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Principal  Examiner’s  Report 
 
Senior examiners reported that the 2014 examination was successful in its aim to provide an 
accessible yet rigorous assessment for all students. This balance is particularly fundamental to the 
compulsory extract question in Section A where students have no choice, other than in the wider 
reading texts they decide to use as the basis for links and connections.  The majority of students 
had been well prepared in close reading, wider reading and also in their Section B poetry set text. 
Most recognised the need to look at the Section A extract in some detail and look at the ways in 
which form, structure and language are used to communicate thoughts and feelings. Most linked in 
wider reading, covering the three genres, that was aptly chosen either for its similarity or its 
difference. There were very few students who did not engage with their chosen poetry debate and 
seek to balance the argument. Very few failed to recognise the need to use comparison between 
poems that are chosen for the appropriateness of their subject matter as well as their use of form, 
structure and language.  
 
Section A Question 1 
 
The extract from the memoir A  Brass  Hat  in  No  Man’s Land by Commander Frank Percy Crozier 
had a particular focus on execution yet it had a wide appeal. This was because it provided 
opportunities to engage with: strong feelings (particularly those expressed by the Officer about 
those men on the Home Front who had not volunteered); the effects of war on those involved; and 
a range of attitudes, including camaraderie and patriotism. The challenges of the extract included 
how Crozier presents his own attitudes to the condemned man and the circumstances of his 
execution. Most students recognised the tonal shift from the first to the second paragraphs. 
However, there is an ambiguity about his exact thoughts and feelings that led to some interesting 
readings, though not all student engaged with this ambiguity successfully. Some saw Crozier as an 
aloof,  ‘cold’  narrator  impervious  to  compassion  and  one  who  is  keen  to  dismiss  any  sentimentality  
in favour of praising his regiment. Others interpreted him as a strong voice of protest against 
barbaric punishment methods, despite his rank and experience, citing the use of language choices 
such  as  ‘victim’  and  ‘unfortunate  comrade’.    More  insightful  responses  avoided  these  extremes  and  
discussed  possible  readings  rather  than  asserting  one  definitive  response  to  Crozier’s  thoughts 
and feelings. In terms of the second paragraph, the most confident answers registered that it was 
Crozier’s  Officer,  rather  than  Crozier  himself,  who  defended  the  executed  soldier  against  the  
charge of disgrace levelled by the Home Front businessmen. Much of this second section is direct 
speech and there were some interesting interpretations of what the reader might infer from this. In 
particular, there is the idea that Crozier is quoting the officer at length, apparently from memory, at 
some distance in time, perhaps implying his sympathy with the sentiments and concurring with the 
rhetorical force of the officer while at the same time distancing himself somewhat.  
 
The success of wider reading links and connections depended very much on the care with which 
students interpreted  Crozier’s  tone.  The  full  range  of  apt  texts  referenced  suggested  the  richness  
and  accessibility  of  the  chosen  extract.  Many  used  the  ‘hooked  like  dead  meat  in  a  butcher’s  shop’  
simile  to  make  links  to  ‘Anthem  for  Doomed  Youth’  and Birdsong, amongst other texts. The 
reference to drunkenness prompted connections with Stanhope in Journey’s  End. The patriotic 
tone  of  the  Officer’s  outburst  in  the  second  paragraph  was  used  as  the  basis  for  bringing  in  a  range  
of wider reading poetry from writers such as Brooke, Jessie Pope and Herbert Asquith. Other 
successfully linked texts included: The First Casualty, Parade’s  End, The Accrington Pals, My Boy 
Jack, Black  ‘Ell, All Quiet on the Western Front and Testament of Youth.  
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In summary, more successful answers: 
 
 Distinguished Crozier the professional soldier from Crozier the man, and from Crozier the 

Officer 
 Explored voice and tonal shifts in a tentative and careful manner 
 Recognised the significance of time and genre 
 Looked into the detail of the extract 
 Made apt, supported links that were evaluated. 

Less successful answers: 
 
 Asserted an uncompromising and often dismissive reading of Crozier 
 Did not cover the whole extract 
 Made links and connections based on flawed readings and/or merely at the level of form, 

structure and language 
 Contextualised and/or analysed in a generalised way 
 Included  laboured  discussions  of  syntactical  points  in  response  to  details  such  as  ‘Life  was  now  

extinct’  and  ‘This  is  war’. 

Section B Questions 2-7 
 
Question  2  on  voices  in  Owen’s  poetry  produced  a  wide  range  of  responses.  Most  had  little  
difficulty  in  choosing  poems  that  included  dialogue,  such  as  ‘Dulce  et  Decorum  Est’  and  ‘The  
Deadbeat’.  Others  also  explored  those  poems  that  are  clearly  monologues  of  a  constructed 
character  such  as  ‘Strange  Meeting’.  Some  used  their  contextual  knowledge  successfully  to  
engage  with  autobiographical  poems  such  as  ‘The  Sentry’.  It  was  impressive  that  some  confident  
students could  argue  that  all  poems  have  a  ‘voice’  of  some  kind even if not using explicit 
techniques to present speech or internalised thought processes. The most successful answers 
recognised  the  interconnectedness  of  other  techniques  in  Owen’s  poetry.  Less  successful  answers  
looked at AO2 to the extent that AO3 was neglected. 
 
Question  3  on  ‘The  Last  Laugh’  was  less  popular  but  also  produced  some  creditable  answers,  
particularly where students explored  Owen’s  use  of  patterns  and  parallel  structures  and  sustained  
focus on cruelty. A range of other poems were interpreted as presentations of cruelty. Analysis in 
weaker answers tended to be descriptive and repetitive. In such answers, the focus on cruelty was 
not sustained. 
 
Question  4  on  futility  in  women’s  poetry  was  a  popular  question  amongst  those  studying  Scars 
Upon My Heart. There were many enthusiastic counter-arguments, to balance the argument, using 
a range of different poems. A typical approach was to look at poems on either side and then a 
poem where both sides could be argued. This is not the only way of tackling the debate but it 
served many students well in response to this question. The more successful answers sustained 
the focus on a precise and clear reading of futility, rather than asserting that any poem that deals 
with the harsh realities of war must be expressing the view that war is futile. 
 
Question  5  on  loss  and  sadness  in  ‘At  the  Movies’  was  not  quite  as  popular.  This  short  and  
powerful poem has been handled well in the past but some students opting for this question were 
not as secure in their interpretation. Less successful answers tended to be dismissive about the 



REPORT ON THE EXAMINATION – A-LEVEL ENGLISH LITERATURE A – 2740 – JUNE 2014 

 

 5 of 5  

 

relevance of these themes to the poem and/or to the poem itself and this led to some debates that 
lacked development and balance. 
 
Question  6  about  “War  is  hell”  was  extremely  popular. Students often chose highly appropriate 
poems with specific references to hell. The poems of Owen, Rosenberg and Gurney often featured 
in the argument, with Brooke, Hardy and Asquith regularly used in the counter-argument. Some 
poems were less well chosen, particularly when it came to the given view, and these students 
struggled to argue that there was supportive evidence. 
 
Question 7 on the typicality of  ‘When  you  see  millions…’  was  less  popular,  but  often  very  
competently  handled.  Those  who  constructed  a  true  debate  explored  Sorley’s  subject  matter  and  
tone with great confidence and found interesting linked poems when it came to the counter-
argument. For some students this was a poor choice of question because they were confused 
about Sorley and struggled to link poems meaningfully. 
 
More successful answers: 
 
 Analysed form, structure and language relevant to the focus of the question 
 Linked poems clearly and explicitly 
 Balanced  the  debate  with  clear  ‘given  view’  and  ‘counter-argument’  sections 
 Addressed the debate from the outset 
 Ended  with  an  appropriate  ‘summary  and  judgment’ 

Less successful answers: 
 
 Described form, structure and language to no apparent purpose (particularly rhyme and rhythm 

schemes) 
 Made unconvincing claims about what punctuation might signify 
 Dismissed the given view in a perfunctory fashion 
 Provided no counter-argument 
 Did not sustain explicit focus on the key words of the question. 

 
Mark Ranges and Award of Grades 

 
Grade boundaries and cumulative percentage grades are available on the Results Statistics 
page of the AQA Website. 

 

Converting Marks into UMS marks 
 
Convert raw marks into Uniform Mark Scale (UMS) marks by using the link below. 

 
UMS conversion calculator www.aqa.org.uk/umsconversion 
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