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Section A – The Plays 
 
The Crucible and King Lear were the most popular choices, followed by Waiting for Godot. A few 
centres tackled The Way of the World. Overall it was pleasing to see that most students engaged 
confidently and enthusiastically with the extracts and also showed an understanding and 
appreciation of the dramatic impact of the scene and of its context. 
 
The most successful responses focused sharply on the steer of the questions and linked any wider 
references to their central argument. In preparing for the examination, wider reading and an 
appreciation of the historical context are to be encouraged but in an examination students need to 
be selective and resist any temptation to include peripheral material in their answers. 
 
Detailed knowledge of the plot is assumed, of course, and displaying knowledge without using or 
commenting on it can fill up space but not necessarily shed light on a specific question. 
Unfortunately, there are still some students who feel the need to summarise the plot before settling 
down to answering the question. 
 
The concept of what is meant by dramatic effects seems to be well understood now. However, 
students still need to remember that they are studying a play which is intended to be seen and 
heard by an audience. To state the obvious: seeing the play for themselves is invaluable in helping 
them to understand and feel how a playwright creates tension, reveals character, furthers the plot, 
changes the tone and mood, and to enjoy the language and relish the action. Awareness that 
interpretations and performances can differ should also help students to have faith in their own 
views and ideas - justified, of course, by close textual references. It is refreshing to read responses 
where students are clearly thinking for themselves and, of course, using their ideas to focus closely 
on the set question.  
 
King Lear 
 
The steer of ‘deception’ was tackled. Almost everyone recognised the ‘Tom’ persona and Edgar’s 
deception born of love and compassion, compared with the deceptions for selfish purposes of 
Edmund, Regan and Gonerill. Somes, however, did not appreciate Edgar’s adoption of a second 
persona at the base of the cliff and so found it difficult to engage fully with the change of register 
and the description of Tom. Those students who were aware of the double deception were able to 
explore fully the concept of the ‘demon’ leading Gloucester to a sinful suicide attempt and the 
assertion that the Gods had saved him. 
 
There were different opinions about the tone and mood of the extract (understandably, as 
interpretations and performances vary) but it was perhaps stretching the point too much to claim 
this as a hugely comedic moment. Better answers recognised the pathos engendered by 
Gloucester’s despair and Edgar’s deception, whilst also recognising the bathos created by the 
pretended fall and Edgar’s declaration that it was ‘a miracle’ 
 
This was a passage rich in evocative detail and there were many opportunities to comment on 
rhetoric, imagery and different kinds of utterances. Weaker responses merely identified and listed 
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features. Better responses were able to explore the language and assess the dramatic impact of 
particular phrases. For example, some students attempted to explore ‘shivered like an egg’ - some 
recognising the bathetic nature of the simile and exploring the sense of fragility and rebirth within 
the phrase. 
Attempting to work through the extract line by line can be counter-productive. Students need to be 
selective and unpick features they can use in support of an argument. It seems, however, that 
some students feel they have completed the task when they have listed features without making 
any comment on the dramatic effects they might have in the deception. Better responses, however, 
deftly integrated textual references into a focused discussion. 
 
Overall there were some impressive answers which were able to explore the range of dramatic 
effects in the passage, referring closely to the language The most effective answers also 
commented on irony in the passage, such as Gloucester’s blindness providing him with insight. 
  
The Crucible 
 
Very good answers commented effectively on the mounting tension in the scene. They were well 
aware of the ‘steer’ and able to discuss Proctor’s attitudes to religion, his practical Christianity, his 
attitudes to religious authority invading the sanctity of his home, and his vitriolic attack on the 
materialistic ministry of Parris. They were also secure about the context and referred pertinently to 
a preceding tense scene between Proctor, Elizabeth and Mary Warren - commenting that before 
Hale’s entry the mood was already fraught with emotion. 
 
The moral complexity of the play, however, defeated some students, and they viewed the 
characters in a simplistic way - Proctor as hero, and Hale as villain. Whilst some commented on the 
supposedly sarcastic tone of Hale’s ‘Oh did you’ the best students recognised that here Miller is 
endowing him with a little more humanity and caution than he has previously displayed. Good 
responses commented on phrases such as the contrasting ‘cathedral’ and ‘clapboard meetin’ 
house’ image, with its alliterative force. However, disappointingly few commented on the rich detail 
in Proctor’s lengthy speech, from the symbolic ‘golden candlesticks’ to the ‘blink of night’ image. 
Some responses were excessively concerned with identifying types of utterances and tracking the 
interaction in a mechanistic way. This caused a loss of focus on the nature of the interactions in the 
extract and neglect of the dramatic effect of the exchanges on the audience. 
 
There were many references to McCarthyism and the Red Scare. Good responses were able to 
show how the interrogations provided Miller with a framework for the play and the kind of 
interrogation that occurs here. Unfortunately, weaker responses merely inserted the information 
and made little attempt to link it usefully with the dramatic situation in this scene.  
 
Much was made of Proctor’s initial hesitancy and most students recognised that it was either a 
result of his guilt, his wariness of authority, or his recognition of the dangerous atmosphere 
developing within Salem. The best responses explored all of these possibilities, always drawing 
conclusions which were linked with a discussion of his attitudes to religion. It is this willingness to 
explore and the ability to evaluate different views which often produces interesting and effective 
responses. 
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Waiting for Godot 
 
There were some excellent thought-provoking responses which recognised explained the absurdity 
of the interaction. They linked ‘thinking and talking’ pertinently to the existential and nihilistic 
aspects of the play. Most addressed the steer and were well able to comment on the fear of 
‘thinking’ and how the characters use speech to drown out thoughts of mortality. For example, 
many responses perceptively identified Estragon’s hollow threat to leave and his declaration that it 
would be better to kill him ‘like the other’ and how this leads into talk which is a smokescreen, a 
time-filler - all taken to absurd extremes in the choric section. The ambiguity of the language 
relating to the dead offered much to explore in relation to existential themes, especially the darkly 
humorous section of the unsatisfied dead. 
 
Students were comfortable in exploring discourse features and how Beckett creates a shifting 
sense of agreement, disagreement and dissociation which continually wrong-foots the audience. 
Good responses explicitly commented on the dramatic effect on the audience of never being able 
to grasp any certainties and the frustration and possible irritation (and amusement) at the recycling 
of talk with no resolution. 
 
Weaker responses found it difficult to get beyond identifying features and a few students forgot 
about the steer and just provided a narrative commentary on the action. However, most students 
showed a willingness to engage enthusiastically with the extract and there were some impressive 
responses to a text which certainly demands a thinking response.  
 
The Way of the World 
 
Only a few centres tackled this play. The plot, on first acquaintance appears complex but the play is 
full of social commentary and humour and there is much scope for analysing the well-differentiated 
language of the characters. Good responses to this extract showed a sensitive awareness of the 
different idiolects of the two brothers and students were able to comment on the strained 
relationship, focusing on Witwoud’s barbed replies and his fashionable pose in comparison with Sir 
Wilfull's engaging honesty and his colourful oaths and exclamations. Students often find humour 
difficult to explain but there were some good analyses of the impact of phrases such as ‘short as a 
Shrewsbury cake’ or the humour in ‘better to be bound to a maker of fops.’ The contrast between 
the so-called city sophisticate and his country relative was well understood, although many missed 
the opportunity to explain and comment on Witwoud’s come-uppance. 
 
Most students were able to comment on the play’s genre and to set the scene in context. 
Fortunately, few did this at unnecessary length and most realised that there was so much to say 
about the extract that spending more than a paragraph or two on context would leave too little time 
for the essential close analysis.  
 
There was some useful application of politeness theory, with many students recognising the effect 
of characters’ excessive use of apparently respectful terms of address. Students rightly recognised 
the sarcastic tone in an address such as ‘brother Wilfull of Salop’. 
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Overall there were some competent answers, with the very best recognising the strained 
relationship and pinpointing exactly how this was conveyed, whilst appreciating the dramatic, 
humorous and embarrassing (for Witwoud) effect of the revelations. Even students who struggled 
to analyse the discourse – those who were unaware of Wilfull’s oaths and did not understand the 
jokes – were able to draw some pertinent conclusions about their relationship. 
 
Section B - Question 5 
 
Most students were able to sustain a comparison between the two unseen texts, and most 
responses dealt with all aspects of the question, particularly the relationship between context, 
purpose and audience. However, some responses missed opportunities to develop promising lines 
of analysis. For example, recognising that the audience is multiple in A is apt, but there was a need 
to show how this affects the nature of the interview. This involves a consideration of the interview’s 
purpose in showing a wide audience how an individual approaches the creative process. Appealing 
to this audience (initially, the students present in the studio but including a wider global audience) 
affects the style of the interview and the lexis used. Good responses showed a developed 
awareness of how intertwined context, purpose and audience are. 
 
In the poem, the poet is inclusive and tries to be personal and direct in addressing his audience – 
adopting an intimate, conversational tone to achieve this engagement. The context which the poet 
is remembering is the Florida coast which supposedly stimulated his thinking about ‘the trouble with 
poetry’ and the purpose of the poem seems to be to explore this ’trouble’, but there is also the 
context of delivery of these ideas to an assumed audience/reader. The question signalled that this 
is a poet talking to a listener and the best answers recognised this and mentioned the broken 
stream of consciousness in the first two stanzas, the use of colloquialisms and conversational 
asides (‘to be perfectly honest’) and the use of enjambment and caesuras to mimic speech 
rhythms.  
 
The better answers made exact comparisons between the lexis of each text. These responses 
compared the mixture of lexis in RR’s speech (from ‘critters’ to ‘condensing’) with Collins’s varied 
expressions, from the use of simple lexis and demotic language to the more strikingly self-
conscious poetic phrases( ‘I rise’, ‘I sink’). Many students were uncertain about ‘baby rabbits’ and 
guppies’ although most chose to comment on these images. Few recognised that Collins was 
criticising the explosion of clichéd verse and sentimental images. However, there were some 
ingenious interpretations linked with the fecundity of rabbits. Some were unaware of the humour 
and misread these lines, believing that he was creating attractive images of nature and not 
recognising the clichéd nature of ‘dewy grass’.  
 
Some students found it difficult to discuss how Collins mimics speech in places. However, even if 
they were short on exact examples of how he creates a spoken voice, most students coped well 
with a comparison of attitudes and values. Often in this unseen question a discussion of attitudes 
and values is sacrificed in the rush to complete the answer, but much was said about Collins’s 
veiled passion for verse and his views on inspiration. Comparisons were made between his waiting 
for ‘a little flame’ to appear and Rosaldo’s views that his poems ‘kind of come’.  
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The interview schema was discussed in many answers and students are clearly aware of the 
nature of interaction in an interview. Many responses, however, asserted that there was real 
conflict in the interview rather than recognising that the role of the interviewer was to offer up 
commonly held opinions for Rosaldo to react to. Nevertheless, most responses analysed the 
interaction well. Almost everyone picked up on the ‘healing’ nature of poetry for Rosaldo and its 
addictive nature. Concerning the poem, the best responses were able to explain the irony and self-
deprecating humour as well as highlighting his conflicting attitudes. Disappointingly few answers 
were able to offer sustained exploration of the impact of some of the figurative language, although 
there were some astute and sensitive explorations of images such as the antithetical rising and 
sinking image in the fifth verse or the plagiarised lighthouse image.  
 
Overall, there were some very good answers which looked closely at both texts, analysed the 
language and did not rely too closely on a check-list approach. There was some dubious mention 
of Labov’s narrative theory for both texts, sometimes ingeniously but unconvincingly stretched to fit 
the evidence on the page. There were narrative elements in both texts and Collins does set the 
scene initially but the course of the poem does not easily fit with a narrative which has a resolution 
and a coda. The poem leaves us with questions and an intriguing image finally, rather than a well-
resolved conclusion. Theory should never be introduced for its own sake, but when a student 
argues convincingly and uses theory to illuminate points, due credit will be given. 
 
Final Thoughts on Sections A & B 
 
Register 
 
Examination essays need not be dull. Examiners welcome a lively, engaged response but getting 
the register right is important. A point can appear flippant if it is expressed too informally. For 
example, talking about Edgar in Section A (King Lear) and discussing whether he will ‘be 
reconciled with his Dad’ is a little jarring.  

Interrogatives 
 
There still seems to be some confusion about rhetorical questions, tag questions and simple 
interrogatives. Some students persistently misidentify simple interrogatives as tag questions.  
 
Theory 
 
Theory can be a useful tool if it helps to explain or illuminate a relevant point. Some theories that 
have a thin evidential base (such as Grice’s maxims) are widely referred to by students but these 
references rarely illuminate and often lead students away from close textual engagement. It is 
perfectly possible to achieve a top band mark without naming a particular theory. Good responses, 
however, will always be based on the theoretical insights that students have gained during the 
course, such as applying aspects of discourse theory in analysing interactions.  
 
But students need to be aware that a theory can lead them astray if they apply it incautiously or 
inappropriately. In particular, some attempts to apply a feminist or a Marxist approach led to 
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distorted and perverse readings. Examiners quite often had a strong sense that a student would 
have produced a better answer if the focus had been more on the text than on the theory.  

Conclusion  
 
Examiners are not looking for one set response to a question; they welcome evidence of 
independent thinking which springs from a close reading and understanding of the texts There were 
many impressively detailed responses to both sections of the paper that were convincingly argued, 
clearly expressed and closely focused on the question.  
 
There were also less sure answers in which students progressed little beyond identifying features, 
and there were some in which expression faltered and impeded the clear communication of ideas. 
However, there were very few students who were unable to make salient points. There is evidence 
of much good practice and it is pleasing to see students analysing texts closely in thoughtful, 
confident ways.  
 
Mark Ranges and Award of Grades 

 
Grade boundaries and cumulative percentage grades are available on the Results Statistics 
page of the AQA Website. 

 

Converting Marks into UMS marks 
 
Convert raw marks into Uniform Mark Scale (UMS) marks by using the link below. 

 
UMS conversion calculator  www.aqa.org.uk/umsconversion 
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