marks on IAMIS.  
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While many coversheets are models of clarity, some are not. Moderators noted that in some 
centres it was almost impossible to be certain of the final mark for a folder because of the 
number of crossings out and changes made. It really is important that the final decision is 
absolutely clear. 
 
Much of the work seen by moderators was well annotated and the justifications for the marks 
awarded were clear. However, in some centres there was little or no annotation on the essays 
and this is unhelpful to both the student and the moderator. It is clear that in some centres the 
work is temporarily given back to students so that they can see their own progress. In others, the 
commentary is purely for the moderator. Obviously, whether or not students are allowed to see 
their marked work is a matter for centres to decide (although the work must be retained and 
stored securely by the centre). Ideally, the commentary is aimed at two audiences so that both 
parties benefit. Whichever route is adopted, it is a requirement for all the specifications that there 
is in-text and summative commentary on each essay. This includes flagging up errors in the 
Writing work. An honest appraisal of the standards of accuracy is essential if the correct SSPS 
mark is to be awarded.  
 
There is a tendency in some centres to note the occasions when the Assessment Objectives are 
achieved with notes like ‘AO1’ in the margin. This is of limited usefulness to the moderator 
since what is important is how well the AOs have been achieved. Therefore, the noting of the AO 
should be accompanied by a comment if centres wish to use this approach.  In other centres, 
commentary is limited to copying out the Assessment Criteria and possibly highlighting those 
aspects that have apparently been met within the work. Again this is not a particularly useful 
activity because there needs to be some indication of where and how the assessment criteria 
have been accomplished. A number of moderators and team leaders commented on the 
mismatch between what was claimed in the teacher’s commentary and what the student had 
actually achieved. There is exemplification material on both the open WJEC website and the 
secure website in the folder for CPD materials to help centres in their assessments. 
 
On some occasions, the commentary is so dense that the students’ work is obscured. This 
enthusiasm to annotate the work thoroughly is admirable but it is important that the moderator is 
able read the essays. 
 
The most important administrative concern of moderators this year was the use of notes for the 
Literature and Reading controlled assessment. I mentioned this issue in last year’s report and it 
was highlighted in the CPD meetings last autumn. However, an astonishing number of centres 
seemed to ignore the regulations. Each Specification has the comment in the Controlled 
Assessment guidance section: ‘Candidates may take one A4 sheet of notes into the assessment 
session, but this must be checked to ensure it does not include a pre-prepared draft or outline 
response’. In the original Teacher Guidance Notes, published on the WJEC website before the 
first teaching of the new specifications early in 2010, I made clear in a document exactly what 
were and what were not permissible notes with appropriate and inappropriate examples. To 
avoid confusion, it is acceptable for notes to include the task title, page references and 
quotations (without commentary), characters’ names and advice of a general nature (e.g. ‘Don’t 
forget to quote from the text’). It is not acceptable for notes to be any more detailed than this. 
Some students had in effect written their essays in note form (often in a very tiny font size), or 
sentences that could be directly lifted from the notes page into the essay, or had a detailed plan 
or other notes which amounted to a plan. Moderators were asked to report such transgressions 
and several centres were contacted about this. It is worrying that the Specification note about 
process states quite clearly that the notes must be ‘checked to ensure’ that the one sheet of A4 
‘does not include a pre-prepared draft or outline response’. It seemed clear to moderators that 
this vital stage had frequently not been fulfilled. Inappropriately detailed notes should be 
removed before the students begin the assessment. This is as much a part of the ‘controlled’ 
nature of the sessions as maintaining silence and not aiding the students while they complete 
the work. In order to establish a level playing field for all candidates, it is vital that the regulations 
relating to the allowed ‘notes’ be adhered to in future. Further guidance and exemplification on 
the use of notes will be forthcoming in the autumn term.  
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A number of candidates still manage to smuggle into the assessment session plagiarised 
work. It is possible such work is stored on mobile phones. This is disturbing since, firstly, one 
would expect it to be spotted in centre and secondly, it suggests that the supervision within 
the assessment sessions is inadequate. The Joint Council’s Guidelines for Dealing with 
Instances of Suspected Malpractice defines plagiarism as: “The failure to acknowledge 
sources properly and/or the submission of another person’s work as if it were the candidate’s 
own.” This includes memorising sections of other people’s work. Plagiarists were generally 
to be found among the more able students. The Malpractice Committee dealt with cheating 
of this kind in the usual way. It was also clear to moderators when students within a group 
were all following the same essay structure, using the same quotations and making the 
same points in the same order. The similarity of approach suggested that such students 
were following a teacher provided plan. This approach is not permitted. The work must be 
that of the individual student. 
 
One other aspect worried moderators. When students have scribes for the Writing work, the 
same rules apply as those for the externally assessed Units. Centres should complete a 
JCQ Form 2 to request permission for a scribe to be used. On many occasions this did not 
happen or if it did, it was not made clear to the moderator and the relevant paper-work was 
not attached. It is a JCQ stipulation that all scribed controlled assessment work is sent to the 
moderator in addition to the sample in order for the appropriate deductions from the SSPS 
marks to be made by the moderator. 
 
It is important that the selection of students’ work made by WJEC is closely adhered to. 
Obviously there may be a particular reason why a folder cannot or should not be sent (if it 
was incomplete, for example) but otherwise the moderator should receive the exact list 
generated by the computer. If any changes are felt to be necessary, they should be fully 
explained in a note to the moderator. 
 
Credit must go to centres where there was no use of inappropriate notes, no plagiarism and 
no errors in the transcribing of marks. The rather negative slant to the early part of this report 
must not disguise the fact that many centres ensured that the regulations were complied with 
and managed to send the work to the moderator on time and presented in a user friendly 
fashion. 
 
GCSE English 4193  
 
As happened last year, this Specification tended to be followed by middle and less able 
students. It was also clear that students had been moved from GCSE English Language to 
GCSE English within many centres. A piece of Shakespeare/poetry work can be shifted from 
Literature to English though it must be recognised that different assessment criteria apply 
and remarked by the centre before marks are submitted. There was not a great deal of 
evidence that such moved pieces had been reassessed. 
 
Shakespeare/poetry 
 
One thing was very apparent in the work. Since these themes have been running for two 
summer series, there has been time for lessons to be learned and new approaches 
explored. For example, many more centres considered emotional as opposed to martial 
conflict and in work on ‘Macbeth’ more students looked at the relationship between Macbeth 
and his wife. Essays on ‘The Merchant of Venice’ sometimes looked at religious conflict. 
These new approaches are to be admired though it is important that the basic theme is kept 
in sight. Centres where students worked on ‘the conflict of love’, apparently subsuming one 
‘theme’ into the other, were less successful and it was unclear how a task like ‘Look at the 
way the authors present tension and atmosphere’ was firmly on the specified prescribed 
themes.  
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It is important that, when writing their essays on the new themes, students keep the chosen 
theme firmly in mind and point their work clearly towards showing how it is presented. As in 
the first year of the Specification, there was considerable drift into plot summary or, more 
commonly, simply noting when ‘conflict’ was present in the text (for example, ‘There is more 
conflict in Act III scene i. …’). On the ‘Relationships’ theme, there were a large number of 
recounts of Romeo and Juliet’s first meeting. As my colleague Ken Elliott is fond of 
commenting, ‘how’ is partly a matter of content and partly a matter of style. Weaker students 
frequently ignored the second aspect. In, for example, the scene mentioned above, 
Shakespeare considers conflict through the content relating to the previous history of the two 
families, the heat of the day, the tension created by Tybalt’s desire to attack Romeo, 
Mercutio’s death and the subsequent killing of Tybalt. These are the facts of the case. 
However, the way Shakespeare uses language to shape our reactions to the conflict and to 
reveal what the writer is actually saying about the nature of conflict requires the student to 
move on from the surface detail. These two aspects both need to be considered for 
balanced work but the high marks come when students analyse language. 
 
There is a danger, however, in only considering the language and ignoring the surface detail. 
In some centres, I suppose in an attempt to be thoroughly focused on language, students 
started with the figures of speech and simply identified them within the text. In this approach, 
each sentence/paragraph would begin: ‘Shakespeare shows conflict through his use of …’. 
The blank was filled with words like ‘alliteration’, ‘assonance’, ‘metaphor’, ‘simile’, 
‘juxtaposition’ and, most curiously, ‘punctuation’. This was an unproductive approach to take 
since the students often simply gave an example of the identified device and then moved on. 
Such answers could not gain high marks since they did neither of the two aspects noted 
above successfully. The phrases chosen were taken out of context and were not pinned 
back to the theme apart from the assertion that they contributed to the study of ‘conflict’ 
within the text. 
 
There are still those who believe that aspects like punctuation are vital. Indeed it is, but it has 
to be dealt with in a measured and thoughtful way. One student, obviously encouraged to 
say something about punctuation, made the comment: “’The Man He Killed’ contains 
punctuation, as does ‘The Charge of the Light Brigade’. It contains hyphens while the other 
poem contains speech marks and exclamation marks”. I do not think anyone could argue 
that this approach does much to advance the student’s chances of reaching a high band. 
Similarly, some students were determined to attribute to iambic pentameters all sorts of 
properties. Over the course of two months moderating, I learned that: ‘Iambic pentameters 
indicate that conflict is present’. On another occasion, I discovered that: ‘Iambic pentameters 
are used in the poem to give it a persuasive tone’ and another student claimed that: 
‘Shakespeare uses iambic pentameters throughout the play to show the conflict of love’. 
Rather alarmingly, this was credited with the comment ‘Understanding of the play’. 
 
Students are disadvantaged when too short a section is chosen from the Shakespeare play. 
A number of teachers encouraged the students to look, for example, at Henry V’s two pre-
battle speeches. This did not allow them to show knowledge of the whole text, which is a 
requirement of the specification. 
 
Generally, the poetry section of the task was more successfully tackled. This may be 
because the students are dealing with smaller self-contained units and thus can concentrate 
on content, style and effect in a way that they find problematic in the more wide ranging 
drama.  However, there is still a problem with students becoming obsessed with rhythm and 
rhyme. Some students, perhaps misunderstanding the use of the word ‘structure’ in the 
assessment criteria, will spend far too long identifying rhyme schemes, an approach which 
does not add greatly to their overall success.  
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The linking section still causes the most problems. This year some students did not attempt 
it at all and others made only rather flimsy points of linkage (e.g. ‘There is a knife mentioned 
in ‘Valentine’ and Juliet kills herself with a knife’). This point in the essay is an opportunity to 
draw on what has already been written to make some connections between the texts. One 
helpful approach is to think about what each writer is saying in general terms about the 
nature of the theme. Another is considering the actual language used by the writers and their 
historical perspective. Questions students could usefully ask themselves is ‘What have I 
learned about the theme?’ and ‘How have the different writers helped me to come to these 
conclusions?’  
 
One final point on the Shakespeare/poetry section: it is important that the correct selection of 
poems is studied. Rather too many students this year included work on poems that were not 
in the appropriate selection. Since the poems are chosen to fit the theme, many students 
found it difficult to make appropriate links when poems outside the selection were studied. 
 
Different Cultures Prose 
 
The reigning champion, Curley's wife, continues to hold the attention of the vast majority of 
students. As I am sure teachers will understand, moderators long for something different but 
it must be acknowledged that for each cohort this book is a fresh revelation and clearly it has 
immense appeal. The best answers are always firmly rooted in the text while the weakest 
rely on assertion and generalisation. Generally, Curley's wife comes in for a good deal of 
criticism when candidates are writing about the first part of the book, which softens to 
something like sympathy after her death. The more discerning students see from the outset 
that she is a pathetic figure and do not let the early misogynistic comments about her sway 
their judgement. Elsewhere there was some interesting work on other characters - Slim and 
Curley - which made a refreshing change. All the other texts were represented in the 
responses to this task, though appearances of ‘I Know Why the Caged Bird Sings’ were very 
rare.  
 
As I have noted on previous occasions, it is obvious that students feel secure with this type 
of task and they tend to perform to the level of their ability. 
 
Writing 
 
As always there were some excellent responses in this section of the folder which covers 
first and third person writing. The former tended to push the students towards personal 
experiences, which, when of sufficient interest to the reader, were entertaining and 
thoughtful. However, when the incident written about was of little interest and 
inconsequential in nature then the work was less successful. Sometimes, the latter resulted 
in unconvincing and overblown work that had little shape or pace. However, occasionally 
students used the opportunity to consider a human situation of interest and poignancy. I 
shall return to these issues below. 
 
Elsewhere in this report I have noted that the flagging up of errors, which is a requirement 
within the Specification, leads to an accurate SSPS mark. Generally, this element was more 
fairly assessed this year though there were still examples of full SSPS marks being given to 
work which was littered with errors. Occasionally, students try too hard to vary their sentence 
structures resulting in awkward and inelegant English. It is more important that they use 
appropriate structures and write in a natural way. In the same way, some students are 
determined to show off their ‘advanced’ punctuation skills even though they haven’t quite 
grasped accurate usage. It is probably better to avoid the use of semi-colons and colons, for 
example, rather than use them inaccurately. I suspect that most moderators would settle for 
accurate punctuation as the first basic requirement.  
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In some centres, there is a determination to incorporate as many ‘devices’ as possible, as if 
working through a tick list of aspects that ‘have’ to be included in writing for it to be good. 
This often results in rather ‘forced’ work where any natural enthusiasm for writing is stifled 
under a heap of generally poorly chosen metaphors and similes. This type of approach tends 
not to work to the student’s advantage. 
 
High Content and Organisation marks were fairly frequently awarded to work with little pace 
or shape and sometimes there was evidence that the total for work with a low SSPS mark 
was inappropriately improved by an optimistic Content and Organisation mark. Thus 
moderators saw mark splits like 10/2, which frankly seem rather unlikely. In terms of the 
Content and Organisation mark, perhaps the notes below on the different Bands may help to 
suggest appropriate marks for the work, though it must be stressed that these are thumb nail 
sketch generalisations. 
 
Band 1 narratives tend to be simple recounts with little pace, basic vocabulary and very little 
conscious shaping. They tend to be either brief and factual or rambling with much 
extraneous detail. The three basic constituents of quality writing - atmosphere, feelings and 
character - are generally absent. Such work should be awarded a mark for Content and 
Organisation of 1-4. Very often this mark is inflated up into Band 2 even when there is little to 
engage the reader’s interest. 
 
Band 2 writing, which should be gaining a mark between 5-7, tends to be characterised by 
narratives that have some shape but are hardly engaging and where sometimes credulity is 
stretched to breaking point. Often such narratives are over-violent ‘adventure’ stories or 
fantasy pieces. They tend to be unnecessarily set in exotic locations and include rather too 
many characters. In such work, there is little consideration for the reader’s level of interest 
and often they are inconclusive or end with a rather unsatisfying ‘cliff hanger’. 
 
Band 3 marks (8-10) should be given for work which is thoroughly coherent, has some 
shape and pace, is well organised and does not stretch credulity. Such work is often of a 
personal nature and above all involves the reader and engages the interest. It is the kind of 
work that the reader wants to finish. 
 
Band 4 writing (11-14) is original, thoughtful, does not rely on violence or incredible action to 
create pace and has some degree of sophistication with its carefully chosen vocabulary and 
detail. Such work is often reflective or investigates a small event or situation with sensitivity 
and engagement. It is a consciously shaped narrative that leaves you wishing for more and 
which thoroughly engages the reader’s interest. 
  
Having made these criticisms, there are many occasions when one feels privileged to be 
reading the students’ work, some of which is clearly of publishable quality.  
 
Assessment 
 
There was no single section of the folder that most frequently led to exaggerated 
assessments, though it is probably true to say that the Different Cultures work was usually 
the most accurately assessed. Inflated marks for the Content and Organisation aspect in the 
Writing and, less frequently, optimistic estimates of technical skill, contributed to inaccurate 
assessments, as did the rewarding of a narrative approach in the Shakespeare/poetry work.  
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GCSE English Language 4173 
 
Extended Literary Text 
 
The Extended Literary Text work was mostly centred on ‘Of Mice and Men’ with Curley's wife 
being the main attraction. There can be very little left to be said about this unfortunate young 
lady. As noted above in the GCSE English report, the best answers are built around the text 
rather than based on assertion and unsupported judgments. Surprisingly few students 
looked at how Steinbeck tells us about the woman as opposed to what he says about her. 
Another aspect frequently ignored is the difference between the authorial voice and the 
articulations of the male characters. Students tend to presume that what the men say about 
Curley's wife is what Steinbeck wants you to think while the more discerning reader takes 
into account their appallingly misogynistic take on the woman’s presence. There is some 
lazy thinking about the way Curley's wife is dressed as well in the fairly common assumption 
that because she makes herself attractive, she is automatically a ‘slut’ or ‘tart’. Presumably 
such students feel she should dress in dungarees even though she is not actually working 
on the ranch which seems a little unfair. 
 
The GCSE English Language thematic tasks are on character or atmosphere and the vast 
majority of students consider character. Some, however, looked at the way Steinbeck 
creates atmosphere especially in the early part of the book or at a critical point like the 
shooting of Candy’s dog or the death of Curley's wife.  The very narrow focus of this type of 
task encourages students to look closely at style though it hardly allows them to show 
knowledge of the text as a whole, as required by the specification, unless widened out from 
its narrow base. 
 
Although ‘Of Mice and Men’ was by far the most common choice of text, some centres took 
the opportunity to look at other GCSE English Literature texts and all made an appearance. 
Any Shakespeare play may be used as the basis for the essay in this section of the folder 
and this approach, though less widely taken up, resulted in some notable examples of 
quality work. It was apparent in these essays that the larger and more complex content of 
the plays gives students many more opportunities to prove themselves than are offered by 
Steinbeck’s text.  
 
Writing 
 
Descriptive writing still causes many problems especially for the most able students who 
seem to feel that they have to prove their ability through the use of abstruse vocabulary and 
complex sentence structures. The factor which prevents the work being worthy of full marks 
is often the very factor that some teachers believe will make it worthy of such a mark. Many 
students were praised for ‘advanced vocabulary and punctuation’ when in fact the words 
were ill-chosen and unsuitable for the description and the punctuation was simply incorrect. 
Thus we have a situation where credit is given for inaccuracy. On one student’s work this 
year, against a semi-colon, there was the comment ‘Good punctuation’ and then added in 
brackets ‘incorrectly used’.  
 
I have over the last few years stressed that good descriptive writing is generally realistic, 
natural and unforced. It should not be a struggle to read or leave the reader wondering about 
the logic and sense of the piece. It should be consistent within itself too. One student wrote 
‘The calm waves crashed silently on the shore’ and this was considered to be a good 
opening to the description when it actually displays confusion and lack of thought. As one 
Team Leader noted: ‘Good descriptive writing comes when evocative effects are created 
without resorting to overly elaborate choices of vocabulary.’ 
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In addition to the over-complex and awkward writing some students produce, there remains 
the problem of excessive qualifiers. Sometimes students, with their tick list of aspects to 
incorporate into descriptive writing, will try to kill two birds with one stone. One wrote: ‘The 
slithery, silky sand was sucked smoothly and silently to the sea.’ This ticks the box for 
alliteration and a variety of qualifiers but hardly makes for an elegant sentence, sounding 
more suited to a child’s tongue twister than to a descriptive piece of writing. The belief that 
the work must include metaphors or at least similes results in many students falling into the 
cliché trap. They often create their own similes but occasionally they are inappropriate (‘The 
children playing on the beach sounded like a Boeing 707 taking off.’) The best are carefully 
considered in their linking.  
 
Brevity was also an issue. It is unlikely that students can gain a high mark for a piece half a 
page long since it will not have the development and structure to access the top Band.  
 
Many students begin their descriptions with detailed commentary on the weather. This 
material generally had little to do with the actual scene and was usually superfluous. This 
type of approach should be discouraged since it has only peripheral relevance to the task. 
 
I have commented on the Narrative writing in the GCSE English section above.  
 
Assessment 
 
As suggested in the comments above, the Extended Literary Text work was generally 
marked more accurately than the Writing. This was especially the case when the descriptive 
work had misused vocabulary and failed to present a coherent and realistic scene. On these 
occasions, three or four marks could be lost just for this one piece and with the reduced 
tolerances this tipped a number of centres into scaling here also. 
 
Spoken Language Study 4174/02 
 
It was apparent that centres had become more skilled in delivering this part of the course in 
its second appearance. The topics used did not greatly differ from last year with ‘Junior 
Apprentice’, ‘Dragons’ Den’, radio and television interviews all being popular. Some centres 
used in-house transcripts made by the students of their own conversations. While this 
approach is admirable in many ways, there were sometimes problems when the 
conversations were brief and mostly constricted fairly trivial ‘chat’. These did not give the 
students much to write about. Brief extracts tend to be self-limiting for the students. On the 
other hand, some were given very long transcripts and they clearly did not really know where 
to start with them. There needs to be a balance so that the students have sufficient material 
to write about without undue complication. 
 
Two approaches to the task stand out as limiting the students’ achievement. The first is 
feature spotting. Here the student has a list of aspects he/she feels need exemplification. 
These will include features like pauses and fillers, turn taking, interruptions and so on. The 
problem with this approach is that very often the student will simply note occasions when 
they occur without any commentary. This is equivalent to a practical criticism of a poem 
which simply lists the metaphors, similes and other figures of speech. Very little of use or 
interest comes from it. The second limitation comes from an over-emphasis on the aspects 
which are not actually spoken. Some students spend far too long considering the 
paralinguistic features – how a person sits, or moves their hands etc. The main thrust of the 
answer should be on the actual words and how they are spoken. 
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Assessment 
 
As suggested above, some students were optimistically treated when they did little more 
than note the characteristics of spoken language with exemplification. Higher marks went to 
those who could show exactly how the spoken language within the chosen extracts was 
shaped.  
 
GCSE English Literature 4203 
 
The Shakespeare/poetry task has been commented upon above in the GCSE English 
section of this report.  
 
Assessment 
 
While assessments were generally fair and accurate, students who had an imbalance in their 
essays were sometimes over-rewarded. If, for example, four pages are written on the 
Shakespeare play and only a couple on the poems and links, then the assessment cannot 
be very high since the requirements of the task have not been fulfilled. Another problem 
arose when claims were made for achievement which were clearly inaccurate. Moderators 
frequently saw comments like ‘textual analysis’ against a quotation that had simply been 
paraphrased. This was particularly true in the work on Shakespeare. Rather spurious links 
also were frequently over-rewarded. For example, a student could write that one link 
between ‘Valentine’ and ‘Romeo and Juliet’ is that they both mention the ‘moon’. This by 
itself is insufficient to deserve any credit. However, if the student went on to analyse how 
each writer used the image then the point becomes worthwhile. 
 
It is worth mentioning that in the strengthened GCSE English Literature specification (first 
teaching 2013 and first award 2015) the regulatory bodies are requiring the weightings for 
the three AOs to be rigorously applied. This means that teachers and students will have to 
give due consideration to AO3, the ‘linking’ section, which carries half of the available marks 
for this Unit. Information about the strengthened GCSE English Literature specification can 
be found on the GCSE English Literature page of the WJEC website. 
 
Concluding remarks 
 
Submissions in the second year of the new specifications indicated that the teachers were 
more confident in the way they approached the tasks with the students. There was much 
good work submitted and this is greatly to the credit of the students and the teachers who 
prepared them for the tasks. 
 

SPEAKING AND LISTENING 
 
Administration 
 
The introduction of the November window for visits from the Advisory Moderators appears to 
be a successful way of monitoring the standards in schools, colleges and other institutions. It 
follows the opportunity for internal moderation through use of the DVD which was sent to 
centres early in September.  It should, perhaps, be emphasised that the visit from the 
Advisory Moderator is for the purpose of confirming the standards of assessment in the 
centre, and so has a validity which is sometimes misconstrued by centres.  There have been 
occasional instances where resistance to the visit occurs, it being seen as an inconvenient 
interruption to the timetable.  There have also been occasions where Moderators have 
arrived for a pre-arranged visit only to be told that they are not expected or that the person 
responsible is absent on the day and therefore the visit cannot go ahead.  Centres should be 
mindful of the fact that many of the Moderators are serving teachers, and the time out of 
their own schools is carefully arranged.   
  

http://www.wjec.co.uk/index.php?subject=53&level=7&list=docs&docCatID=25
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All Moderators have a tight schedule to adhere to and often need to ensure they can visit 
two or even three centres in the course of the day.  The times arranged for the visits should 
be carefully monitored to ensure there is not too much time wasted on unnecessary 
preamble or waiting for candidates to arrive. 
 
The conduct of the visits was generally well organised but where visits were less successful 
it was often because of some of the following problems: 
 

 The activities proposed had not been discussed or proposed prior to the visit and 
prove inappropriate. 

 Too few or too many candidates were presented for the session. 

 Candidates were not those from the cohort to be entered for the examination in that 
school year. 

 Candidates only took part in one activity. 

 Activities were presented simultaneously and candidates were not assessed by 
those present at the same time. 

 There was too much intervention by teachers which inhibited the ability of the 
candidates to participate and therefore to be fairly assessed.  

 
In the majority of the visits, however, Moderators have found that the arrangements have 
been well thought out, with clear identification of the candidates through name labels and 
also, in some cases, helpful sheets with photographs of the candidates provided for the 
Moderator.  Many centres devise a series of activities which allow all three areas of the 
specification to be assessed, with most of the candidates taking part in all three areas and all 
taking part in at least two.   
 
As has been highlighted many times before, it is better to avoid repeating activities which 
have already been assessed earlier in the course.  Inevitably, these are stale, over- 
rehearsed and lack spontaneity.  Conversely, giving candidates material to which to respond 
on the day, without sufficient time for some preparation, also makes for stilted and brief 
responses in many cases.    
 
Reading of prepared scripts has emerged more prominently this year, across all three areas 
of assessment.  It cannot be emphasised enough that this Unit is not a test of reading.  The 
whole ethos of the assessment is that it is Speaking and Listening.  Candidates cannot be 
highly rewarded, however sophisticated their contributions, if they simply read out work they 
have researched, written out and then read.  This has occurred when reading to an audience 
for communicating and adapting language, to other candidates in a group when interacting 
and responding or to other participants when creating and sustaining a role.  None of these 
is an acceptable way of contributing to Speaking and Listening and must not be rewarded 
with marks in any of the higher bands.  Indeed, it is unlikely that such contributions will 
achieve marks beyond Band 3. 
 
In some centres there have been issues regarding who is responsible for the administration 
and organisation of the Speaking and Listening element of the course.  It is important that 
there is one person with that responsibility in order to ensure that internal moderation occurs, 
both through viewing and assessment of the DVD material and also by assessment of 
candidates from all teaching groups by teachers other than their own.  This persists in being 
an area where there are shortcomings. 
 
Record keeping has generally been appropriate, though sole use of the statements from the 
criteria without any reference to the specific contributions made by the candidates can be 
somewhat uninformative.  There were also many problems with records being sent to the 
written controlled assessment Moderator, or not being sent at all, despite reminders from the 
Moderator. 
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Task Setting 
 
In the centres visited and also in the records reviewed by the Moderators, there has 
continued to be a wide range of carefully selected tasks which enable candidates to achieve 
the criteria at all levels.  Before suggesting some tasks which have proved very successful, I 
should highlight areas where things are less successful.   
 
Use of PowerPoint is still contentious.  It can be a very useful tool to illustrate (often just with 
pictures or photographs) a presentation.  At worst, candidates turn their back to the audience 
to read from slides, which can often highlight shortcomings in spelling and punctuation and 
therefore distract from the purpose of communication.  
 
Repeating tasks previously presented is rarely successful.  Use of scripts, as already 
mentioned, is self-limiting.  Some weak work was observed where speeches for a formal 
debate were read or scripts read in activities for creating and sustaining roles.  Open ended 
discussions on wide ranging topics with no defined purpose rarely succeed.  Poor examples 
seen included talk on the environment, violence in video games (which became simply a 
description of them), or whether it was worth risking one’s life to fulfil a dream.  In creating 
and sustaining roles, limitations in characters chosen was often evident, such as a scenario 
where an argument ensued over whether a child could go on holiday with a friend or mock 
interviews where the job was clearly beyond the comprehension of the candidate.   
 
It is important that the tasks to be used for the visit from the Advisory Moderator are chosen 
with care in order to allow all candidates to work towards the criteria for each activity. 
Moderators have praised a large number of tasks seen and some of the best are presented 
here as potentially useful. 
 
Communicating and adapting language 
 

 Introductory talks, in role as Head Teacher, Prefect and younger pupil, to a Year 6 
audience on the eve of their admission into the High School. 

 Blue Peter style presentation on how to make an object – which assumes a younger 
audience and hence may not allow for the highest band assessment. 

 Speech to persuade fellow pupils to contribute to a specific charity. 

 Persuading visitors to visit an unlikely tourist destination. 
 
Interacting and responding 
 
Note that some of these activities can be approached in role and could, therefore, be used 
for assessment for Creating and sustaining roles.  Some also lead on to a presentation 
which could be assessed for Communicating and adapting language. 
 

 Discussion of whether a burger bar should be sited near the school. 

 Planning a new town on a plot of land designated on a map with details of potential 
housing and other amenities. 

 How the school could be improved – sometimes with a specific amount of money 
involved. 

 Discussion on the significance and dangers of, for example, the internet, social 
networking or product placement. 

 Planning a party for a specific age group – for example 10 year-olds.  

 Work on ‘Heroes’ where the themes were placed in rank order. 

 Opening a McDonalds’ outlet in the school (in role). 

 Proposed closure of an A & E department at a local hospital. 

 Committee deciding who is the most deserving of a medal (based on ‘Heroes’). 

 Students were given £5 towards raising money for a charity and had to decide how to 
‘grow’ the funds and also which charity to support.  
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 Should Controlled Assessment be abolished? (A very well-informed and lively debate 
from those at the ‘sharp’ end!) 

 Siting of a new motorway near the school – in roles with a Chairperson and other 
representatives such as a parent, nature reserve worker, MP, Head of local Primary 
School. 

 Health and Safety issues which could be improved at the school followed by a report 
back to the Head Teacher. 

 
Creating and sustaining roles 
 

 Monologues based on characters in Literature set texts. 

 Allocation of social housing in role as the Housing Officer and an unsuccessful 
applicant. 

 Town gossips in Soledad (based on ‘Of Mice and Men’). 

 Using ‘Stealing’ in roles as parent, teacher, police, social worker. 

 Paired monologues after work on World War 1 poetry: a soldier and his young wife 
showing the changes as the reality of the war becomes more apparent. 

 Vandalism of a War Memorial: local ex-soldier, police inspector, parent(s) of the 
vandal(s), anti-war campaigners etc.  A confident student is also needed as 
MP/Mayor to chair the meeting.  This leads on to a presentation to Year 7 on the 
importance of the Poppy Day Appeal. 

 
Assessment 
 
Assessments on the day of the visits were generally fair and there was little difference 
observed between the assessments of the Moderator and those of the teachers.  Clear 
reference was made to the criteria and the bands, though there were occasions where the 
criteria were not in evidence and assessment appeared somewhat arbitrary, leading, in 
these cases, to inaccurate assessment.  
 
In rare cases, an ‘in-house’ scheme of marking had been devised which was at odds with 
the criteria of the specification and led, worryingly, to over rewarding of the candidates.  This 
is bad practice and should not be employed. 
 
In a number of centres, work which was read was rewarded highly because the subject 
matter and construction of the piece were rewarded rather than the delivery and ability to 
communicate with an audience.  Once again, I must stress that work which is read cannot be 
awarded marks in the higher bands and will often be capped at Band 3 because there is a 
lack of ability to ‘effectively communicate information’ when simply reading. 
 
At times, teachers tended to award marks for what they knew of the candidate rather than 
what they saw.  However, discussion between the teachers and the Advisory Moderators 
almost always resolved this tendency.  
 
Despite what may appear to be a number of negative comments here, I must echo the words 
of one moderator:  ‘Speaking and Listening is in robust health as a valued and intrinsic 
activity in the teaching of GCSE English.’ 
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ENGLISH LITERATURE 
 

General Certificate of Secondary Education 
 

Summer 2013 
 
Chair of Examiners: Jonathan Harrington 

 
Chief Examiner: Margaret Graham 
 
Principal Examiner: Mair Lewis 
 
Principal Moderator: Stuart Sage 
 
UNIT ONE 
 
General Comments 
 
All five novels were seen by examiners in this session although the overwhelming 
predominance of Of Mice and Men and To Kill a Mockingbird continues.  For the individual 
candidates who studied them, however, both of these novels were fresh and involving and 
on both tiers there was much evidence of real engagement with the characters and how the 
times and places in which they lived affected them.  There were some strongly empathetic 
responses to Crooks and many candidates were also able to place Curley firmly in the 
context of the time as a boss’s son who was both feared and despised by the less privileged 
ranch hands.  Candidates whose memory of the film was more vivid than of the novel were 
sometimes misled into inaccurate comments about Curley’s harshness towards his wife.  
Many used Curley’s words in the film as a direct quotation, as if it had been read in the 
novel.  Those whose study was more firmly rooted in the novel tended to make more subtle 
references to her implied fear of her husband and his inability to show her affection and its 
tragic consequences.  Responses to the extract from To Kill a Mockingbird were rather 
better focused than in previous years on the particular mood and atmosphere of the extract.  
Many on Higher Tier were very closely read, showing candidates’ understanding and 
sometimes analysis of Lee’s technique in creating a fearful atmosphere in the build-up to the 
novel’s denouement.  Most candidates were very well-prepared, not only on their knowledge 
of the text but on how to develop their responses and support their ideas by aptly selected 
references.  Calpurnia featured very often in responses to both essay questions and her 
unique position as a respected and valued black servant in Atticus’s enlightened household 
was used by many candidates to show a clear grasp of the prevailing prejudice of the 
American South in the 1930s. 
 
Anita and Me and Chanda’s Secrets both seem to have taken their place as favoured texts 
in some centres and again on both tiers candidates generally fared well with these novels.  
Meera Syal’s wit and often self-deprecating humour was appreciated by better candidates, 
as was the way in which Meena’s relationship with Anita became a vehicle for showing the 
reader the various layers of racist prejudice prevalent in British society at the time.  Essays 
on Esther in Chanda’s Secrets also often gave candidates the opportunity to discuss the 
devastating impact of AIDS on African communities and families.  It was particularly 
gratifying to see more work on I Know Why The Caged Bird Sings.  The powerful impact of 
Maya Angelou’s autobiography on some young readers was clear from their engaged and 
thoughtful responses to the crippling prejudice suffered by the writer and her family as she 
grew up in America in the 1930s. 
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There were a number of candidates, mostly though not exclusively on Foundation Tier, who 
answered questions on texts they had evidently not read, with some answering every extract 
question and never reaching the essay questions or the poetry.  While weaker candidates are, 
inevitably, sometimes daunted by essay questions and unseen poetry, it was a pity that such 
effort was expended for so few marks.  By definition, any attempt at an essay or the poetry, 
however lacking in confidence candidates may be, will gain more marks than a series of 
extract responses which can only be credited once.  Some inexperience in timing the paper 
was also evident in some scripts, with as much as two pages written for the extract question 
and only a paragraph for the essay.  However, most candidates, across both tiers, did devote 
enough time to look at the poems in some detail.  Only a very few candidates seemed not to 
have read the statement telling them that the poems described ‘the experience of being old’ 
which would, of course, have helped them avoid some rather doubtful comments on the 
content.  Most candidates on Foundation Tier were able to distinguish between the different 
moods of the poems, although candidates on Higher Tier who seemed to be looking for a 
similarly clear contrast in mood and message were sometimes drawn into misreading.  The 
comparison between poems, an essential component of the task, was sometimes neglected 
by the very ablest and most sensitive readers, which was a shame.  In some of these cases, 
very impressive analyses of each poem were perhaps just a touch too extended and did not 
allow candidates time to cover the comparative element.  Those very perceptive candidates 
who are alert to all the ambiguities of language and style perhaps also need to be made aware 
that comparison is a key part of this task. 
 

Candidates tended to engage well with the poetry on both tiers and there was perhaps a little 
less of the rather empty labelling of literary devices without real grasp of their effects that has 
sometimes limited candidates’ achievement.  Enjambment was still the favourite poetic 
technique for many candidates although, again, few could really explain why the poet might 
have used it and with what effect.  In fact, in Feinstein’s poem on Foundation Tier, some real 
appreciation of this technique might have saved candidates from the most common 
misreading of the line ‘darkness is a celebration.’  On both tiers there were also errors of 
reading which led candidates down blind alleys for meaning:  ‘Grey widows’ was very 
commonly misread as ‘grey windows’ (and sometimes analysed as if this was correct) and in 
Kooser’s poem ‘footfalls’ became ‘footballs’ quite often. 
 

HIGHER TIER 
 

Section A  
 

Of Mice and Men 
 

Most candidates understood that in the extract Crooks’ speech and behaviour helped to 
portray a deeply lonely man, segregated from his white peers and relying on his memories for 
comfort.  Only weaker responses suggested that he ‘likes his own company’ or that he likes 
reading.  Better responses located each strand of these features securely in the extract itself, 
developing ideas and commenting on how Steinbeck depicts Crooks here.  His loneliness, for 
example, was noted in his insecure grip on what is real and what isn’t, with many candidates 
commenting on how he was ‘driven almost crazy’ by isolation.  Some wrote sensitively about 
his ‘yearning’ or ‘longing’ to return to a happier past, with the window he looks towards 
perhaps symbolising a better life.  The peculiar use of the third person to describe his own 
predicament was noticed by close readers also.  ‘It’s as if he can’t bear to say it’s how he feels, 
as if there are lots of people who must feel like that’, as one thoughtful candidate commented.  
Candidates on both tiers were able to identify some key words used by Steinbeck such as 
‘dreamily’ and ‘scornful’, while more probing responses often speculated about what lay 
behind the kind of dream-like memory of his childhood or the deep-seated bitterness that 
bursts out of him at the end of the extract.  His possible jealousy of Lennie’s dream future or 
his friendship with George was commented on thoughtfully by many, with some suggesting 
that for a black man in a white man’s world, these ordinary aspirations are beyond Crooks’ 
imagination, which accounts for the savagery of his attack on a helpless Lennie. 
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There were some responses which focused rather narrowly on some rather tangential 
features or who perhaps stretched their interpretations a little too far.  Some spent a great 
deal of time quoting Crooks’ speech patterns in some detail as evidence of his lack of 
education, but at the same time noted that he was an intelligent man because he read a lot 
of books.  These ideas, while valid, do not really help to elucidate Crooks’ particular frame of 
mind at this moment in the novel.  Similarly, the ‘white chicken’ on his father’s ranch 
suggested to some candidates that he used to be integrated into the white world as a child.  
While this is also a valid point about why his childhood is such a compelling memory for him, 
examiners were not really convinced that the colour of the chickens were so symbolically 
significant. 
 
Both essay questions appealed almost equally to candidates, although the question on 
Curley was a little more popular and generally better done.  The great majority of responses 
addressed Curley’s character quite sensibly, often with apt selection of references to 
demonstrate his attributes as a bully, a neglectful husband, a small man with an irrational 
hatred of big men. It was striking how many, at all levels of achievement, attempted to 
address the idea of his role in the novel and how important a character he was in illustrating 
some of Steinbeck’s social concerns at the time the novel was set.  His role as the destroyer 
of dreams was often used by more successful candidates, as was Steinbeck’s use of the 
character to show that in the brutal culture of Depression America, rich men who have 
secure futures will always prevail over the poor, even when his power is completely 
undeserved. The imbalance of power between Curley and the ranch workers was also 
explored by some, although occasionally there was a tendency for these essays to become 
answers to a previous examination question rather than this one. In the middle mark range, 
candidates often saw the character of Curley as an important plot device who, because of 
his aggression and his marriage, was instrumental in the tragic events of the novel.  
 
The second essay choice, on the atmosphere of fear and suspicion in the novel, was 
impressively addressed by some candidates at the top of the mark range.  In these 
responses, the pervasive sense of threat and pent-up hostility was explored with real insight 
and an understanding of Steinbeck’s technique.  The imagery of light, colour and animals 
was discussed to show that the threatening atmosphere was always underlying seemingly 
innocent events and candidates made good use of their knowledge of contextual factors 
such as the ranch hands’ fear of losing their jobs during the Depression as well as their 
rootlessness and its impact on their characters. 
 
Responses in the middle of the mark range focused on characters and events which 
illustrated fear and suspicion, often citing Curley as an aggressive character who inspired 
fear or his wife as ‘jailbait’ for the unwary.  Other events such as the killing of Candy’s dog 
and the Boss’s suspicious questioning of George and Lennie were considered, often with 
detailed supporting references from the text. 
 
There were a few puzzling responses in which the quotation from Slim, used in the question, 
was treated almost as if it were an extract question so that candidates wrote generally about 
why he might have said this but did not use the idea of fear and suspicion as the basis of a 
developed response and quickly ran out of material.  
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Anita and Me 
 
The extract from Anita and Me, depicting Meena’s first real encounter with Anita, gave 
candidates plenty of detail to support their judgements on how Anita is presented here. In 
more successful responses, candidates used many of these details to show how Anita’s 
childish arrogance is depicted and how she asserts herself in a way which both fascinates 
and terrifies Meena. The way her shadow fell across Meena was commented on by some, 
as was her casual tossing of the wrapper and her flicking of the twig against Meena’s ankles 
– all actions which helped to portray her as a schoolgirl bully.  Less often discussed was her 
uncharacteristic observation of the butterflies’ eggs, although one sensitive response 
referred to this as revealing ‘that there must be a less rough and bullying side to Anita that 
she suppresses to make herself more intimidating.’  Syal’s use of language was also 
sometimes considered thoughtfully, such as Syal’s use of a long list of ‘feminine wiles’ which 
one candidate thought made Anita ‘seem as if she’d had to grow up too fast.’ 
 
Weaker responses tended to rely on making detailed references to the language of the 
extract but without the thoughtful commentary which explained the effect Syal was aiming for 
in her presentation of Anita. This kind of response sometimes became a paraphrase of the 
extract, with references which echoed its contents rather than supported candidates’ 
commentary on it.  Occasionally, candidates who fared much better in the essay questions 
seemed to rely on this ‘paraphrase with quotes’ approach in the extract question, perhaps 
suggesting that they were less aware of what was expected here. 
 
The question on Nanima, Meena’s grandmother, was less popular than the alternative on the 
relationship between Meena and Anita.  In general, candidates who wrote about Nanima 
were very aware of her role in the novel as a representative of Meena’s Indian family and 
heritage and better responses referred to Nanima’s visit as a turning point in Meena’s 
attitude to all things Indian.  These responses were also supported by detailed references to 
Nanima’s character, her playfulness with Meena and Sunil, as well as some of the changes 
she brought about in Meena’s life. 
 
Candidates found plenty to say in their responses to the question on the relationship 
between Meena and Anita.  Most tracked the way their friendship developed from the early 
magnetism of Anita in Meena’s mind, the impact of others such as Sam Lowbridge and the 
final scenes between the characters in the Big House.  Specific references in better 
responses to both the explicit and more insidious forms of racism prevalent in the society of 
the time helped candidates to show an understanding of the novel’s social, cultural and 
historical context. The events at the Fete were used by many candidates to reflect on Anita’s 
prejudice and its impact on Meena and some thoughtful responses also included the effect 
of Nanima’s visit on Meena in restoring her pride in her Indian heritage.  Film references 
sometimes spoiled otherwise quite sound responses here, however, with candidates evoking 
scenes which are not in the novel to support their comments.  Candidates who knew the 
novel better than the film could also make use of the relationship between Robert and 
Meena as an alternative friendship which shed a less favourable light, for Meena, on her 
relationship with Anita.  
 
Although there were fewer Higher Tier candidates who had studied Anita and Me than those 
entered for Foundation, responses on the novel were often both thoughtful and detailed and 
showed considerable engagement with the characters and ideas presented in it.  
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To Kill a Mockingbird 
 

To Kill a Mockingbird was the second most popular text and elicited a wide range of responses 
in terms of quality on Higher Tier.  The extract, from towards the end of the novel just before Bob 
Ewell’s attack on the children, depicted a significant scene which was familiar to the great 
majority of candidates.  Most responses referred to an atmosphere of mounting tension and fear 
and there were fewer vague references without specifying what specific kind of atmosphere was 
created than in some past ‘mood and atmosphere’ questions.  Candidates could, and did, score 
quite highly if they tracked through the extract in some detail and identified a range of phrases 
and techniques which helped to create the atmosphere.  The ‘stillness before the thunderstorm’ 
was understood metaphorically as well as literally by many candidates and the futile attempts by 
both children to reassure themselves that they were safe were often recognised as Lee’s signal 
that they definitely weren’t.  Some very carefully analytical responses focused consistently on 
Lee’s technique, the ‘ups and downs in tension and relief that keep the reader unsettled and 
fearful for vulnerable children out on their own on a dark night’, as one able candidate put it.  The 
way in which the various possible explanations for the noises the children hear are eliminated 
one by one was also commented on thoughtfully by some. 
 

The essay questions on To Kill a Mockingbird were attempted in roughly equal numbers and 
most responses were focused and showed a wide knowledge of the novel and the impact of its 
context on the characters and events in it.  Calpurnia was a strong favourite as a ‘strong female 
character’, although there were interesting ideas about Maudie Atkinson, Mrs Dubose and Scout 
also.  Calpurnia’s role in the novel as a representative of black people was much debated at all 
levels of achievement.  Candidates referred often to the idea of Calpurnia as a ‘bridge’ between 
the two communities, giving the reader an insight into the black community of the time through 
her visits with the children to the black church and to Tom Robinson’s home.  Her treatment at 
the hands of Alexandra was seen by better candidates as Lee’s portrayal of a typically racist 
reaction which shed light on Atticus’s more tolerant attitudes.  Her disciplining of the children as 
well as her care for them was commonly referred to also, although in weaker responses 
candidates perhaps tended to take this at face value, not always showing an appreciation of the 
significance of the respect that she was shown by the family as a black servant at the time. 
 

Some candidates chose to refer to more than one female character in their responses.  Some 
provided a fairly brief rationale for choosing one character rather than other possible options but 
some wrote about a range of female characters without really exploring what was interesting 
about them in much depth or detail.  Mrs Dubose was selected by a number of candidates and a 
reasonable case was often made for her strength as a woman who managed to die free of her 
addiction to morphine. Her importance as an example of courage was suggested by some, 
although the character’s role in the novel is rather limited and many rather ran out of material 
which may not have been the case if they had chosen a more substantial character.  
 

There were some excellent responses to the question on parents and children.  Atticus and Bob 
Ewell were frequently used as contrasting examples of parental attitudes at all levels, often with 
considerable success.  Wide and detailed knowledge was shown in many responses of the 
ways in which Atticus attempted to teach his children tolerance and respect for others.  Better 
responses were able to show how his views and methods ran counter to the prevailing attitudes 
of the time by reference to Alexandra’s attempts to turn Scout into a typical Southern lady and 
his unusual respect for Calpurnia.  Bob Ewell’s neglect and abuse of his children was well-
documented, with reference to his lies in the witness stand and his disregard for his children’s 
welfare and education.  Burris Ewell, as well as Mayella, served to illustrate his father’s poor 
parenting by reference to his disgustingly dirty condition on the first day of the term and his 
insulting behaviour towards his teacher.  Other parent/child relationships were also explored to 
good effect such as Boo Radley and his father and Dill and his absent and uninterested parents. 
Inevitably, perhaps, weaker responses showed a reasonable grasp of what kind of father Atticus 
was and what he believed in but candidates often generalised and were less able to support 
their ideas by reference to events and details in the novel.  On the whole, however, there was a 
great deal to enjoy (and reward) in candidates’ work on this text. 
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I Know Why The Caged Bird Sings 
 
I Know Why The Caged Bird Sings was a little more popular than in previous years and 
although still few in number, there were some fresh and thoughtful responses to the text.  
The extract showed the first appearance of Angelou’s father and her rather conflicting 
reactions to him.  While this ambivalent presentation of the character, combining the child’s 
point of view and the adult narrator’s, did confuse some who struggled to articulate their 
ideas, there were quite a few who showed a clear understanding of Bailey’s vanity and his 
lack of real substance as a father and a man.  His ‘air of a man who did not believe what he 
heard or what he himself was saying’ was commented on by able candidates as evidence of 
this as well as his peculiarly affected manner of speech. 
 
Only a few candidates wrote about the character of Mother Dear in the autobiography.  Her 
beauty and the love and fascination the children have for her was referred to although most 
responses were lacking in real exploration of her past, her relationships with men and her 
influence on Maya as she grew up. 
 
The second question, on the dignity shown by victims of prejudice, was rather better done.  
Momma’s behaviour in the face of extreme racial prejudice featured strongly, with her 
resolute sweeping and humming when confronted with the insulting behaviour of the ‘po’ 
white trash’ girls at her shop and her treatment at the hands of the dentist referred to.  The 
brutality witnessed by Bailey Junior and Uncle Willie having to hide in a box from the racist 
bigots of the town were given as examples of the cruelty inflicted on black people in the USA 
of the 1930s.  In some thoughtful responses, incidents such as these were used to show that 
the black people depicted in the text did not always show dignity in the face of such 
prejudice, and that dignity was perhaps not always what was needed.  Maya’s later 
resistance against discrimination in her working life was cited by one candidate as ‘a 
different kind of dignity’, which showed a real insight into Angelou’s ideas about racism and 
the segregated world of the time. 
 
Chanda’s Secrets 
 
Chanda’s Secrets engaged the interest and sympathy of the still relatively small cohort who 
studied it.  The extract was generally tackled quite successfully, with most candidates able to 
comment on the nightmarish qualities of Esther’s return to Chanda’s house, battered and 
raped.  Better responses referred to the mingling of Chanda’s dream with the description of 
Esther to create an atmosphere of horror while most were able to pick out the details which 
catalogued Esther’s pitiful state.  The way Esther’s suffering is shown through sound (‘...a 
moan so horrible’, ‘a whimpering’) was noticed by close readers, particularly in that she was 
heard before seen, adding to the heightened, tense mood.  
 
The question on Esther was more popular than that on the theme of change.  Some strongly 
empathetic responses referred to her tragic life from the loss of her parents to her rape and 
the onset of disease.  Some candidates were able to show how Stratton uses the character 
to show the impact of AIDS on African communities in that the suspicion and hostility Esther 
faces after her parents die of the disease is instrumental in causing her own demise and 
vulnerability to AIDS through prostitution.  Perhaps Esther’s very different personality at the 
beginning of the novel was rarely explored in detail, although some did make a very 
productive attempt to compare her feisty, funny character in the early chapters with how she 
appears later. 
 
The idea of change in the novel was looked at thoughtfully by a few candidates.  Characters 
and relationships were referred to, sometimes linked with the revelations of secrets which 
were seen to change both individuals and the community as a whole.  Chanda, Esther and 
Mrs Tafa were used to show how AIDS changes individuals in the novel, with some wider 
reference to the more open, supportive community depicted at the end. 
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SECTION B 
 

On the whole, candidates showed a good grasp of the poems, although ‘In the Basement of 
the Goodwill Store’ was, perhaps, more open to different interpretations.  In the Hesketh 
poem, only a few candidates on Higher Tier misread the mood of the poem as ‘happy’ or 
‘light’.  These were often misled by a rather superficial, one-line reading of ‘wearing bright 
beads and jumpers’ without really considering the next line.  As often happens, this misreading 
was then extended into the next stanza where the same candidates discussed the ‘easy life’ 
old people had in the Guest House because their ‘beds and meals were made’. Even where 
the poem was generally better understood, ‘grey widows’ was misread frequently as ‘grey 
windows’ and in some cases was commented on as if that were the correct reading: ‘the 
windows are grey suggesting, like in the other poem, that the surroundings are not clean and 
unpleasant.’  These kinds of misreadings tend to accumulate, with assumptions made early on 
sometimes skewing not only the candidate’s grasp of the first poem but the comparison of 
both.  Perhaps a little more consideration of mood and meaning before conclusions are 
reached would help candidates avoid these pitfalls. 
 

There were, however, some extremely perceptive and sensitive responses to both poems.  
Once the monotony and dull routine of the old ladies’ lives was discovered, many able 
candidates explored their underlying fear and isolation through ‘disguising inconsequence’ 
and ‘makeweight meaning’ and the majority of candidates across the mark range drew the 
sensible inference that Mrs Porter had died.  Most also understood that the home was a 
place where old people waited to die, helpless to make even the simplest decisions for 
themselves.  ‘Shrivel away’ was used very often to support this idea.  Better responses 
looked at the implications of ‘knives and forks are grips upon existence’ and the drawing 
closer of the ladies to the table in, as one candidate put it, ‘fearful solidarity in the face of 
death’.  It was striking that many candidates wrote about how the view of old people in the 
poem, ladies in particular, was stereotypical.  Occasionally, candidates made something 
more insightful of this observation including one notable response in which the poet was 
upbraided for creating a ‘stereotypical image of old ladies which she then sneers at with little 
sympathy.’  In different ways and at different levels, many candidates referred to a kind of 
distance between the poet and her subject.  Some very probing analyses looked at the oddly 
bitter humour of ‘sole chance for speculation’ and the slightly mocking tone of ‘will it be 
cabbage or peas’.  In one impressive response, the candidate observed that ‘this awful 
humour at the expense of these helpless old people made me squirm and that’s what 
Hesketh wants.  She wants us to look at how we treat old people and be ashamed.’ 
 

Examiners noted that they were often convinced by very different interpretations of the Ted 
Kooser poem, provided that candidates supported their comments by careful references and 
a thoughtful commentary on this ambiguous poem.  Some found a much bleaker picture of 
old age here than in the Hesketh, citing the old man’s isolation in this sinister, nightmarish 
location, surrounded by symbols of death and disease.  Others admired his resourcefulness 
in finding his ‘glittering’ treasure in another man’s trash, a phrase that was used often, and 
saw his independence as a positive attribute.  Candidates who tackled the particularly 
ambiguous relationship between the old man and the narrator implied by ‘two mirrors which 
flash and dance’ offered some thoughtful insights too.  The narrator’s flash of revelation that 
the old man who, as one candidate said, is his own ‘mirror-image a few years down the line’ 
was soundly understood by some although some struggled to make sense of the observer 
and the observed in the poem, looking for literal father/son relationships.  ‘You’ve seen him 
somewhere before’ was a difficult line for some candidates especially those looking for a real 
relationship between two individuals rather than the idea of the different generations melting 
into one over time.  The imagery of the poem gave candidates some rich material which 
many addressed with relish.  Those who found a rather hellish vision in the basement used 
the imagery of death and disease very productively, while many also found the ‘glittering fish’ 
image interesting.  The final image of discarded or unwanted things taking ‘you back in their 
arms’ gave rise to some thoughtful ideas also; with many candidates concluding that the 
poem was actually about memories and their preciousness to old people.    
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The comparative component of the task, as mentioned above, was sometimes neglected, 
even by the ablest of candidates but where there was a productive cross-referencing of 
ideas and techniques, candidates fared very well.  Weaker candidates tended to look for 
simple contrasts in mood and meaning which sometimes led them into forcing one of the 
poems into an interpretation which could not be sustained, as mentioned above.  Most could 
offer sensible connections, suggesting that old age is a time to be feared and often that both 
poems depicted diminished lives which reflected badly on the rest of society.  Comparisons 
between images were also quite fruitful for candidates able to discuss how the poets 
conveyed their ideas. 
 
The unseen poetry continues to give candidates opportunities to bring their own fresh and 
original approaches to their study of literature and those who responded with honesty and 
sensitivity to the poems were often very highly rewarded.  Examiners look for a willingness to 
interpret, to lift the lid off the surface meaning and consider how language and imagery 
works.  There was much to delight in and reward in candidates’ work on these poems. 
 
FOUNDATION TIER 
 
Section A 
 
Of Mice and Men 
 
Most Foundation Tier candidates were able to identify Crooks’ loneliness and isolation in the 
extract and better responses selected and commented on specific references such as ‘a guy 
sets alone out here at night’ and the way he ‘dreamily’ reminisces about his happy 
childhood.  His bitterness on hearing about Lennie’s dream of a new life with George was 
sometimes thoughtfully attributed to jealousy on his part or anger that the odds are so 
stacked against him.  The reference to his ‘scornful’ attitude was cited by many who saw the 
change in Crooks’ personality in the middle of the extract.  One weakness of some 
responses was that candidates tended to write quite knowledgeably about the character with 
reference to his segregation and his ill-treatment because of the colour of his skin but there 
was limited focus on how he was specifically portrayed in the extract.  Some also found it 
difficult to maintain a focus on Crooks and their responses veered more towards sympathy 
for Lennie at Crooks’ apparent cruelty. 
 
Most candidates answered the question on Curley and there was much sensible discussion 
of the character as a bully and a neglectful husband.  The bullet points were followed 
effectively by most candidates, encouraging more focused responses generally although 
quite a few fell into narration about the fight scene and were unable to refocus on Curley.  
Similarly, while many responses showed a good understanding of Curley’s attitude to his 
wife (trophies and brothels were much in evidence) some got caught up in Steinbeck’s 
colourful description of her and drifted away from Curley.  His aggressive and hostile 
personality was discussed in some detail in good responses with references not just to the 
fight with Lennie but to the way his body language shows him to be ‘always up for a fight.’  
The bullet point which asked candidates to comment on his relationships with others on the 
ranch was sometimes, but quite rarely, addressed well.  Good responses referred to his 
wariness of Slim or his bullying of George and Lennie in their first meeting but quite a few 
candidates wrote about his involvement with the killing of Candy’s dog or mistook him for the 
Boss.  There were also many references to Curley’s rough way of speaking to his wife or his 
breaking of her records. On the whole, however, candidates often did well here if they could 
maintain a focus on Curley and avoid vagueness and generality. 
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The alternative question, on characters who were scared at different times in the novel, was 
sometimes tackled very well.  Candidates could pinpoint events where a character felt fear 
with some ease, from the argument over beans between Lennie and George through to the 
fight between Curley and Lennie and the killing of Curley’s wife.  Some of these responses 
were simple lists of fearful times and fearful characters but there were some developed 
ideas too and some linked the effect of the Great Depression on the characters with the 
prevailing atmosphere of the time.  There were a few, as on Higher Tier, in which candidates 
seemed not to understand the scope of the question and merely speculated about Slim and 
what the speech cited in the question might mean.   
 
Anita and Me 
 
Responses on this tier to Anita and Me were, on the whole, a little better than those on the 
Steinbeck though obviously much fewer in number.  Some weaker candidates tended to 
confuse Meena and Anita in their responses to the extract question but most were focused 
on how Anita is portrayed as a powerful figure of whom Meena is in awe.  Her status as the 
‘undisputed cock of the yard’ was widely quoted and there was plenty of detail from which to 
select references to support the main idea of Anita as a bully and a slightly comical but 
nevertheless important childhood leader.  Where candidates focused their attention on Anita, 
her actions in the extract and some of the ways Meera Syal describes her, some high marks 
were awarded.  Where many candidates were awarded lower marks, brevity was an issue, 
with only one or two observations on Anita, though often quite sensible ones. 
 
Few candidates selected the question on Nanima and again brief, under-developed 
responses were evident here.  Many were able to identify the character accurately and 
referred generally to the impact of her visit on Meena.  The other question, on the 
relationship between Meena and Anita was rather better done.  There was some over-
reliance on the extract for material to address the first bullet point but some candidates also 
mentioned the growing influence of Sam Lowbridge on their relationship and how Anita and 
her family are increasingly seen as racist by Meena as she grows older.  Many weaker 
candidates were aware of the main facets of the relationship – Meena’s early ‘worship’ of 
Anita, for example, but were unable to move from generality to supporting detail in their 
responses.  Where candidates fared better, they were usually able to locate and describe 
specific incidents, such as the final denouement of the novel in the Big House, which 
illustrated their ideas. 
 
To Kill a Mockingbird 
 
To Kill a Mockingbird elicited quite a wide range of responses on Foundation Tier.  Almost all 
candidates sensed an atmosphere of fearfulness in the extract and wrote about their 
concern for the children with some sympathy for their plight.  Most could locate the incident 
in the novel which helped them to focus on each stage of the extract thoughtfully, tracking 
the rise and fall of the tension in the air.  Most followed what happened quite closely rather 
than the language Lee uses to describe events but there was often some thoroughness in 
the approach here.  Weaker responses tended to be brief and unfocused, only referring to a 
general sense of foreboding or fear with limited direct reference to the extract. 
 
Calpurnia was a clear favourite amongst the strong female characters of the novel.  
Candidates referred to the closeness of her relationship with Atticus and the children and 
many were able to give an example of her significance to their upbringing in support of their 
comments.  Her lunchtime admonishment of Scout for her indiscreet behaviour towards a 
‘guest’ was used here and there was often some reference to her bravery in respect of the 
rabid dog also.  She was sometimes referred to as a ‘black slave’ (as indeed was Crooks in 
Of Mice and Men) but in better responses there was some discussion of her position as a 
black woman in a white household which showed an awareness of the social segregation of 
races prevalent at the time. 
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Mrs Dubose was also mentioned in some responses, as was Aunt Alexandra and Scout.  In 
a few responses there was little more than a list of female characters with a brief comment 
for each.  Again, brevity and generality were the main weakness shown in less successful 
responses. 
 
The alternative question also proved quite popular and there were some thoughtful 
discussions of Atticus as a father, Calpurnia as a mother-figure and sometimes the Ewells as 
well.  Atticus’s symbolic statements about not judging a man until you walk around in his 
shoes and the idea of the mockingbird was sometimes used as evidence of the ‘lessons’ he 
teaches his children although not all candidates could develop their ideas about what these 
typical sayings really meant.  Inevitably, perhaps, there were lists of parents and children 
which didn’t go very far beyond who was who in a particular family but most responses were 
relevant to the question and showed some understanding of key relationships.  
 
I Know Why The Caged Bird Sings 
 
There were very few Foundation Tier responses to I Know Why The Caged Bird Sings in this 
session.  In the extract question there was a tendency for responses to drift away from 
Maya’s father and towards Maya’s reaction to him – her sense of confused pride and fear of 
losing him again.  The peculiar way in which he speaks was noticed by many and there was 
some awareness of his affectation and self-satisfaction. 
 
Essay responses were usually quite thin on coverage of the novel’s events and focused 
rather generally on Mother Dear’s looks and the impact she had on Maya and her brother.  
The question on ‘people who cope with prejudice’ produced responses which included some 
specific events illustrating prejudice such as the threat on the shop from a group of racist 
thugs or the violent scene witnessed by Bailey Junior in the street.  Any explanation of how 
the people affected coped with these incidents, however, was usually sketchy and brief. 
 
Chanda’s Secrets 
 
Chanda’s Secrets was addressed by a fairly small number of candidates but their responses 
were often thorough and focused, showing a good knowledge of the novel.  Having said that, 
not all candidates recognised what was going on in the extract and were confused by 
Chanda’s dream state at the beginning.  Much sympathy for Esther was expressed and 
some attempt was often made to select some of the details which elicited this sympathy 
such as her ‘battered’ and ‘slashed’ face.  Responses where the candidate expressed their 
thoughts and feelings about Esther’s pitiful condition, and supported them by some aptly 
selected references, scored quite highly here. 
 
Most candidates selected the question on Esther.  Some tackled it by suggesting that there 
were other victims in the novel – usually Chanda’s mother or Chanda herself – before 
returning to Esther while others focused on the events which took place in Esther’s life which 
caused her suffering.  These were either briefly listed or there was sometimes some 
development of ideas but most recognised the toll that AIDS had taken on her life and the 
lives of those around her.  The fact that she survived while others such as Chanda’s mother 
and Jonah did not was a straightforward but valid reason given by some to deem Esther not 
the worst affected character in the novel. 
 
The relatively few candidates who attempted the second question on relationships which 
change during the novel looked at Chanda and her mother or Chanda and Esther.  There 
was sometimes some brief selection of events such as Esther’s rape or the death of 
Chanda’s mother.  There was some scope for a focused answer with these relationships but 
most responses were brief or retold parts of the story to a large extent.  There was clearly 
some engagement with the novel at a fairly simple level, however. 
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SECTION B 
 
The two poems gave candidates something of a contrast and those who grasped that the 
ideas, point of view and the tone was quite different in them made a solid attempt at the 
comparison element of the task.  ‘Getting Older’ was generally understood by most to be a 
more hopeful, optimistic poem than ‘Yew Tree Guest House’ though not all could say why.  
In some cases the optimism was rather over-stated as a wish to die or even a longing but 
there was often clear understanding that the speaker was looking back on a long and quite 
content, fulfilled life.  The examples of simple sources of gratitude or pleasure given in the 
poem were usually understood as such and there was sometimes a deeper awareness of 
sadness.   One candidate described the things she was grateful for as ‘basic stuff we might 
take for granted until we’re old but now she doesn’t want to lose them.’  There were some 
thoughtful responses in which candidates showed a real sensitivity to language and ideas.  
The sense of ‘the same blackness’ was instinctively grasped by many candidates as 
symbolic of death and the simple pleasures in defiance of death were well considered.  
Another candidate wrote how ‘winter sunlight hints at the end of life and the cold of death, 
even though it’s describing something she likes.’ 
 
One fairly common misreading was that the speaker was already dead, perhaps inferred 
from the tense in ‘I didn’t die young.’  ‘As we lie close on some gentle occasion’ was thus 
seen as lying side by side in coffins. Other misreadings of particular lines were more 
common and due to a line-by-line reading rather than a perhaps more common sense 
reading for meaning.  The title of the poem, for example, was needed in order to make sense 
of the first line.  The most common misreading was the final line of the poem which if read in 
isolation can, and often did, result in a rather opposing idea to that more likely intended. 
‘Darkness is a celebration’ was quoted by a considerable number of candidates and 
interpreted as the speaker looking forward to death.  This was quite common even where 
candidates had offered a strong, thoughtful interpretation up to that point. 
 
Lower down the mark range there was some misreading and perhaps only a few points were 
made but most candidates had a go at explaining the ideas they saw in the texts.  Relatively 
few made no attempt to write about the poems at all although there are still candidates for 
whom poetry, unfortunately, is an alien place full of pitfalls for the unwary. 
 
At the top of the mark range, ‘Yew Tree Guest House’ gave candidates plenty of food for 
thought (so to speak!) and the best responses saw the contrast in mood and meaning very 
quickly.  As on Higher Tier, some were misled completely by ‘wearing bright beads and 
jumpers’ into seeing the poem as entirely uplifting in mood but many saw the dull monotony 
of the old peoples’ lives and wrote with some sympathy for them.  Many candidates wrote 
about elderly people in their own families and in doing so sometimes showed a sense of 
shock and shame which revealed the impact of the poem on them.  ‘Mortgaged time’ was 
understood by many as ‘borrowed time’ and the idea of life as a ‘journey’ was readily 
understood.  There were, at least at the top of the range, responses which were detailed and 
thorough in their exploration of language and imagery. 
 
As in previous sessions there was plenty of evidence overall, on both tiers, of sound 
preparation and a thorough knowledge of the texts studied.  It is always a pleasure to see 
candidates engaging so well with the texts, and this is undoubtedly down to the very hard 
work that has gone on in centres, departments, and classrooms. 
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UNIT 2A 
 

General Comments 
 
In the drama section of Unit 2a, responses on every text on this paper were seen this year, 
although, obviously, some texts were seen more frequently than others. On both tiers, An 
Inspector Calls was by far the most popular drama text. Shakespeare seemed more popular 
this year, in particular, Othello.  A Taste of Honey and Hobson’s Choice continue to be well 
received by candidates on both tiers.  
 
As for the prose texts, Heroes is the clear favourite here, across the ability range and across 
both tiers, with About A Boy also very popular. Never Let Me Go seems to have increased in 
popularity this year. Paddy Clarke Ha Ha Ha was more of a minority choice, and Resistance 
still seems one of the less frequently chosen novels. 
 
The additional marks awarded for spelling, punctuation and grammar this year did have an 
impact on overall performance in some cases. There was evidence of candidates making 
errors which could have been avoided.  These included careless spellings of the names of 
characters and authors, lack of paragraphs and comma splicing.  However, some candidates 
did well on this aspect of the assessment and controlled their technical accuracy throughout 
the essay responses very well. 
 
Question 1 
 
Othello  
 
Candidates seemed much more at ease writing about Iago than Emilia, and only the best 
fully grasped the nature of their relationship in the extract. They tended to get caught up with 
odd words (“lady” “madam”) and missed the overall sense of what was going on. Those who 
addressed the final line fared best, thus highlighting the wisdom of scanning the whole 
extract first, before starting to write. 
 
Advice to Desdemona was done much better than such questions used to be and elicited 
engaged and knowledgeable responses. Desdemona was also quite frequently (and 
understandably) chosen for the other question, as the character most sympathised with, 
although Othello himself, Iago and Roderigo also had valid cases made for them. It’s fair to 
say, I think, that this text is becoming increasingly popular and that candidates engage well 
with it.  
 
Much Ado About Nothing 
 
There was a rather disappointing response to the extract, considering it’s such a key part of 
the play. Possibly it was again because candidates started writing before thinking, and 
therefore missed the drama towards the end, focusing rather on Benedick’s “February face,” 
for example. 
 
The question on Beatrice was the more popular of the two essays, and candidates made 
much of her character being a compliment to Queen Elizabeth I thus appropriately 
addressing AO4. The few who chose the other essay tended to use the extract as a starting 
point. 
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An Inspector Calls 
 
This play remains hugely popular. The extract worked well, although some candidates 
strayed a bit outside the extract, and some seemed not to realise how soon it occurs in the 
play, and that Sheila is one of the first exposures. Despite the dress being central to the 
extract, I still saw some who doggedly referred to a hat (and some thought Eva was actually 
wearing the dress).  Many, on both tiers, made good use of the stage directions, and the 
discriminator for the highest marks tended to be those who picked up on, and made use of, 
the exchanges with Gerald and Eric and what they show about Sheila. Although there were 
many sympathetic responses to Sheila, others were, quite validly, less so. It’s good to see 
candidates have the confidence to develop their own interpretations in this way. 
 
The same could be said, to a lesser extent, to the empathy responses as Mr. Birling. Some 
(few) misread the question and wrote as Mrs. Birling, and this is a reminder to candidates 
that they must read the question properly. Some candidates struggled to maintain or even 
establish first person writing. Many, however, established a convincing voice, with apt detail, 
although some Birlings had apparently undergone a damascene conversion to socialism by 
the end of the play. It was also gratifying to see the majority addressing the final phone call. 
 
Responses to the Inspector were a bit patchier, with quite a lot going straight to overview, of 
varying quality, with underdeveloped references to the events of the play. At times, 
discussion of socialism, capitalism and the world wars detracted from the detail of the rest of 
the play.  It is important that candidates address A04 in their responses to the literary 
heritage texts, but points made should be relevant to the question asked. 
 
Hobson’s Choice 
 
Although this play is less frequently studied than An Inspector Calls, candidates seem to 
enjoy it  and there is a real fondness for it evident in many of the responses. There was a 
clear grasp of the dynamics of the relationship between Maggie and Willie in responses to 
the extract, and the essays seemed equally popular, and equally successful. AO4 was 
integrated much more successfully in essay responses to this text. 
 
A Taste of Honey 
 
This play seems equally popular, and equally successful, on both tiers. There were 
interesting responses to the extract, with the best appreciating the closeness between the 
two women, despite their sparring. Less perceptive candidates roundly condemned Helen, 
and empathised with Jo, whilst the more perceptive (on both tiers) saw that Jo gives as good 
as she gets. The best (and this applies to both tiers too) appreciated the humour of the final 
line in the extract. 
 
The Geof empathy question was the least popular of the two essays, but when it was 
chosen, it was done really well, with candidates on both tiers making deft use of the detail of 
the play and showing a sensitive understanding of characters and relationships. Here some 
film dependent references were evident.  
 
The essay on the relationship between men and women was confidently tackled, with all 
relevant options being chosen (Jo and Geof, Jo and the Boy, Jo and Peter, Peter and Helen, 
Helen and Geof). 
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Question 2 
 
Paddy Clarke Ha Ha Ha 
 

The responses to this novel were good. The extract was rich in opportunities for discussion of 
detail and stylistic features. The essay on the relationship between the parents was probably 
the more popular, and was sensitively dealt with, and the few who chose to tackle the 
quotation made relevant choices to support their discussion. As always, this novel seems to be 
taught by enthusiasts, and candidates retain its detail well. 
 

Heroes 
 

This novel continues to be extremely popular across the tiers and across the ability ranges 
within both tiers. On the Higher Tier there was ample opportunity for the discussion of detail 
and analysis of stylistic features, but relatively few availed themselves of this and explored 
details such as the “aroma of the soup is sickening”, the echoing footsteps and “the sound of a 
pistol shot cracks the air” in the final line, with many discussing the characters in a more 
general way. Others selected and highlighted details such as “flinch”, “my finger agitated”, and 
made perceptive points about “his voice is like the cry of a small child.” This was also 
discussed by those working in the higher range of marks on Foundation Tier. Some on this 
tier, however, did not discuss La Salle’s presumed suicide. Others, on the other hand, wrote 
with some assurance of how even at this point in the novel he is still exercising control over 
Francis. On both tiers, some had sympathy for La Salle, seeing his actions as making amends 
for his past sins, whilst others considered him as manipulative as ever. Some examiners were 
reluctant to accept the former interpretation, even though a decent case could be made for 
such a response. 
 

This text is still the most likely for the “here’s one I prepared earlier” approach to essay writing 
in the exam, and not all addressed the “fake” idea in the question on the Higher Tier.  Those 
who did so, tended to do well, as was the case for the character based question on the 
Foundation Tier. There were some well informed and interesting responses to the questions 
on war. In both questions, the bullet points were facilitating for Foundation Tier candidates. 
 

Never Let Me Go 
 

The extract worked really well for this text, on both tiers. Most could place the extract, and 
showed a sensitive understanding of what was going on. The majority addressed the final line 
of the extract, showing an understanding of how the humour helped break the tension. Both 
essay choices seemed popular and elicited engaged responses. Candidates seem to enjoy 
this novel, as is often the case with a relatively minority text, which enthusiasts have chosen to 
teach. There were some film references sneaking in here, although not so much as with the 
next on the list. 
 

About A Boy 
 

This novel is very popular across both tiers. The extract proved accessible to all in varying 
degrees (some misplaced it, and thought that Marcus was already friends with, and therefore 
influenced by, Ellie.) Some candidates got a bit sidetracked by discussing Marcus’s supposed 
autistic tendencies, but the majority worked well on the detail of the extract, with comments 
ranging from Marcus’s cheekiness, to those understanding his frustration which boils over after 
being suppressed for so long, and leads to his atypical behaviour. Some missed Marcus 
walking out. As ever, tracking right to the end of the extract paid off.  
 

The empathy question elicited some of the best responses I have seen to this type of question 
for a long time, with many candidates really capturing both Hornby’s tone and style, as well as 
showing a sensitive understanding of Marcus’s view of events and his relationships with 
others. The friendship focused question worked well, too, with sound discussions of characters 
and relationships.  
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Resistance 
 
A relatively minority choice, but responses seemed a bit more assured across the ability 
range than was the case last year. Most showed an understanding of what was going on in 
the extract, and selected and highlighted detail to support their judgements. The relationship 
between Sarah and Albrecht was the more popular of the two essay questions. On the 
whole, candidates appear to have not a lot of time for Sarah; many thought she was just 
using Albrecht to serve her own ends. Coverage of the novel was better this year, and those 
who wrote about love often discussed the relationships between the women, the Germans 
and one another with engagement.  
 
UNIT 2B 
 
General Comments 
 
Although this paper is less popular than 2a, there are certain texts that clearly act as a 
magnet to this option. Of the plays, Blood Brothers seems, if anything, to be growing in 
popularity, followed by A View from the Bridge. Both of these are popular on both tiers. The 
History Boys seemed rather more frequently studied this year, whilst My Mother Said I Never 
Should and Be My Baby very much bring up the rear.  
 
Lord of the Flies continues to be very popular across both tiers, followed by A Christmas 
Carol, particularly, perhaps, on the Foundation tier. Pride and Prejudice and Silas Marner 
have again proved very successful for those who chose to follow that route, and Ash on a 
Young Man’s Sleeve continues to be a minority choice. 
 
The observations about spelling, punctuation and grammar made about 2a hold good here, 
too. Spelling tests of key words/names could usefully find a place in English classrooms in 
the future. 
 
Question 1 
 
The History Boys 
 
In responding to the extract, candidates showed an understanding of the balance of power in 
Irwin’s classroom. What tended to be a discriminator here was whether candidates thought 
the boys were being very well mannered and well behaved with their frequent use of “sir” or 
whether they were, in fact, “playing” Irwin. There were some extremely interesting responses 
to both essays, and on both tiers, with candidates responding with maturity to the 
complexities of Hector’s character, and to the messages of the play - a credit to the teachers 
who chose this text, I felt. 
 
Blood Brothers 
 
By far the most popular drama text on this paper, it seems. There was a lot of misplaced 
commentary on Thatcher’s Britain and so on which sometimes got in the way of exploring 
the detail of the extract, whilst some responses became more of an essay on class, or on the 
relationship between the brothers. As always, those who really tackled the detail of the 
extract did the best, from Mickey’s monosyllabic responses eventually boiling over to his 
outpourings of frustration to the throwing of the notes to the ground (which some 
perceptively connected with the earlier scene between the two women) to the poignancy of 
the final line highlighting the gulf between the brothers.  
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What served as a discriminator in the essays about the mothers on both tiers was whether 
candidates focused on the question. Some wrote about the two women without considering 
them as mothers, and that could not get them as far. It was heartening, however, how many 
wrote sensitively about the plights of both women - so often Mrs. Lyons is dismissed as a 
sort of monster. The best used details from the later stages of the play, too, although some, 
as always, only dealt with when the twins were children. The essays about childhood were 
sometimes really well done, with candidates seeing contrasts between the experiences of 
the children, and often noting how the childhood of Mickey and his siblings, as well as of 
Linda, was curtailed compared to that of Edward. 
 
A View From The Bridge 
 
Although this play can work really well, all too often candidates appear to focus on the 
beginning and end of it to the detriment of what happens in between. It is also one of the 
texts where film versions are evident in responses. Some misplaced the extract, thinking that 
the cousins had already arrived, but the majority saw the irony of Eddie’s telling of the Vinny 
Bolzano story. Rather too much was made of Eddie calling Catherine “Baby” (unlikely to be 
sufficient evidence for incestuous desires at this point in the play, I’d have thought) and the 
stage direction “stretching his back” came in for some strange interpretations, too.  
 
The questions about the relationship between Eddie and Beatrice was the more popular on 
both tiers, and here it was evident that some could only write really confidently about the 
beginning and the end of the play, whilst others wrote more about Eddie and Catherine. Like 
Emilia in Othello, Beatrice can be a bit sidelined, it seems. The advice to Alfieri was less 
often done. 
 
Be My Baby 
 
Although this play seems to be a minority choice, the extract and essay questions seemed to 
work well. 
 
My Mother Said I Never Should 
 
Similarly this play seems to be a minority choice and very few responses were seen, but the 
extract and essay questions seemed to work well. 
 
Question 2 
 
Silas Marner 
 
This text works well, on Foundation Tier as well as on Higher Tier, with candidates really 
engaging with its characters and themes. Some candidates, as a result of Controlled 
Assessment, have started linking everything, and we saw some touching reflections on 
parenthood from those who had studied Blood Brothers and Silas Marner.  There were 
thoughtful and engaged responses to the extract, and to both essays, with the one focusing 
on Silas and Eppie the more frequently chosen. 
 
Pride and Prejudice  
 
Like Silas Marner, for those committed to teaching it, very rewarding responses are often the 
outcome. Some schools do use this novel with a large Foundation entry, to good effect. The 
extract was recognised by the vast majority and there were some lovely responses to it. The 
Mr. Darcy empathy was a particular joy to read on some Foundation papers such as the one 
who confided, “So I was like, I need her, I love her...” The pride and prejudice theme essay 
also worked well on both tiers, with Mr. Collins featuring as well as the more central 
characters. It impresses me how candidates of all abilities keep track of quite a complex cast 
of characters and associated events with this novel.  
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A Christmas Carol  
 
Significant numbers of candidates had no idea what was going on in the extract here, and 
some as a consequence panicked and resorted to over reading and feature spotting (a lot of 
power of three, pathetic fallacy and personification) to the extent that they sometimes failed 
to see the wood for the trees. I saw others, often of quite modest ability, who, although, 
perhaps not recognising the extract, did not panic, but read closely and therefore gained an 
understanding of the central premise, that the miners and lighthouse keepers, despite the 
privations of their surroundings, nevertheless upheld the spirit of Christmas.  
 
The essays were equally successful, although the character based one was the more 
popular. Some candidates decided that all the spirits had the greatest impact and worked 
their way through what is effectively the whole novel, whilst others, more successfully, 
focused on key characters and times. Goodness and love worked better on Foundation than 
on the Higher, interestingly, although at times it was done really well, on both tiers. This is 
the text where the many film versions really do begin to affect achievement. 
 
Lord of the Flies 
 
As always, this text is very popular on both tiers. The extract worked well for the full range of 
abilities, with the best reading closely and reaching a sensitive discussion of Jack and his 
behaviour. The “terrifying” question worked fairly well (although film versions tended to 
predominate in some answers here, particularly those writing about the end of the novel) and 
the question on Piggy was also successful, with some honest responses seeing the 
character’s irritating qualities whilst also seeing how sympathy can be felt for him. Spelling, 
punctuation and grammar marks were often dropped here when Piggy was written with a 
lower case p, incidentally, and Golding was often misspelt, too. 
 
Ash on a Young Man’s Sleeve 
 
This text works particularly well for the most able who can cope with its rather complex 
structure and ideas, but the extract proved accessible to all and both essays seemed to work 
well, too. 
 
 
 
 
 
The final version of this Principal Examiner’s Report will be available by 20 September 2013.  
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