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General 

More than 25,000 students sat this paper this summer and senior examiners commented that the 
paper offered some very interesting shorter texts which led to a good range of responses. Time 
management was stronger this series, with fewer students running out of time. Teachers continue 
to prepare students thoroughly for the differing approaches necessary for each question and 
students continue to approach unseen data in an open-minded way. To avoid repetition of previous 
advice, schools and colleges are advised to read reports written for previous series. All are 
available on e-AQA and have detailed clarification of the assessment objectives, their different 
weightings and how these are interpreted across the questions. 
 
An understanding of assessment objectives (AOs) is crucial to ensure students plan their 
responses in a balanced manner. The mark scheme is available in the secure materials section of 
e-AQA.   
 
Section A – Text Varieties  

Question 1 
 
Assessment objectives for Question 1 are as follows: 
 
AO1 - tests ability to identify language features and communicate accurately and clearly (16 
marks) 
AO2 - tests ability to use a range of ideas for making links between the.data on the paper 
(16 marks) 
AO3 - tests awareness of contextual influences on language production and reception and 
ability to support assertions made (16 marks) 
 
Most students responded well to this question, referring in detail to all of the texts and constructing 
a range of groups. Most were able to construct three or four groups – mostly these were well 
explored with clear consideration of complexities. These complexities were presented  in a range 
of ways; either through subgrouping within the group, differentiating between the texts in the same 
group in interesting ways or grouping the same text more than once. 
 
There seemed to be fewer examples of explicit sub-grouping than in previous series, but students 
did attempt to consider some differences. Some of these were a little routine, for example the 
number of speakers in Text A and Text F. More interesting comparisons within spoken groups 
sprang from comparison of the levels of planning or representation of speech and how this was 
exhibited through language features. 
 
As with previous series, stronger responses engaged fully with a range of points, and explored 
similarities and differences in some detail. However, some students had not fully engaged with the 
concept of complexities and for these students, texts were sometimes considered sequentially, 
rather than exploring connections between texts or within groups. 
 
This series, all texts were included, with no texts being favoured or avoided. The texts were linked 
together in a number of data-led ways. Senior examiners reported that there were instances of 
whole school/college-led approaches with students offering similar grouping ideas. This can lead to 
a less open-minded data-led approach. 
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All assessment objectives were addressed in some detail. There were some interesting group 
choices with detailed discussion (AO2), often an impressive range of language methods (AO1), 
and consistent linking of points to context (AO3). Students were mostly careful to ensure that they 
exemplified consistently, much more so than in previous series.  
 
Almost all students showed clear evidence of understanding the task, with very few students 
placing single texts into ‘groups’. There were also fewer broad group choices (eg ‘grammar’) than 
in previous series – clearly this section is being very well taught in schools and colleges.  
 
The most popular data-led groups were spoken language, in all its represented forms; purpose: 
inform, entertain and multi-purpose; and language method-led ideas: formality, imperatives, modal 
verbs, graphology and subject specific lexis. Use of imperatives was another common choice, but 
many students made the mistake of identifying sentences as imperatives in Text D.  Humour was a 
very popular choice this series, and pragmatics also proved popular. 
 
Approaches and group choices for Question 1 are summarised below in more detail. 
 
x Spoken language groups usually covered Texts A and F, with many including Texts B and D, 

often forming a sub-group with these two texts to illustrate the difference between spontaneous 
and scripted spoken language. Some students included Text G – although the representation 
of ‘speech’ was via thought- bubbles, the representation of spontaneous features such as 
ellipsis was sometimes explored. Discussion of spoken language features was mostly detailed 
with clear discussion of pauses, discussed appropriately with clear links to context of either TV 
(Text A) or gameplay (Text F). Fillers were noted by most students, although slightly less 
convincingly discussed with more routine comments about time to think. Text F was particularly 
well explored, with clear comment about the varied language features used by the participants: 
turn-taking, overlapping speech, use of imperatives, humour, subject specific lexis linked to the 
context, colloquialisms and prosodic features. 
 

x The sub-group of prepared/scripted speech was also explored by some. References to Texts 
B and D referred to the source and clearly noted that these texts were intended to be spoken, 
with reference to genre conventions, ‘I said...he said’, and stage directions. 
 

x The purpose to inform was a more popular choice than in previous series, referring to Texts 
A, C, D, E and G. This led to some quite descriptive comment; however, there was more 
detailed comment about Text A which was well explored with reference to the commentator 
role and the need to inform the audience about runners’ background and performance in the 
marathon. Text C was discussed in some detail with reference to genre: the purpose of a blurb 
to suggest about the plot and characters, with reviews to inform about other novels by the 
same writer. Text D had appropriate comment about the need to inform the couple and 
congregation about the legality and religious significance of the vows to be taken. Text E was 
discussed in terms of informing the audience about the status of their bin. 
 

x Entertainment proved a popular group choice, often considered with the purpose to either 
inform or persuade. Texts A, B, C, F and G were all placed within this group with mixed 
success. Text A was discussed with reference to the need to keep the audience entertained. 
Some students acknowledged the context when exploring this – a half-marathon and thus a 
long time to keep the audience engaged. More frequently, however, students made comments 
about entertainment in terms of genre (TV commentary) and therefore intended to entertain 
and retain the audience’s engagement. Text B was similarly discussed more in terms of its 
genre as a series of jokes, with many students successfully exploring the humour in semantic 
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ambiguity in the jokes. Some even distinguished between the two jokes in terms of the different 
methods to create humour; one relying on the misunderstanding of ‘flexible’ and the other on 
shared cultural understanding of the metaphor ‘one for the road’. Text C was usually grouped 
as a dual purpose text, alongside persuasion or information, but many students assumed that, 
as a novel, its main purpose was to entertain. Again, genre dictated discussion of this text 
within the entertainment grouping. Texts F and G were explored in more detail, with many 
students recognising that the boys in Text F were entertaining themselves by playing the online 
game, with reference to laughter and friendly competition to exemplify this. Most acknowledged 
that Text G was a bag and therefore the main purpose to advertise the store, but also 
examined how this was achieved through the entertainment of the text itself, mostly making 
reference to the dramatic irony within the image to achieve this. 

 
Groups based on language methods were varied, and included the below. 
 
x Formality (all texts in formal, informal and mixed-formality groupings), which was discussed 

with mixed success – some students made clear reference to mixed formality in Texts A and E, 
most students were able to identify colloquialisms used in Text F (and sometimes Text G), and 
many commented on the high formality of Text D.  
 

x Imperatives (Texts C, D, E and F), which were clearly identified. Some students interpreted 
the imperatives in Text C as instructions the audience were literally expected to follow, but 
many recognised that they were used to engage and involve the audience in the text. Many 
students identified imperatives in Text D, even though the text was predominantly declarative. 
However, some did note the imperative mood in this text. Clear comparisons were drawn with 
the imperatives in Text F and other texts in this group, commenting on the light-hearted and 
exaggerated usage of these as part of the gameplay. 
 

x Graphology (Texts C, E and G). Logos were discussed and compared when discussing Texts 
E and G, considering the difference in tone according to purpose and text producer. The 
graphology of Text C was usually linked to the thriller genre, but some students struggled to 
comment on the graphology without description. 
 

x Subject-specific lexis (Texts A, D and F). Most students linked comments to shared 
understanding, especially with reference to Texts A and D, with clear exemplification to 
illustrate points. Some, however, simply listed examples of words without comment about why 
they were used. 

 
x Pronouns (all texts were included in differing combinations). Students confidently explored 1st, 

2nd and 3rd person, direct address and synthetic personalisation. Use of terminology was 
usually precise, but there was sometimes some confusion between first person plural pronouns 
and third person pronouns. 
 

x Pre-modifiers (Texts A, C and E) with careful identification of examples. 
 

x Pragmatics. This group choice was handled with mixed success with some students 
commenting on shared understanding, knowledge of the runners in Text A, the creation of 
humour in Text B, subject specific lexis of Text F and the humour of Text G). 
 

x Humour (Texts B, C, E, F and G). This proved to be an extremely popular group choice, but 
was handled with mixed success. Most students attempted to discuss the wordplay in Text B, 
but often students struggled to effectively explain the deliberate ambiguity/misinterpretation. 
The humour in Texts E and F was more straightforward, with clear discussion of exaggerated 
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references, laughter and subject specific lexis for Text F and reference to personification in 
Text E. Some commented in detail about the irony presented in Text G but it was surprising 
how many students chose to examine Text G without detailed reference to the thought-bubbles 
– instead focusing only on the middle-aged, well-dressed women as unlikely comic readers to 
create the humour. Some students commented on the humour created by the names of 
characters in Text G: the intertextual reference to Splendidman, and the reference to Dolores 
Pork, but relatively few students commented on this. Some students felt that Text C was 
humorous; a less convincing assertion. 
 

x Shared understanding and Pragmatics (all texts).  Some comments were fairly 
straightforward referring to the need to understand textual content, but some students 
developed comments to link points precisely to context. Some did not appreciate that the 
imperatives in Text C were directing readers to embody the role of the hijackers, with many 
assuming that they would be taking the role of the detective. 

 
There was some impressive language detail, with some students discussing modal verbs and 
anaphoric references. Most students were careful to exemplify all points. 
 
On the whole, this question was completed successfully by most students who clearly engaged 
with the task and with the texts. 
 
Section B - Language and Social Contexts 
 
For the second series running, power proved to be more popular than gender. Technology remains 
the least popular question, although it was more popular than in previous series, and senior 
examiners commented that this seemed a shame when the data is so rich and the range of 
language features to comment on so varied. Many schools and colleges appear to teach two topics 
in detail, with perhaps a less detailed approach to the third topic. The most common combination 
seems to be gender and power, with fewer schools and colleges appearing to prioritise technology. 
 
Question 2 - Language and Gender 
 
AO2 - tests understanding of a range of concepts and ideas linked to the topic (16 marks) 
 
Most students engaged well with stereotypes linked to both males and females, considering male 
interest in football and drinking pints, but also engaging with some of the language used within the 
text to consider creation of a masculine identity, for example lexical choices of ‘mission’ and ‘tools’. 
Female stereotypes were addressed with mixed success, with some students examining 
traditional, well established stereotypes of shopping and an interest in personal appearance, as 
well as a focus on newer stereotypes associated with determination and ‘catfights’ to challenge 
older, more traditional stereotypes. Some students made reference to examples of diminutives or 
derogatory labelling. 
 
Less successful responses addressed stereotypes in quite general terms, often attaching names of 
gender theorists to points with only partial accuracy, for example Lakoff, suggesting that all men 
were aggressive. 
 
The text lent itself to consideration of spoken theory and some students were able to explore this 
with some success. For example, the advice to use ‘lovely’ gave rise to some discussion of 
Lakoff’s theories about specialist lexis; the advice to avoid interruption resulted in valid comment 
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about Zimmerman and West. However, some students made rather broad and sweeping 
comments about gender theory with little direct reference to the text beyond paraphrasing. 
 
There was some range of gender theory offered: Lakoff, Zimmerman and West, Coates, Tannen 
and Kuiper, to name but a few. Mostly they were made relevant to the data. Reference to 
Cheshire, Trudgill and overt prestige was less convincing. 
 
There was some suitable challenge to gender concepts, mainly linked to subversion of female 
stereotypes as passive and submissive. Some students were also able to explore the advice 
offered within the text, to compliment women whilst still remaining simple, direct and confident. 
 
Some students moved beyond gender to consider influential power, or the purpose of this text to 
act as a face-saving tool for males to help protect their masculine identity. 
 
Some students seemed aware of the need to adopt a critical approach to the application of theory, 
and this was handled with varying degrees of success. Some points were linked to key contextual 
factors of the text as a humorous text; some were less successful, simply stating that stereotypes 
had undergone change in the 21st century. 
 
AO3i – tests awareness of contextual factors on the production and reception of spoken 
and written language (16 marks) 
 
Most students were able to respond to the data as a humorous guide intended for a male 
audience. Relatively few students failed to note the humour and thus suggested that the text was 
an offensive and inaccurate portrayal of women.  
 
Most engaged with the purpose, advisory, but with a main purpose to entertain its young male 
adult audience.  
 
Some students noted that the text was from a ‘manual’ but few students commented on the 
significance of this. Similarly, relatively few students noted that this was but one entry from a total 
of 150. 
 
The male audience was clearly noted, with many commenting on how the text was constructed to 
appeal to this audience. This was sometimes effectively developed with clear comment about 
masculine and feminine identities, and the purpose of this text to help men maintain their 
masculine identity whilst still coping with their partners. Some students also commented on the text 
producer, speaking as the voice of authority based on previous experience of a similar situation.  
 
Stronger responses commented effectively on the contextual factors outlined above; however, 
some made only brief reference to context, either at the opening or closing of the response and 
thus did not embed a discussion of context into their response.  
 
AO3ii - tests knowledge of the key constituents of language (16 marks) 
 
This assessment objective was handled with mixed success. Some students responded in detail to 
a range of language features linked to: representation of males and females; purpose; humour; 
gendered communication styles and appeal to the target audience.  
 
Some students, however, made very little comment about language features, instead relying on 
basic stereotypes and thus producing quite descriptive responses, lacking analytical detail.  
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Most students responded well to lexical choices, identifying some key aspects eg ‘programmed’, 
‘catfight’ etc to consider representation issues. There was some precise labelling of nouns and 
verb choices, for example ‘gander’, ‘wander’, and pre-modifiers like ‘nylon’, ‘diamond’. 
 
Imperatives were addressed confidently, with clear identification and exemplification.  
Similarly, simple sentences were identified and often linked to male stereotypes about directness 
of communication. 
 
Some students noted pronouns and the separation of the sexes created by reference to ‘you’ and 
‘her’. 
 
Address terms were considered, particularly the references to ‘lady’ and ‘girls’ with clear comment 
about the connotations of these labels. 
 
Humour through exaggeration was also carefully addressed, by most students, with clear 
exemplification offered. 
 
Students who employed specific terminology did so successfully, but often students made quite 
generalised reference to language detail, or tended to offer quotation without analytic detail. 
 
In summary, for this question, AO2 and AO3i were fairly well handled, with most students 
extracting some language detail to explore stereotypes in accordance with purpose and audience. 
However, AO3ii tended towards description, or exemplification without precise comment. 
 
Question 3 - Language and Power 
 
This proved a very popular question with most students engaging well with the context of the 
customer’s attempts to cancel an account. 
 
AO2 - tests understanding of a range of concepts and ideas linked to the topic (16 marks) 
 
There was some clear focus on AO2 with students referring to instrumental, influential, knowledge 
and ideas and corporate power. Often students made reference to instrumental power without 
discussion, but other power types were explored in more detail. There was some clear comment 
about power in/behind the text, with some discussion of the corporate influence within the data. 
Some students commented on the oppressive strategies employed by Maria.  Equal/unequal 
encounters and asymmetry were addressed successfully with suitable exemplification.  
 
It was encouraging to see students moving beyond power to consider other relevant comments. 
Face, politeness and accommodation theory were all addressed in some detail. Grice’s maxims 
were also addressed, more successfully than in previous series, with clear comment on the 
attempts of both participants to flout quantity, especially Maria, but also Joe, with minimal 
utterances.  
 
Synthetic personalisation was addressed by many students, not entirely successfully. Some 
students stated that Maria adopted use of direct address to engage with Joe synthetically, yet it 
was difficult for her to directly communicate with him without using pronouns. However, some 
students explored this concept more successfully by considering Maria and her occupational role 
as the friendly face of the company.  
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Most students were able to comment on the power balance between the two speakers – the 
occupational role and status afforded to Maria, as well as the customer rights held by Joe. Some 
overstated Maria’s power somewhat, particularly in light of Joe’s non-fluency features, assuming 
that she held all the power within the exchange. However, most students were able to consider 
power held by both speakers and how this changed and shifted across the data. 
 
Most AO2 points were made relevant and all ideas from language study were rooted in the data.  
 
AO3i - tests awareness of contextual factors on the production and reception of spoken and 
written language (16 marks) 
 
Context was handled successfully by most students. Many engaged with the opposing purposes of 
the two participants: Joe to close his account, Maria to retain Joe as a valued customer. 
 
Maria’s role tended to be focused on by most students: her role within a corporation and the 
fluency of her speech linked to her familiarity with similar scenarios and the likelihood that her 
speech was partially scripted or likely to be recorded.  
 
The relationship between participants was also explored; some students made perceptive 
comments about the creation of a relationship making it more difficult for Joe to reject Maria and 
her offers.  
 
Some commented on gender issues, and on occasions were rather distracted by this, but the 
majority recognised that contextual factors were more significant than gender in this case. 
 
On the whole, power concepts were fairly well considered, although there tended to be less range 
than in previous series.  
 
AO3ii - tests knowledge of the key constituents of language (16 marks) 
 
Comments were firmly rooted in close analysis of language detail, with some impressive language 
knowledge covering register, address terms, subject specific lexis, pre-modifiers, repetition and 
non-fluency features. 
 
Formality was addressed fairly confidently, with many noting the difference between Maria and 
Joe, Maria having to adopt a professional register whilst Joe not requiring any need to 
accommodate his language. Some students, however, did note that Joe self-corrects the elision of 
‘wanna’ to ‘want to’ towards the end of the call in a possible effort to drive his point home more 
forcefully. 
 
Spoken language features were explored in some detail by almost all students, with clear 
reference to phatic talk, adjacency pairs, turn-taking, floor space, non-fluency features and 
repetition.  
 
Persuasive strategies employed by Maria were also explored in some detail: use of questions, pre-
modifiers and flattery to show value of the customer and heightened politeness. 
 
Most students focused on Maria’s use of language, and her choice of lexis, phatic talk and 
interrogatives. Joe’s speech was generally explored in less detail, with most focused only on non-
fluency features. 
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Less successful responses identified features without precise labelling, or made little reference to 
language detail. This year there was a tendency for a sequential approach to this text, rather than 
a systematic approach. However, this did yield some range for this question and was not 
detrimental as the shifting power could be traced as the student took the examiner on a journey 
through the discourse. 
 
In summary, many students responded well to all three assessment objectives for this question.  
 
Question 4 - Language and Technology 
 
This proved the least popular question, which was a shame as the data was so rich and afforded 
scope for detailed analysis. Those who did attempt it did so with some success.  
 
AO2 - tests understanding of a range of concepts and ideas linked to the topic (16 marks) 
 
Most students responded well to the social networking aspects of this data, and in the absence of 
established research, most students relied on their own experiences of social networking. Some 
students did make reference to Crystal and Goddard, but there was relatively little reference to 
established research. 
 
Most students who responded to this question did, however, make reference to face, politeness 
and accommodation theory, particularly with the teacher’s attempts to engage with his audience. 
 
Affordances of this medium were addressed in some detail, with many insightful comments about 
this communication as a quick, efficient tool, enabling contact with many, and being relatively 
simple. Limitations were also addressed – mostly space and hardware constraints – but these 
were not as developed as reference to affordances.  
 
The interactivity of the medium was addressed but not always explored or developed. Multimedia 
aspects were considered in more detail with reference to the attached image.  
 
Conventional features of the medium were addressed by some students, but this sometimes 
tended to be a description of a header, hashtag etc. 
 
Most students rooted their discussion in the data, with very few students moving away from the 
data as had been the case in previous series. Therefore, most AO2 points were relevant to the 
data set. 
 
AO3i - tests awareness of contextual factors on the production and reception of spoken and 
written language (16 marks) 
 
Most students engaged with the purposes of the various tweets, recognising that these were all 
based on English Literature and only between teacher and students, rather than global tweets to 
an unknown audience. The status of the text producer as an English teacher was addressed by 
most students, mostly with reference to his use of Standard English. 
 
Some students, however, were somewhat distracted by the relationship between the text producer 
and the target audience, suggesting the inappropriateness of a teacher communicating with 
students outside of school. These comments generally did not involve close reading of the data 
and sometimes descended into personal opinion with limited discussion of language issues. 
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Most students noted the one-way communication of these tweets – all from the teacher with no 
responses from his students. The purpose of these was noted, but not always developed or 
explored. 
 
Stronger responses were able to comment on the creation of an online identity by the text 
producer, noted both in his username and in the content of his tweets.  
 
Relatively few students commented on the time span of the tweets, but those who did noted the 
tone during exam time or study leave.  
 
AO3ii - tests knowledge of the key constituents of language (16 marks) 
 
Some key language methods were addressed, mainly linked to formality, abbreviation and direct 
address.  
 
Most students commented on the brevity of each entry, linked to form and constraints as tweets. 
This led to some detailed comment about different types of abbreviation – acronyms, initialisms 
etc. with stronger comments linked to abbreviation according to form, eg ‘twtrchat’, ‘RT’ and with 
comparison to familiar spoken or written abbreviations such as ‘Lit’, ‘hw’. 
 
Lexical choices were referenced, mainly in terms of the content of each tweet, but this was 
sometimes less precise.  
 
Formality was addressed in some detail, with clear comment about use of Standard English with 
some aspects of informality, in keeping with the text producer’s role and status as a teacher. There 
was some comment on the tone created through the tweets eg use of exclamatives for excitement. 
 
There was also less comment about sentence types than in previous series, with some 
identification of declaratives and exclamatives, and limited comment about elliptical structures. 
 
Whilst there were some descriptive responses, most students engaged with the context and 
referred to a good range of language detail to explore this.  
 
Mark Ranges and Award of Grades 
 
Grade boundaries and cumulative percentage grades are available on the Results Statistics 
page of the AQA Website. 
 
Converting Marks into UMS marks 
 
Convert raw marks into Uniform Mark Scale (UMS) marks by using the link below. 
 
UMS conversion calculator  www.aqa.org.uk/umsconversion 
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